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EXECUTIVEUMMARY

1.1n 2011 the Horn of Africa (HoA) faced one of thenost severe drought and food crises seen this
century, affecting over 13 million people in Somalia, Ethiopia and Kenya. The drought had a
significant impact on education systems, with vast migration causing rapid fluctuations in school
enrollments and depktion of school resources. Given the magnitude of the HoA cristhis lessons
learned exercise was conducted to determine which key elements of Education Cluster
coordination and response in the three countries worked well, which worked less well, and why
closer look at how the Education Cluster was set up, how it functioned and which education
partner-led programs were coordinated by the Cluster across the region help us make these
recommendations herein for an education response to future droughtrises.

2.Key regional droughtrelated issues for the Education Cluster emerged as a result of this lessons
learned exercise that serve as context for framing our overall findings and recommendations and as
such, merit special consideration. Displacement whin and across borders, entry points for inter
cluster initiatives, taking a cofacilitative role with MoE and creative modalities employed to
overcome access and financing remain overarching challenges for the Education Cluster action.
While presenting oucomes of this study focused on the structure, functioning and programming
choices/gaps across the region we do need to keep these larger regional droughtated issues in
mind.

3. The lessons learned exercise took place between February and May 2012,swlad by two
external consultants and guided by a small reference group from within the Education Clustdihe
process included ashort desk reviewof existing review/evaluation/lessons learned documentation

of relevance to the work of the Education Clusts in Somalia, Ethiopia and Kenyapneto-one
interviews with key individuals in Somalia, Ethiopia and Kenya, as well as regional and global level,
country visitsto Kenya and Ethiopia;additional interviews with MoE, Cluster Coordinators, cluster
partners, OCHA and other clusters; am-country workshopdrawing in key individuals from sub-
national, national, regional, global levels and final report with recommendations approved by HoA
Education Clusters, UNICEF Regional Education in Emergency Specialisiye the Children focal
points, and Global Education Cluster Unit in May 2012.

KEYLESSONBIGHLIGHTEBYTHISEXERCISECLUDE

PREPAREDNESS

The level of preparedness during (and prior) to a response significantly influences effectiveness of
Education Cluster action, in four key areas; emergency response planning, baseline education data
hosting, knowledge of what information systems are beingsed between national and subnational
levels and nature of EIE training topics alongvith tracking recipients of it to building on existing
knowledge and capacities.

IMMEDIATESETUP ANDONGOINGCOORDINATION

Immediate deployment decisions and positioning ongoing Coordination support should be led by

in-AT 01 Oou #1 OO0OA0O0OE EI EOEAI OOAOOOh AAPAAEOEAO
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Comparing Somalia, Kenya and Ethiopia there are noticeable dife@® O E1 OOAO O6PS OAI
based on the Cluster being active, dormant or not yet established. Similarly, the context (eg.mix of

drought and conflict), geographic focus and number of Education Cluster partners to harness
complementarities should be quicky assessed to guide ongoing coordination support needs.

INFORMATIONMANAGEMENT

A proactive stance on regular travel to field locations, emphasis on relationship building with MoE,
OCHA and other Clusters while doing NAs and sharing information and haviegmmunications
ready staff will help reduce barriers to information flowing from subnational to national levels (and
back), limit reliance on email/internet and allow for greater collaborative effort by increasing trust
in the Education of Cluster and viility of its activities in public reports and thereby working to
change the competitive culture that is reluctant to share information.

INTERCLUSTERINKAGES

Drought driven crises reinforce the most common linkages often made between Protection and

Education in promoting CSF and TLS interventions while data sharing with WASH and using

schools for Health Vaccinations also reemerged. Exploiting new linkages more systematically with

&1 T A 3AAOOEOUR 7&080 OAEIT T 1 AAAAHBhsQearAdd And AeEds . OO OE
more attention to better articulate how education can serve as a platform for reaching young and

school aged children and their families.




| INTRODUCTION

1.1 CONTEXT

The drought had a significant impact on the education st in these three countries. In Central
and Southern Somalia an estimated 200,000 children moved from their homes to other locations
inside and beyond the Somali borders While children were rapidly dropping-out of schools due to
ongoing displacement, this displacement also meant overcrowding in schools where the children
settled, be it refugee IDP or regular school facilities. The drought exacerbated the preexisting
challenges that each country faced in trying to increase attendance and retention eatin schools.
The quality of learning was affected as classrooms and teaching capacity was stretched in Dadaab
refugee camp in Kenya and Dollo Ado refugee camp in EthiopiBurthermore, the areas around the
camps were known to have schooling facilities thiahad surpassed their absorption capacity, eve
prior to the drought crisis.

Coordination of an education in emergency response has been provided in all three countries
through existing Education Clusters/Education in Emergencies coordination mechanisms.
Specifically, coordination was covered through existing capacities 4ocountry, and augmented by
the deployment of short term coordination or information management surge capacity from the
global level The Education Cluster has previously undertaken lessanlearned country studiesin
cnpnfcmpp ET OAEEOOAT AT A ( AE OEasdhidha LessofsiLeaddd A TAO
Study, focusing on the effectiveness of the Education Clusters in four countrie$fected by sudden
onset emergencies. However, this is the first lessons learned exercise conducted on the Education
#1 OOOAO60 OAODPITOA O A AOI OCEO AOEOEOh AT A 11 O
countries.

The purpose of this lessos learned exercise is to highlight the key elements of the Education
Cluster coodination and response that workedwell, which worked less well and why, and to
articulate recommendations for improvement. Specificallyit addresses preparedness,coordination

and partner response, Ministries of Education involvement, information management, intecluster
linkages, advocacy and resource mobilizatignand global and regional suppottFinally, there is a
paucity of literature and knowledge about the unique eduation requirements in drought
situations. Admittedly, these are much larger questionsequiring further work . This learning
exercise has tapped global, regional, and ehe-ground educators who have actively responded to

a drought, and offers some insights on the impact of drought on the education sector, possible
program responses and other experiencedbased reflections that might guide education responders

in the Horn, in the Sahel regionand in other future drought emergencies

1 Global Education Cluster Unit & INEE. Crisis Update 2: Drought in Horn and East Africa, Education Needs Response, 17 AQddst 2
2 UNICEF Humanitarian Action Update: Horn of Africa Crisis, 8 July 2011




1.2 BACKGROUND

In 2011 the Horn of Africa faced one of the most severe drought and food crises seen this century.
July marked when the United Nations declared a famine in southern Bakool and Lower Shabelle
regions in Somalia. Two weeks later, indicators in three new areaz two districts of Middle
Shabelle, as well as IDP settlements in the Afgooye Corridor and Mogadighwere found to have
surpassed famine thresholds. At the outset, an estimated 3.7 million people were living in a state of
emergency in Somalig, which generated up to 1,100 Somali refugees per day crossing over the
Kenyan border, while 3.7 million people in Kenya were themselves already suffering from
drought4. Inclusion of the Somali refugees flowing into Ethiopia led to an overall estimate of more
than 13 million people who were affected by the drought crisis on the Horn of Africa (HoB)early
on. with hundreds of thousands placed at risk of starvatioh While it isimpossible to calculate
exactly how many people have died in this crisis, one estimateiggests that it could be between
50,000 to 100,000 people, more than half of them children under five

Clear consequences of the drought poirib chronic underinvestment in and poor provision of basic
education, healthand other services for pastoralists and agrgastoralists in these areaswith very
low development indicators. A dire situation is compounded with dack of poitical will to improve
the situation andfew viable livelihood options. All three countries wee almost equally affected by
the total failure of the OctoberDecember 2010 rains and the poor performance of the MareMay
2011 rains, resulting in crop failure and animal deaths. The situation was much worse in Southern
and Central Somalia, whereommunities were already suffering the effects of prolonged conflict.

3 Report on Joint Rapid Education Needs Assessment, Somalia Education Cluster, 2011

“«6(1 01 1T &£ ! FOEAA #OEOEO BEOOAOQEIT 2API 00 .18 podh 5./#(!'h y 3APOAI AA
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Tragically, this crisis was not unexpected but ratherjndications of a pendingemergency were
noted as early as August 2010Three months later, in November 2010, these warnings were
repeated and they became more strident in early 2011. Some actors did respond, but full seafe

only happened after the rains had failed for a second successive timé&/isibly, there was a
disconnect béween early warning and early action.

8 OCHA, Horn of Africa Drought Crisis Situation Report No. 6, July 21, 2011.

9 Save the Children and Oxfam. A Dangerous Delay: The cost of late response to early warnings in the 2011 drought in the Hdxmica.
18 January, 2012.




1.3 IMPACTS OBROUGHT OEDUCATION

Droughtscanl ACAOEOAT U Ei PAAO AEEI AOAT 6 @ O AO@AE TAGA T RAIA
erratic or they may drop out of school entirely due to families migrating in seach of water,
pastures and aid Livelihood pressures on familiesnay result in parents not being able tocover

school fees or the cost of education materials, further discouraging attendance or forcing children

to work so they canafford these materials. @ildren may need to stay home to do chores, travel
further than normal to fetch water or engage in income generating activities for the family.

If children do remain in school their performance may decline due to hunger, sickness and an
inability to concentrate. Learning achievement will diminish and children may not be able to pass
into the next classor to secondary education. Schools may close all together as teachers and
principals are also absent due to livelihood pressures and reduced monitoring onterest. Without
government salaries, most teachers depend on support from the community; howevaer times of
drought, that support may sharply diminish. Anecdotal evidence indicates that teachers are
increasingly working on a voluntary basis and are in aritical situation in terms of food and income.
Parent Teacher Associations (PTAs)may not be able to manage and therefore school oversight is
minimal which can result in acollapse of schookervices

Meanwhile, in areas where families have migrated, major influxes of displaced peoman lead to
higher enrolment, straining the capacity of schools that are already severely short of resources. For
example, according to the Kenya sigp of June 22, schoslin Wajir districts showed that schools
had alarge increase (up to as much as 50% in some schootsf)children due to migration. Qurricula
may also be different from one locality to another, further complicating the issues.

TABLEL1: SOME OF THE IMPACT® THE DROUGHT ON KRIUNITIES AND EDUCAODN

DROUGHT FACTS
Information . ..
Somalia Kenya Ethiopia

Number of July 2011: 3.7 million July 2011: 3.2 million July 2011: 4.56 million people,
people affected Ul Kenyan people and 1.4 milion of whom were
September  2011: 4 476,808 Somali based in the Somali Region
million peoplel! refugees? Additional 157,923 Somali

September 2011 3.7 refugees+
million Kenyan people September 2011 saw Somal

by drought

and November 2011 refugees increase to
601,697 Somali 181,00115.
refugeed3

10 UNOCHA. Humanitarian requements for the Horn of Africa Drought, July 28 2011.

11 UNOCHA. HoA Crisis Situation Report No. 13, September 8 2011

120CHA, July 21, 2011. Horn of Africa Drought Crisis Situation Report No. 6

3+ AT UA 30A0A EI OOAh - AU on c@phBi OCE @ AIOA @RIl 10A 1A ARE AOBBA BHOOAT
14 UNOCHA. Humanitarian requirements for the Horn of Africa Drought, August 4 2011.

15 UNOCHA. HoA Crisis Situation Report No. 13, September 8 2011
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Number of
acutely
malnourished
children

NIl MIBIZE As of August 2011 there July  2011: 476,808 July 2011 therewere 157,923
/ refugees were 160,000 IDPs due Somali refugees? Somali refugeed?

Receiving rates of up to
1,600 Somalia refugees
per day??

Impact on
Education

16 UNOCHA. Humanitarian requirements for the Horn of Africa Drought, August 4 2011
17 UNOCHA. Humanitarian requirements for the Horn of Africa Drought, August 4 2011.

to the drought, bringing November 2011 there September 2011 saw the
total number of IDPs in were 601,697 Somali number of Somali refugees
Somalia to 1.4 milliort® refugees?! increase to 181,0024.

18 Disasters Emergency Committee. Response to the crisis in East Africa: Reéale Evaluation Report, Draft 2. January 6, 2012.

19 UNOCHA. Humanitarian requirements fothe Horn of Africa Drought, August 4 2011.

20 OCHA, July 21, 2011. Horn of Africa Drought Crisis Situation Report No. 6

2+ AT UA 30A0A EI OOARh - AU om ¢mpp8 O'1 OAOTI Al
22 Blorn of Africa Crisis Situation ReportNep a6 h 5./ #( ! h ¢ 3ADOAI AAO
23 UNOCHA. Humanitarian requirements for the Horn of Africa Drought, August 4 2011.

24 UNOCHA. HoA Crisis Situation Report No. 13, September 8 2011

0
R

AAAT AOAO AOOOAT O AOI OCE
cmpp

25 Somalia Education Cluster. Joint Rapid Education Needs Assessment, Central$outhern Somalia. August, 2011.
26 Somalia Education Cluster. Joint Rapid Education Needs Assessment, Central and Southern Somalia. August, 2011.

27 OHCA Situation Report HoA, No. 13, 19 August 2011.
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1.4 SOMALIA

The crisis in Somalia was attributed to the combination of drought, successive crop failures, and the
ongoing armed conflict in the country. Additionally, the increasing rates of internal and cross
border displacement placedgreat strain on host communities already limited resources. Thedire
situation was further exacerbated by sharply rising food prices and increasing security restrictions
on UN agencies and international NG@sovement, and consequently access affected populatians

The education system in Somalia had been facing severe challenges long before the onset ef th
emergency,with schoolattendance rates historically ranking among the lowest in the worléf. As of
August 2011, there were approximately 1.52 million primary schoekged children in Somalia, of
whom only one in three was in school (of those, only one in four were girB8) The protracted civil
war has constrained access to schools, depleted suppliagd availability of trained educational
personnel, damaged educationalinfrastructure and has prevented centralization of education
curriculum. The drought further impacted the education system causingextreme fluctuations in

29 UNICEF Statistics for Kenya, Education. Websh#p://www.unicef.org/infobycountry/kenya_statistics.html#0 _visited 26 March 2012.
30 Kenya Education Cluster. Kenya Final Assessment Report. (From ECU Archives)

31 Kenya Education Cluster, Summary report of rapid needs assessment, August 2011.

34 Ethiopian Ministry of Education. Education Sector Development Plan IV 2010.

35 OCHA HoA Situation Report, No .12 September 2 2011

36 Ethiopian Ministry of Education. HumanitarianRequirements Document, January 2012.

2828 Kalmthout, Ellen van & Das, Rekha. Global Educati@fuster Support Missiorg Somalia, Debriefing Note. February 2012.

32 Kenya Education Cluster, Kenya Initial Rapid Assessment Report, Septem011.

33 OCHA, Kenya Emergency Humanitarian Response Plan, October 2011.

37 Somalia Education Cluster, Joint Rapid Education Needs Assessment report, South and Central Somalia, August 2011.

38 Global Education Cluster Unit & INEErisis Update 2: Drought in HoA, Education Needs Response. Joint LISTSERV 17 August 2011
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school enroliments due towidespread migration, insufficient food and water supplies and lack of
school materials Considering there were an estimated 435,747 children in school in Central and
Southern Somalia (of which 166,190 were girls) in 2010/2011, it was believed that some 200,000
children in these regions had moved from their homes to other locatits in search of foo@. After
an initial drop in enrollments, there were fears that when the schools repened in September after
the holiday period that enroliment rates would drop even lower Contrary to expectations however,
enrollment rates actually inadeased to higher than before the drought/food crisis- up 496,708
(42% qgirls) - indicating that families/communities prioritize education during a drought
emergencyo.

1.5 KENYA

Kenya experienced a drought and livelihoosl crisis primarily in the Northern arid and semi-arid
regions of the country,and while drought is not new for Kenyathis was considered to be the worst
the country has faced in 25 years. In August of 2011, 3.7 million people were suffering from the
drought and were in need of the food and other assistan¢e with some regions (Turkana) seeing
acute levels of malnutrition rates reaching 37%2.

National enrollment and school participation averages in Kenya between 2062010 indicated that
75% of young girls and 72% of young boys were attending primary schools, and 40% of boys and
42% of girls were attending secondary schoét. This is in contrast to observed enrollments in the
arid and semtarid lands in the North Eastern Provinces of Kenya, with statistics imchting that
approximately 32% of children aged over 6 years old have ever attended primary school, and only
0.6% have everattended a secondary institutiof4. Access to and quality of education in these
regions deteriorated further due to the drought. Although migration of herders at a young age is
common forthesemil T 1T AAEA DAOOT OAT EOOO T £ +ATUA8O 11 O0OEhQ (
this drought and associated loss of livelihood was not, and it resulted in many mobile schools being
closed. Altenatively, other schools experienced significant increases in school enrollments and
struggled with capacity to meet the influx of demands on resourcés In addition, in 2011 Kenya
saw the arrival of around 160,000 Somali refugees fleeing drought and insedy from across the
border, with the border regions receiving up to 1,600 Somalia refugees per dy The further strain

on already over stretched host communities and education systems, meant that the existing school
resources were inadequate to supporttie continually increasing enrollment rates and demand for
food and water and school materials such as text books and desks.

39 Somalia Education Cluster. Joint Rapid Education Needs Assessment, Central and Southern Somalia. August, 2011.

40 Kalmthout, Ellen van & Das, Rekha. Global EducatiGluster Support Missiorz Somalia, Debriefing Note. February 2012.

“adi ol i & ' EFOEAA #OEOEO 3EOOAOQEIT 2API OO .18 podh 5./#(!'h ¢y 3ADOAI AA
42 Disasters Emergency Committee. Response to the crisis in East Africa: Reale Evaluation Report, Draft 2.ahuary 6, 2012.

43 UNICEF Statistics for Kenya, Education. Webshétp://www.unicef.org/infobycountry/kenya_statistics.html#0 _ visited 26 March 2012.

44 UNESCO, 2009. Sara JerBpto, Zipporah Nyamauncho Ongwenyi and John K Mugalucational Marginalisation in Northern Kenya.

45 UNICEF Kenya: BiWeekly Emergency Situation Report: 8-21st June 2011

@i O 1T &£ 1| £FOEAA #OEOEO 3EOOAOEIT 2APTI 00 .18 podh 5./#(!h ¢y 3ADOAI AA
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1.6 ETHIOPIA

Ethiopia is a diverse country with varied topography and demographics, which makes it vulnerable
to both natural and manmade emergencies. Eight regions of the country (Somali, Afar, Gambella,
Amhara, Tigray, SNNPR, Amhara and Oromiya) are identified as engency prone and affected
every year either by drought, flood and/or ethnic conflict. The recurrent nature of these
emergencies along with preexisting poverty and the complexities of pastoralist and agro
pastoralist communities affect thousands of chilcen every year?. In July 2011, the Ethiopian
government identified 4.56 million people to be in need of food assistance, 1.4 million of whom
were based in the Somali Regidf, which faces the added challenge of large influxes of refugees
from Somalia.

Education indicators in Ethiopia even prior to the drought/famine crisis were poor. On average
nearly one out of four students drop out of school before s/he reachesecond gade#® and dropout
rates are far higher than the national average in emergency prone gmns of Gambella, Afar and
Somali. Furthermore, national survival rates indicate that 40% of pupils in 2009/10 did not
continue to the second cycle of primary school, which may in part be related to emergencies where
children lose academic years due to sool closure®.

The ability of children to access education was further compromised by the 2011 drought situation
in Ethiopia, with many children dropping out of school due to poverty or leaving droughaffected
areas with their parents. Many schools alstaced teacher shortages, and challenges in meeting the
resource demands from sudden escalations in enrollments. In light of the above, there are great
concerns in Ethiopia that the thousandsf children who drop out during an emergencyare likely to
remain out of school afterwards:t.

[ METHODOLOGY

The Lessons Learned study was undertaken by two independent consultants, from 13 February
until March 30, 2011. A reference group consisting of members of the ECU was established and
helped guide the information objectives and approach of the study. Thesessment included home
based work and field visits to Kenya and Ethiopia.

Over the first few weeks of the study, a desk review was undertaken on key documents relevant to
informing the study of the Somalia, Ethiopia and Keny#&ducation Cluster functions ad response.
Beyond these key readings, EducatiorCluster Terms of Reference (ToRs), Situation Reports
(sitreps), Consolidated Appeals Processes (CAPNEgeds Assessmenteeports, country and regional

47 Ethiopian Ministry of Education. Education Sector Development Plan IV 2010.

48 UNOCHA. Humanitarian requirements for the Horn of Africa Drought, August 4 2011.
49 Ethiopian Ministry of Education. Education Sector Development Plan IV 2010.

50 Ethiopian Ministry of Education. Education Statistics: Annual Abstract, 2009/2010

51 Ethiopia Education Cluster, 27 July 1011. Status, Issues and Way Forward.
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updateswere also included the general desk revie®. Fdlowing the document review, a reference
group of actors were consulted to help frame the study and raise key issues at the outset that
needed to be included. This reference group included members of the Education Cluster Unit, a
regional advisor based irthe Horn of Africa and the Cluster Coordinators for Ethiopia and Kenya.

Semi-structured one-on-one interviews were conducted with key individuals at the global and
regional levels, and Ethiopia and Kenya Clusters MoE, partners, OCHA and other clustthger via
phone orfaceto-face in Nairobi and Ethiopia using the interview guide (see Annex III).

CHART1: DISTRIBUTION OF SELEED STAKEHOLDERS WHRARTICIPATED IN ONBN-ONE INTERVIEWS

4 )
# of Interviewees from each country/region
i Global
M ESARO
i Ethiopia
i Kenya
I Somalia
- J

A regional workshop was held for one full day with 18 individualsrom the Kenya, Ethiopia and
Somalia Clusters (including subational, national, regional, global level stakeholders). The intent of
the workshop wasto elicit Education ClusterD A O O Vidw® @ the response.

CHART2: DISTRIBUTION OF SELEED STAKEHOLDES WHO PARTICIPATEN THENAIROBIWORKSHOP

4 N\
# of workshop participants from each country/region

il Global
W ESARO
LI Ethiopia
M Kenya

k Somalia

- J

Throughout the day, discussiorfocusedon the functioning and response choicesf the Education

52 For a full list of consulted documents, please refer to Annéx
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Cluster. Participants shared experiences from their own countries on programming and
coordination choicesin relation to the drought/food crisis. The workshop was also intended to
extract future recommendations for drought/food crisis response. (See Annex IVfor Workshop
Agenda)

CHART3: DISTRIBUTION OF THE®RES OF SELECTED EHOLDERS WHO PARTRATED IN HE NAIROBIWORKSHOP

4 N
Distribution of workshop participants involvement in

cluster

i Education Cluter staff

4 MoE

LI Cluster Partners

- J

A number of limitations were encountered in the lessons learned process, and should be taken into
consideration when interpreting the report findings and recommendations. Although He key
informants were selected to ensure that a wid and varied group of stakeholders were consulted,
due to time and travel constraints, not all nominated stakeholders could be reached. Where
possible the team sought perspectives about the field from Nairobi and Addis based partners, and
through phone corsultation, however field visits would have enhanced this information
significantly. The Somalia Cluster Coordinator, Cluster Advisor and the UNICEF Somalia Education
section were also unavailable at the time of this assessment and thus their perspectivag aot
captured. However, the team was able to access Somalia Cluster partners and reflect their insights
in this report. It should be noted that for Somalia, the focus of the study is south central as this is
where the Cluster had most of its interventios. Although the workshop brought together some
very important partners in the response, key members of the Ministries for Kenya and Ethiopia
were not present. Also, a few partners had to cancel at the last minute andsmnepertinent actors
were not necessarily represented.

Il FINDINGS ANRRECOMMENDATIONS

The findings and recommendations are based around the key areas of investigation as agreed by
the Reference Group at the outset of eéhreview. This section first describes how drought has bee
shown to impact education, outlinesthe findings for each country and thenposes lessons and
recommendationsfor improvement.
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3.1 CLUSTEWREPAREDNESS

According to the Guidance Note for Education Clusters and Sector Coordination Groups,

preparedneld EO AAZET AA AOh OAAOEOEOQOEAO 10 1 AAOOOAO OAE
ACAET 00 OEAI AT A OI A1 OOOA Al AEEAAOEOA OAODI T OA
limited to, having a national emergency preparedness plan, a provin¢iaontingency plan, school

safety plan, stockpiling education supplies, storing critical teacher data and others. For this report,

key measures that influenced the response effectiveness were the existence of national and locally
developed preparedness plas, institutions in-country that could apply these plans, funding

availability for preparedness, training in key Education in Emergency technical skills, and baseline

data and information systems.

Levels of preparedness varied greatly across countrieend depended, in large part, on whether or

not the Education Clusters were operational prior to the onset of the droughfThe Education

Clusterin Kenyawas set up four years ago and led by the Ministry of Education in response to a
continuous cycle of emegencies starting with the postelection violence in 2008. Once this drought

hit, the prior work quickly enabled education actors to referencea jointly developed emergency

response planwhich served as a base for scaig-up. As one respondent noted, in Kga all of the

OAEEI 00O O1I AOQEI A OEAS AA®AGEDWand dae A0 Eeh ik diith arlD AEA T .
early assessment.

However, partners expressé that preparedness plans were too general and did not havenough

specificity to be applied atthe sub-national levels. The plans did not delineate dutiesand many at

the field level did not even know of thr AGEOOAT AA8 O7EAOA OEAU xAOA 11
AGEOOR S 1 1 Jhid Soln® &ldo iménBidned that this was due to a lack of cajtgcamongst

actors on exactly how to implement the planss well as a lack of financial resource3here is an

Education Management Information Systems (EMIS) Kenya, however it is not updated regularly

by the MoE and does not include any information on EiE.

6 AOET OO OOAETEIT CO EAA OAEAT Pl AAA ET +Aibpodo £01T1 C
(including district Front Line Responders training,Cluster Coordinator training and EIE training of

trainers), however it appearsthere were no EiE trainingsin the year prior to the 2011 drought. In

order to increase response capacity for the ongoing emergency and also in preparation of future
emergencies, the Kenya Education Cluster has facilitated two EIE trainings held in November 2011

and March 2012 with participants from I/NGOs, Community Based Organisations (CBOs), Faith

Based Organisations (FBOs) and the MoE.

In Ethiopia, although early warning ystems were in place, theydid not effectively trigger an early
response or connect to planning and preparednessrticulated in the Emergency Preparedness
Response Plans (EPRPsikhich were AAOAT T BAA AU OEA 2ACEITT AT %AOAAQ
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UNICEF befre the onset of the drought.This planning exercise was led by the government
humanitarian coordination body DRMFSS (Disaster Risk Management and Food Security Section)
which is part of the Ministry of Agriculture at national level regional offices (DPPSQ z Disaster
Preparedness Planning Section and Coordination Office). Slian to the situation in Kenya these
response plans were not broken down into more detailed action plans or contingeg plans tailored

to the affected areasAlso, the planning proces happened without linkages to thdinancial appeals
process,resulting in unrealistic targets given the unknownfinancial resources

EiE trainings in Ethiopia happenedin February 2011 and most recently 1417 November 2011.The

latest focusal on Disaster Risk Management (DRM)in Education and were for agencies, including

the MOE and REBsWhile participants deemed these trainings very usefulthey also mentioned

there wasstill a long way to go for partners tofully understand EiE and how the conceptsan best

applied in adrought setting.! O T T A PAOOT AO A@bi AET AA OEO 1 PAT AA
xA TAAA 11 0A88 4EEO DPAOOT AO Al 01 OAI EAA AAT OO 10
trainings but could also benefit greatly from it. Followng up on these trainings and ensuring that

the principles are being applied is important.

For all locations, alack of systematic data on enrollment rates, school locations and population
movements during droughts made it difficult to know where to startand how best to intervene. It
may not have been realistic to have this comprehensive information at the start given the chronic
under development of the affected regions, however efforts to build on what inforation systems
exist and the collection ofbaseline data should begin UNICEF Ethiopias developing a system for

the Rapid Assessment of Learning Spaces (RALS), which will include substantive maps and
databases of school types, locations, facilities and enrollments in six emergency prone regions of
the country. The RALS database is intended to be public, updated twice per year with the data
collected by local communities. As of yet thouglthe release of this information to the sector for use
has been very slow (described in greater detail in IM Seom below). There are other databases
AOGAET AAT A ETAI OGAET ¢ %AOAAOQEII -AT ACAT AT O )1 A& Oi
Operational Datasets (CODs) and for education the Fundamental Operational Datasets (FODs) and
the Save the Children output tracker. Thes tools are important starting points and should be
drawn upon where available andstrengthened before crises so that at the time of emergencies we
can draw on this baseline information once a response starts.

The Somalia Education Cluster had been working in emergency mode since 2008ue to the
ongoing conflict and had an activé&ducation Clustermembership list. However, the Cluster did not
have an early warning system for drought in place nor did they have a specifiortingency or
response planfor a drought. In September 2011 the Somalia Education Cluster held a EiE training
together with Child Protection on Child Friendly Spaces (CFS) and Food Voucher programming, and
in February 2012 a EIE training with INEE on gerel mainstreaming. Although these were not
necessarily preparedness actions for this response (given the late date) it is encouraging to see that
preparedness efforts for future emergencies are taking place. This information is summarized in
Table 1 below.
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TABLELl. PREPAREDNESACTIONS BYCOUNTRY

Preparedness Sub national EiE skills Capacity to develop Adequate data
Plan contingency training contingency plans at system for baseline

capacity available sub national level on education stats
I R N R
Ethiopia Y Y Y N N

LESSONS

Across countries priority is placed on developing preparedness plans however, whether they are
signed off the right levels or implemented in the affected areaseeds further attention. These plans
can only make a difference inthe effectiveness and timeliness ofthe Education Cluster responssf
they are appropriately tailored to the affected regionsThey must be owned, agreed to and relevant
for regional-level to being effective

U While partners described the EIE trainings as useful for enhancing their knowledge, ensuring
that trainings are relevant to the context and targeted to those who will actually put the
learning into practice, is essential. Follow up and support is also needed for the tramgs to
have any sustainable impact. Generic INEE trainings will not be effective unless clearly linked to
practice and specific priority tasks.

RECOMMENDATIONS

ALL COUNTRIES

U Clusters at National Level : At the time of writing this report there are indications that the dry
OAAOI T ET OEA OACEIT xEiI1 AA AgOOAI A ACAET 8 1 O
TTx AT A OEAOA AOA x1 OOEAO OEAO xEAT EO EADPDPAT O
OxA DI AT £ O AEOCAOCAAAD EADBwdiE Hédhi to bvaréed and 1 O
promote the development of locally based and owned preparedness plans. Provide guidance
and best practice to regional Cluster Coordinators on drafting actionable plans, monitoring their
implementation and updaing them as necessary. Use lessons in this report to prepare funding

messages to donors, establish work plans with other sectors argin gathering relevant data.

U Clusters at Regional/local leve I: Identify and mobilize actors (Includingcivil society, teachers,
management committees, parents, district leadejsbest positioned to respond. Delineate roles
and responsibilities and the actions to be taken in the onset of severe drought. Share and review
these plans with the National Cluster and reach out fdurther guidance and support as needed.
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U Clusters at National level : Emergency Response Plans should be aligned withe appeals
DOl AAOGOGAOG ET AAAE Al O1 OOU | OOAE sdtbat tdrget fare WOEET B
realistically tied to funding. When done separately, action plans may be unachievable due to
lack of funds.

U Global Cluster or Cluster at National level: Capacity building through training on EIiE or other
related emergency response skills can play a keyle in being prepared for a responsgbut this
needs to be done in advance of an emergencyailoring the trainings to the needs of the
affected region is key for them to be relevant and most usefuhlso investigating how these
trainings enhance or donot enhance the effectiveness of respaters would be useful to further
improving them.

U Cluster Coordinator with MoE at National level: A constraint in this emergency wasdata
hosting and accessibility on basic education indicatord-ocused attention to strengthening data
hosting systems would be a wathy longer term investment. The RALS type of system
developed in Ethiopia is useful for facilitating rapid assessments and including relevant data in
proposals. This or another contextually appropriate system should be rolled out in Kenya and
was even suggested as a useful possibility in Somalia, with information such as school types,
locations, facilities and enrolments to be collected by local partners. In this case, information
should be stored anonymously in the database for security reasons, thout naming
organizations or donors.

3.2ScALBUP OFCLUSTER ANGOORDINATION CFPARTNERS

As with preparedness, theeAOAAOQOET 1T #1 OO0OA0O0O6 AAEI EOU O AT 1T OA
influenced by whether it was active or not at the time of thedrought. Education Cluster
coordination for an effective response in an emergency means a number of things: having the

needed human resources in place in a timely manner, convening effective meetings, engaging
Education Cluster partners in the education rgponse, sustaining the collective work of education

partners by maintaining good communications and contact, conducting joint or harmonized Needs
Assessments and using resultant data to design appropriate education strategies that address

clearly identified gap areas in education and finally, supporting agencies to deliver assistance to the

affected population, in and around school settings and being open to other necessary actions that

are taken based on the particular needs of the given emergen@y.

In Kenya it took some time to recognize the scale of the emergency, and hence to coordinate an at
scale response. fie Kenyan Government officially declared an emergency on May 3@011 but
Cluster members said this declaration wasoo late and theyattributed this in part to a generallack

53 See IASC Cluster Coordinator Handbook.
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I £ OOCAT Auh 17T OET ¢ OEAO OEA AOOEOOAA T &£ 11 AAI b,
EADPAT O AOAOU UAAO88 ) alitelihe gcaledf thiskpartividr droudht, &d OE AT (¢
understand the need to act qickly.

Compounding this wasthe fact that the EducationCluster had not been active for some time (it was
OAEAOOAA OI1 A Olnithll Eal UBICEF etiubsitioh bffizénds appointed to the Cluster,

but was @ouble hattingdand cochairing the COOOAO xEOE OEA -T %8 )OO xAO1 8
when the official UN declaration of an emergency was made, thahe first full time Cluster

Coordinator was brought in from Save the Children who stayed until early September when

another full time coordinator was appointed. This was acknowledged as a quick and exffive

human resources action.

CHART 4: THE NUMBER OF PARTICIPANTS AND ORGANISATIONS ATTENDING THE KENYA EDUCATION CLUSTER
MEETINGS54
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In those early days, the Cluster Coordinatorecalled low involvement of partners and initially

spending time looking through the list of members and calling them individually to identify who
was still active and what they were doing. At a meeting on Junetldt the MoE the only partners

in attendance were MOE, UNICERHumanitarian Initiative Just Relief Aid and Forum for Child
Rights.Refer to Chart 4 below for the meeting attendance rates which low initial attefance and a
spike in September.

54 Attendance rates are based on thmformation, where available, from theEducation Cluster meeting minutes, as posted on the Kenya

Education Cluster  website:  http://ochaonline.un.org/kenya/SectoralWorkingGroups/EducationWG/tabid/4447/language/en -
US/Default.aspx
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Local partners appreciatal the benefits of coordinated work with the Education Cluster especially
knowing who is doing what, where and whenHowever there was ageneral lack of understanding
of the Cluster system and getting partners to understand that it is more than a forum for obtaining
resources was described as a challengé\s one active local participant said of his colleagues in
I OEAO CcOiI OO OOEAEO AEAEOOO EIT OAO#Né fack BfGndeEtahdhg 1 ¢ AT A
of the Cluster systemwas also evidenced in the recruitment proess of the new nationalCluster
Coordinator. He was the onlyapplicant who was able to articulate what the Cluster was and how it
worked. Members also noted that Cluster meetings inNairobi lasted up to 4 hours in some cases
where partners shared informaion about what they did and updated eaclother about their
activities. Cluster meetings could béetter used for more strategic planning and in depth discussion
on relevant education issues to share best practices and learn from each other.

In Ethiopia respondents also described aslow scale up of the Cluster One described it as being
OAOOET AGO AO OOCOAI 86 AO OEA | AREO 1 AOAI EIACIAA @EBS OO
respond appropriately. Here, the Cluster Coordinator role had been tmaferring from Save UK to

UNICEF every few months (5 months UNICEF, 3 months Save UK). An EmergdResponse

Personnel (ERP) from Save UK was sent to Addis from January to Mardb prepare for any

potential refugee influx from $uth Sudan and work to evalate the need to reactive the Clustebut

recalled difficulties in prompting action from the Ministry and local partners. After the ERIRft, the

Cluster lead shifted back to UNICEF, but when that position expired there was a gap in leadership

until a new full time Cluster Coordinatorbrought in by Save the Childrenin September 2011. But

even with a dedicated Cluster Coordinatoipresent, it took time to reassess how to ranvent the

Cluster and get involvement with Government. Here too, respondents mentioned the attitude being
OxEAOGBO O AEEEAOAT O AAT 6O EO OEEO OEi Aed xEAT EO

At National level there were initially over 90 organizatians listed as cluster partners, however very
few actually attended meetingsor participated in information sharing and cluster activities (refer
to Chart 5 for the rates of meeting attendance by agency in Nairobi). Thiseated an outside
perspective that the cluster work was only UNICEF an&ave the Children As the cluster became
more organized and brought in more stakeholders from different organizations, local partners
became increasingly engaged.

Another challenge instrengthening EIE in Ethiopiawas the difficulty in creating aplace for it as the

sector was comprised mainly of development education actorswith EiE not being done bymany

agencies in Ethiopia. Although traininggook place and EiE waind OAAA A0 PAOO 1T & OE
Education SectorDevelopment Plan (1V), inplementing parties still lack expertise and skil$ in the

technical components of EiENevertheless, nvolvement of development actors is important as

many organizations operate in emergency prone areas and have to adapt their agties to miti gate

the effects of the drought.
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CHART 5: THE NUMBER OF ORGAMEBONS ATTENDING THEETHIOPIA EDUCATION CLUSTER MEETINGS
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The official UN declaration of famine irSomaliawas made on the 20 of July in Southern Somalia,
with three other Samali regions, Mogadishu and Afgooye also declared om ®f August. Herethe
Cluster could scale up more quickly as it was already in emergency mode dealing with the chronic
conflict. There was strength in having some sublusters already in place That said, of the 5 sub
Clusters established inSouth CentralSomalia, members at the National level said that only 2 were
really functional. One respondent mentioned beingsked by a SuiCluster Coordinator in Somalia
how to actually run a cluster meeting. Further capacity building for Cluster coordinators and
Cluster staffas to their roles, responsibilities and expected deliverables is necessary.

Dedicated partnersof the Nairobi based Education Clustemet monthly. Chart 6 shows the Nairobi
Education Cluser meeting attendance rates, which are inconsistent and spike at certain times
(perhaps around funding opportunities) but still are more participatory than those for the Kenya
Cluster.

Local partners interviewed at the Nairobi level mentioned that the Qister improved their
responses by providing exposure to the work they are doing in the fieldne mentioned thatthe

foum CAOA A OOI EAAE O OEA  xwhi6hE othdkwhisé Twould Adt Tod E T
acknowledged. Partnersalso mentioned thatparticipatio n in the Education Cluster luster provided

a spaceto collaborate with other organizations and find more resourceful allies.
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CHART6: THE NUMBER OF PARTRANTS AND ORGANISANS ATTENDING THEOMALIA EDUCATIONCLUSTER

MEETINGS INNAIROBB5
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There were however feelings by many local partners that there was too little communication,
involvement and support from National Somalia Education Cluster based in Nairobi. A few local
partners expressed feelings of frustration incoordinating sub-clusters at teir own cost and
constantly being asked to share information, but not receiving back any information, answers to
requests or even acknowledgement of reépt of information and reports. Given that the Na@obi
based Education @ister is dependentonlocal. ' / 8 0 A O AAAAOGO AT A ET £l O /
strong 2-way relationship is essential. To improvecommunication, one respondent recommended
bringing Cluster Coordinatois at the Somalia level to Nairobi for meetings to present on what is
going on and provide a better picture of the issues in that region. This would provide an
opportunity for Somalia based coordinators to haveaccess to capacity building and technical
support.

TABLE2. QLUSTERCOORDINATIONSCALEUPACTIONSBY COUNTRY
Average number
Date of Emergency Arrival of Cluster # of Cluster meetings of partners
Declaration Coordinator per month attending
meetings

55 Attendance rates are based on the Education Cluster meeting minutes, as posted on the Somalia Education Cluster website:
http://o_chaonline.un.org/somalia/Clusters/Education/tabid/2828/language/en -US/Default.aspx
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SiglleJoJEM End of June 2011 No dedicated CC until  Average 1 meeting per Number of
Sep 2011. month after arrival of organisations
CC in September attending
meetings after
October 2011,
ranged between
7-15.

Soma”a IIII

LESSON

U The Clusterin KenyaAAET ¢ O Ard @ IEthibp@ ot functioning consistently before the
onset of the drought emergencynade it difficult to prompt initial action (although assessments
were done quickly). Comparing the initial partner attendance rates for Somalia (where Cluster
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was active) to Kenya demonstrates this discrepancy clearlin crisis prone areas it is important
that the Cluster linkages are up to dateeven if not in full emergency modeso tha these can be
more quickly triggered. This requires continued communication with partners, engagement by
the MoE and joint activities (such as EIiE trainings, group workshops to engage in regular
dialogue and sharing of information/best practices) outside of emergency periods Pre-
determining roles and responsibilities amongst this grougor emergencyresponsecan facilitate
faster engagement when the time comes.

RECOMMENDATIONS

ALL THREE COUNTRIES

i

Cluster Coordinators at National Level : Ensure that the energy that was built during the
height of the emergencycontinues even now. It is vital to promote a supportive cluster
environment and community of practice where members feel they are part of a larger network,
promoting the same educatimal goals.Conduct more field visits, or where not possible, invite
sub-clusters to Nairobi or Addis for meetings.Initiate regular phone calls, engage in oiine
peer forums, plan workshops to help keep members involved and interested.

Cluster Coordinato rs at National Level:, T AAT  ACAT AEAO AOAT 860 1T AAAOGOA
National level and therefore information about activities taking place there is lacking. A push to
move the Clusters to the suinational level is a large part of the 2012 strategyni Kenya. In
Ethiopia this is already the case, but more support at the Regional level is necessady
recommendation from the Global Education Cluster Somalia Mission rep&# is appropriate to
reiterate here asit is in line with the findings from this assessmentand applies to all countries
(Re-conceptualize the cluster function in Nairobi to providing technical and coordination
support to the sub-clusters in the field and develop a new action plan for 2012 which reflects
this greater field focus. TheToR for the cluster may be adjusted accordingly. This could be the
first phase in a transition process to shifting the Education Cluster team to the field entirefy.
Cluster Coordinators at National Level: Use Education cluster meetings to explore gap
analysis and identification of resources for response, instead of as a forum for solely updating
each other on work. Most important updates can happen there but should not take over the
entire meeting. In Ethiopig updates are collected and distributed in a handout before the
meeting and only discussed if particularly important issue arises. This model could hsed in
Kenya and Somalialn depth exploration of an education topic in each meeting, such as school
feeding, was highlighted as a way that participas can get more out of the meetings.

Global Cluster and Regional Actors: Check in with Cluster Coordinators on a regular basis to
offer support, and maintain ongoing communication channels.There is dso aneed to provide
Cluster Coordinator trainings for organizations coordinating sub-clusters as the capacity of
some to conduct Cluster functions was reportedly weak.

%6 Kalmthout, Ellen van & Das, Rek@dobal Education Cluster Support MissggBomalia, Debriefing Note.
February 2012.
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SOMALIA:

U Nairobi Cluster Coordinator: Acknowledge receipt of information shared from local partners,
and even if it is not possible to fatitate requests, communicate this back to the local partners. It
is important to maintain these local partner relationships, as the Nairobi based cluster is reliant
on local partners for access to different areas.

3.3EDUCATIONPROGRAMMINGRESPONSES THEHORN

A number of responses were used by Cluster partners in response to the drought. These are
summarized in Table 4 below.

TABLE4. SUMMARY OF EDUCATICPROGRAMMING RESPONSE

I I I I

Main
Education
Program
Activities

UNIC6& 8 O OAODIT 1 éndSomaliacenfidiellardgely ¢f distribution of school kits, tents and
Temporary Learning Spaces (TLS)Although appreciated by partners, there were questions of the
relevance of these supplies and also the high costs required to fund them. Many partners noted that
often the kits or tents were unused by local populations, for various reasons (textbooks not
appropriate language, different curriculum, not enough supplies for all students so none could be
used, and tents not being mobile enough to move with migrating communities, electrical supplies

Ei O 1ECEOEIC xEAT Ai i1 O EOedebens)aiditatdhe fiidingcoddE A O OF
AA AAOOAO OOAA Al OAxEAOA8 10 i1A DPAOOI AO i Al OEiT.
OEAT 86

It was also suggested that better follow up assessments be done to identify how these items are
used. While trere was post distribution monitoring in some areas this was at the output level and
little monitoring was done to determine the effectiveness of théems distributed. It was suggested
by many partners that UNICEF would do best to work with cluster partrs to assess community
needs and priorities, and work together to focus attention and funds theréAs mentioned in the
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limitations to this study, UNICEF Somalia staff were not available for consultation, so the views here
reflect only other Education Cluser partners only. Save the Children programming is not
mentioned here as Cluster partners did not raise concerns/suggestions on their programming.

LESSONS

U The appropriateness of some of the interventions was questioned by many respondents,
especially loal actors. It is necessary to better understand the impagor lack of impac) that
these responsesavein order to further refine programming approaches and plans.

Recommendations

ALL COUNTRIES

U Cluster Coordinators: Work with UNICEF and other implementers to better monitor and
assess the success of their programming. This can provide valuable advocacy information and
best practices for future response. It will also allow actors to alter responses if they are not
having the desired result or are not being used by the target populatien

3.4 THE ROLE OF TIMEINISTRY OEDUCATION

In Kenya the MoE was involved in the initial assessment and officially chaired the Cluster meetings.
However, today their involvement isreportedly inconsistent. This was evidenced by only one
Cluster meeting having taken place at the National level in 2012 at the time of writing this report.
There is need for much strongereadership and engagementof the Government at thenational
level. One partner, frustrated by the lack of consistency in meetingand noting that many local
partners have lost interest due to the Government not being presensaid that the Cluster
Coordinator should not have to wait for the Government tacall meetings but that the partners
should be able toproceed without their participation. Although the Ministry has verbally agreed to
prioritize the Cluster activities going forward, with so many competing priorities, it is questionable
whether this can happen in the neaterm.

Currently the Cluster Coordinatoris trying to bolster the actions at the subnational level where
involvement by the District Education Officers (DEOS) is deemed stronger. Due tioe disconnect
between the National Qlister and the work being dore in the affected regions, it is believed that this
is where the Cluster can have the most impact.

Within Ethiopia, the MoE is supposedly leading the Clustehowever respondents note that their
actual involvement is lacking.Although the @ OA O1 1 Arntit@edt toAHIE is spelt out in the
AT O1T OOUBO 1 AOGAOGO %AOAAOQEITT 3AAOI O $AOGAnaicBlioAT O 01 A
personnel - have been committed to it and the M& relies on UNICEF and NGOs toeet its
commitments. While there is a dedcated EiE/Cluster focal Person at the MoE, he is stretche@t
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the time of this assessment hen a45 days training inParis) The Cluster Coordinatohas sat at the
Ministry two days a week and tried tomotivate a greater involvement,but with limited success. In
OEA O7AU &1 OxAOARS A bl AT £ 0 £00 H»OME h# DErew O
national Cluster Coordinatorshould sit full time at the MdE. However,some believe hat the MoE
sees this as an opportunity for theCluster Coordinatorto take the lead on the governmenEiE
responsibilities. A VSO has also been requested ltelp them with these duties. There is a danger

though that the lack of MOE engagement in the sector will continue.

Education Cluster partnersin Ethiopia perceive the government to hold strict control over the types
of education programming they can implement. Also, education is so centralized it is not able to be
adapted enough for the pastoralist communities. For example, the school calendaasvestablished
to suit education in the cities, where the children are on holidays during the rainy season. This
contrasts with pastoralist communities which would see the rainy season as the most appropriate
time for school.

The Regional Education Bwraus (REBshowever, are more committed to the provision of EIE as
they have to implement in their affected regions and receive substantial bgétary and materials
support from UNICEF, backed up by a technical advisor. Because of this they are generallyemo
interested and engagedThe Cluster Coordinator in Addis has made visits to the Regions to provide
support, technical capacity and also get more information about the situation on the ground.

In Somalig the Education Cluster is represented in each me of Somalia:

¢ In Somaliland, the Education in Emergencies Wking Group is under of the Education Sector
Committee and the Ministry of Education involvement is reportedly low

e In Puntland, the Ministry of Education involvement in the Education Cluster imedium;

e In Central and Southern Somalia where the Education Cluster is represented by 5 swdtional
clusters, there is no Ministry of Education involvement due to lack of education authorities and
the education programming is being coordinated and implenmed entirely by NGOs.

The assessment team was not able to collect further information on the role tfe Government in
these areas.

LESSON

U Meaningful Government engagement happens at the suiational level. Resources are best
spent bolstering Government at this level as the National level is too distant from the affected
areas and the actual implementation of EiE responses.

RECOMMENDATION

ETHIOPIA AND KENYA:
U Cluster coordinators at National Level : Similar to recommendation in Section 2.3bove, h
Kenya more support to the District Education Officers (DEOs) and strengthening the
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partnerships at that level is suggested, and it is encouraging to see that this is a central part of
the 2012 strategy. In Ethiopia,prioritize support to the REB and Regional Education
Taskforces,over the National level

U MoE For work done at the National level, if the focal person is not able to carry out his
responsibilities vis-a-vis the Cluster, a delegatevho has time must be identified who is senior
enoue OF 1 AEA AAAEOET T O AT A 1 AT ACA OEA -T %50 Al AO

ETHIOPIA:

U Cluster Coordinator at National Level : Ensure thatwhen the new Cluster Coordinator sis full
time at the MoEshedoes 1 O OAEA | OAO OEA - AdedardoR¥dged OphrODIT T OE.
by all actors, should spell out the roles and responsibilities of the new Clust€oordinator, with
language that recognizeshe main responsibility still lies with the MoE.

3.5INFORMATIOMANAGEMENT

Information sharing in all countries was reportedly weak, especially between theNational level

Cluster (Addis/Nairobi) and the subnational or regionallevels.3 T I A DPAOOT AO&neddZbl AET £
iTOA ET & Of ACEIT OEAOAA xEOE Al OOOAO 1 Ai PMAOO EI
reliability of information coming in from the field .6A number of reasons were explained for this:

lack ofinformation management personnelJow technical capacity of partners to share information,

lack of information to actually share,people not undestanding the value of sharing information,

and a general reluctance to share information because of a competition for resources.

In Kenyain late July 2011, with the support of UNICEF, Save the Children, and Islamic Relief
Foundation, the Kenyan MoE undertook a rapid education Needs Assessment (NA), targetrigtal

of forty eights districts in twelve counties, differentiating between aridand semiarid regions.
Altogether the assessment covered 1207 primary schools (950 day schools and 257 boarding or
day/boarding mixed schools) and 1430 ECD centrés

As in many responses, dleeds Assessment was done without @edicated Information Manage to
the Education Cluster. Initially,the Cluster Coordinator experienced difficulty in recruitingone with
the necessary data analysis and information technology skills, but who also held strong knowledge
of education programmingthus, with assistance othe Global Education Cluster Unit, a decision was
made to instead recruit two staff memberg one to combine both education monitoring and
evaluation skills with information management skills Still, getting information at the subnational
level has provel challenging. TheCluster Coordinatorhas made a strong effort to visit field sites
and personally gather information at that level. Although these visits are important and should
continue in order to create linkages between the national level and sutational levels, a more fluid

57Kenya Education Cluster, Petra Weissengruber Sephber 2011. Initial Rapid Assessment Report, The impact of the drought on
education.
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information system should exist where information is regularly shared.lt is hoped that the
establishment of sub-clusters as part of the 2012 strategy will improve information coming from
the field.

In Ethiopia, theClusterColDAET AOT 06 0 AEAZEAOI OU OAOOEAOEIT C ET Al (
AOT OCEO OACEITO xAO Awbpl AETAA AO AARAET ¢ AOA O BAO
of information sharing in general. This reflects an overall confusion over who shtd be sharing

what to whom. OCHA and the Cluster focus on humanitarian response, so development actors who

do not necessarily see their work as EIE do not participate in 3W kind of information sharing. This

lack of clarity was described as being at the @i of many of the problems in the sector in this

context. There is poor communication and information sharing between the WE and the Regional

Education Bureaus, and between the UN and NGOs. Furthermore, as the MoE in Ethiopia only
recognizes formal schodhg they do not collect any information on na-formal education, so would

not even have this information to share.

Ad hoc assessments are conducted at the Regional level either by agencies or by the REBs, but these
are not coordinated, and the results notalways shared at National level.The Disaster Risk
Management and Food Security Section (DRMFSS) conducts a sanmual assessment, which
typically focuses on food and nutrition sectors but has recently included educatioiffthe assessment
results are in the Humanitarian Requirement Document (HRDY%OEET PEAS O OQOAMODGET T 1 £
outlines the humanitarian needs of the county. Although the Cluster Coordinator led trainings with

the assessment teams on collecting emergency education information, some pkoguestioned how
many of those who were trained actually ended up participating in the assessment. An OCHA
respondent mentioned that only in some regionsvas education included, and that the information
gathered on education was sporadic. Nevertheless, ig a good start that education was included

and shows that EiE is making its way into the humanitarian response planning system.

Relevant information on emergency situations is not adequately included in Education
Management Information System (EMIS) ofthe Ministry of Education. The information on
emergency prone areas and oachoolsshould be improved, over time.

In Somalia,at the time of the crisis the Cluster did not have an information manager, but requested
global support immediately andreceived an international staff member to assist in undertaking a
rapid needs assessment for 4 weeks heresults were shared by the beginning of August. Based on
these results, the Cluster released press statement After the success of the first assesant, the
Cluster was able to quickly carry out another one a few months later with a new information
manager deployed for an initial 6 months from the NORCAP roster in Augysand global support
(an ECU staff member was deployed to Somalia Cluster for 2 eks) to again assess the changing
needs of the response. This second Needs Assessment was conducted for 7 days in the South
Central region of Somalia.
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The Somalia Education Cluster at Nairobi level also experiencedngoing challenges in getting
information from the field. Steppingup the 2-way communication between the Nairobi cluster and

local partners is not without its challenges, as there is relatively poor internet connectivity in
Somalia To receiveincoming phone cals they must be made by a cell phone, which for example, the
information manager in Nairobidid not have.) T &£l O AOET T OEAOET ¢ AAOx AA1
was also problematic, due to the security situation and lack of access. For exammeme local
partners had to travel great distances and cross multiple checkpoints to attend a Cluster meeting.

The difficulties and expense of which, were generally considered to outweigh the benefit of
attending.

Table 5, below, details the information management chacteristics and achievements for each of
the Somalia, Kenya and Ethiopia Education Clusters.

TABLES. INFORMATIONVIANAGEMENTBY COUNTR¥8

EDUCATION CLUSTERS

SOMALIA KENYA ETHIOPIA
No Information manager No Information Manager in No information manager
in place at time of crisis place when Cluster was staffed in the Education
scaleup. activated. Cluster.

An Information Manager CC experienced difficulty in

deployed though the recruiting an information
NORCAP standby manager with the necessary
arrangement (with the data analysis and
assistance of the ECU), information technology
arrived in August 2011. skills, but who also held

strong knowledge of
education programming.
Decision was made instead
to recruit two staff members
Z with strong education M&E
skills and IM skills
respectively z who joined

the Cluster in September

2011.
Conducted two Needs Conducted one Needs No Needs Assessment
Assessments Assessment conducted by the

Education Cluster.

58 Much of he comparison in this table is based on information available on ochaonline.un.org, oneresponse.org and
humanitarianresponse.info and internet searches of the Saalia, Kenya and Ethiopia Education Clusters.
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In OCHA Somalia In OCHA Kenya SitReps, In OCHA Ethiopia
SitReps, education was education was present SitReps, educton was
present approximately approximately 60% of the present approximately
80% of the time. time (refugee education in 11% of the time (refugee
Kenya was present education in Ethiopia

In HOA OCHA SitReps, approximately 16%) was present

Somalia education was approximately 8%).

present approximately In HoOA OCHA SitReps, Keny:

70% of the time. education was present In HoOA OCHA SitReps,
approximately 50% of the Ethiopia education was
time. present approximately

30% of the time.

59 These Situation Reports were reviewed on Relief Web, the Horn of Africa crisis 202012. All available documents dated between
March 2011 and January 30 2012 were consultedL82 in total: 30 or the HoAregion, 45 from OCHA Somalia, 19 from OCHA Kenya and
38 from OCHA Ethiopia). For a complete list of all OCHA Situation Reports consulted, please refer to Annex VI.
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http://ochaonline.un.org/kenya/SectoralWorkingGroups/EducationWG/tabid/4447/language/en-US/Default.aspx

No information on needs No information on needs Not availablez as there is

assessments on their assessments on either of their no dedicated Education

Education Cluster website. Education Cluster website. Cluster website for
Ethiopia.



http://kenyaeducationcluster.org/
http://kenyaeducationcluster.org/

Minutes from all meetings  There are some meeting Not availablez as there is
at national and sub minutes posted on the OCHA  no dedicated Education
national level are available Kenya Education @ister Cluster website for

on the Education Cluster  website. The most recent Ethiopia.

website. The most recent  upload of meeting minutes

upload was meeting was from 13 October 2011.

minutes for 5 January

2012.

The Education Cluster has The Kenya Education Cluster  No information on FODs for

not submitted any FODs to has submitted one FOD to Ethiopia available.
OCHA and hence none OCHA, which is an overview of
have been posted. Kenyan School Facilities.

http://fod.humanitarianrespo
nse.info/country -
region/kenya




Posted on Education
Cluster Somalia website.

Posted on OCHA Somalia
webpages but not
specifically on the EC
Somalia website.

http://ochaonline.un.org/s
omalia/Reports/SomaliaH
umanitarianDashboard/ta
bid/7732/language/en -
US/Default.aspx

Link on Education Cluster
Somalia website to other
OCHA websites where
some maps have been
uploaded. The last map
uploaded is from
September 2011.

http://ochaonline.un.org/s

omalia/MapCentre/Thema
ticMaps/tabid/2724/langu
age/en-

US/Default.aspx#educatio
n

INEE MS, NA tool kit (rapid
and full length), DRR
guidance note on Somalia
Education Cluster website.

Links to INEE, FTSCluster
mailing lists, Education
Cluster field focal points,
ToRs for the cluster and
the sub-clusters.

Not posted on the Kenya
Education Cluster website.

Not posted on OCHA Kenya
website or on the Kenya
Education Cluster website.

No links to maps or maps
posted on website.

A wide range of tools uploaded
on the OCHA Kenya Education
Cluster website. Extensive
number of tools as compared
to Somalia. The tools ave also
been classified making them
easy to find.

On the OCHA Education
Cluster website, there is
available Terms of Reference
for the cluster and the sub
clusters, a variety of contact
lists and anoverview of focal
points.
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Not availablez as there is
no dedicated Education
Cluster website for
Ethiopia.

Not availablez as there is
no dedicated Education
Cluster website for
Ethiopia.

Not availablez as there is
no dedicated Education
Cluster website for
Ethiopia.

Not availablez as there is
no dedicated Education
Cluster website for
Ethiopia.

Not availablez as there is
no dedicated Education
Cluster website for
Ethiopia.



Education has continued to be overlooked in reports coming from OCHA. For example,tihe
Humanitarian Requirements for the Horn of Africa Drought 2011 Humanitarian Dashboard page,
Priorities and Gaps included all sectors except Education, and education was not included either in
the text write-up of Regional Priorities (pp. 69). For eat of the Somalia, Kenya and Ethiopia
Education Clusters, the inclusion of education updates in OCHA Situation Reports, both specific to
country (released by OCHA in each country) and for the Horn of Africa region (larger reports which
include updates on dlthree countries), varied greatly.It is unclear whether that is due to a lack of
information provided by the Cluster or a lack of prioritization by OCHA, but regardless it is evident
that improvements can be made.The findings from the examination of 1320CHA Situation
Reportsso dated between March 2011 and January 2012, are depicted in chais8, and 9 below

CHART7: THE FREQUENCY OF INCSION OF EDUCATIQ$PECIFIC TO THEDUCATIONCLUSTER IN THEOCHA
HOA STUATIONREPORTSFOR EACH COUNTRY

4 I
# HoA Regioanl SitReps with Education Updates for each country

i Education in Ethiopia - Education in Kenya & Education in Somalia u# of HoA Sitreps

30

60 These Situation Reports were reviewed on Relief Web, the Horn of Africa crisis 202012. All available documents dated between
March 2011 and January 30 2012 were consulted (30 or the HoA region, 45 from OCHA Somalia, 19 from OCHA Kenya and 38 frod OCH
Ethiopia). For a complete list of all OCHA Situation Reports consulted, please refer to &xwvI.
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CHART8: THE FREQUENCY OF INCSION OF EDUCATION EACH COUNTROCHASTUATIONREPORTSWHERE
APPLICABLEBOTH EDUCATION CLUSR UPDATES AND REFEIBEDUCATION UPDATRRE INCLUDED

4 I
# Country SitReps with Education Updates

- Refugee Education @ Education & Number of sitreps

Ethiopia

38

3
11
19

0

Somalia 37
45

- J

Kenya

From Charts7 and § it can be seen that education in Somalia was most frequently included in
OCHAS:Ituation Reports, relative to both the number of Situation Reports released per county and
the combined HoA Regional Situation Reports. The updates for education in Situati®eports
across Somalia, Ethiopia and Kenya, were generally shorter than for other clusters, and within each
country, there were periods of time where the consecutive updates for educatiogepeated the same
information .

CHART9: THE FREQUENCY OF INCRIONOF EDUCATIONPER COUNTRY PER MCHTN ALL OCHASTUATION

REPORTS

4 N
# of SitReps with Education Updates, per month

e Somalia

===Ethiopia

===Kenya

Number of SitReps
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The frequency of education updates in Situation Reports released each monthried greatly (as
seen in Chart Sabove). At the time the famine was declared in July, there was very lgteducation
included, whereas the following three months of August, September and October 2011 saw the
number of education updates increase significantly (with both Somalia and Kenya peaking in
September). In Ethiopia, the gradual increase from August artkde late peak observed in December
2011, may be linked to the increased functionality of the Ethiopian Education Cluster after the
arrival of the dedicated Cluster Coordinator.

LESSONS

U Placement in OCHA sitreps and other reports has been inconsistent fall countries. The
Education Cluster must bolster its visibility by making a better effort to ensure inclusion in
these materials with updated information.

U Information sharing from the affected areas to National level has a long way for improvement
for both general updates and also Needs Assessment data collection. Investing in alternative
means of communication either through site visits, bringing sumational actors to National
level for information sharing opportunities, or using skype as a medium tovolve sub-national
actors in National meetings, needs to be further explored and utilized.

RECOMMENDATIONS

ALL COUNTRIES

U Cluster Coordinators at all levels : Invest in cultivating a stronger information sharing culture
amongst partners so that this barrier is lowered. Strengthen relationships with local NGOs and
sub-cluster coordinating organizations, though regular phone calls, skype conversations, face
to-face visits and meetings. Finding alternative means of communicating is important as emalil
may not be the best mode. Ensure all cluster staff members are equipped with the necessary
communication tools. For example, if phone communication is required for camunicating with
local partners in Somalia, ensure there is a cell phone or a funded skype account available for
use.

U National Cluster Partners: As highlighted in the Global Education Somalia Mission report but
APl EAAAT A O1 Al-basedparérdstdtld Mdtivat® their@ided/staff in the
field to take active part in the sub clusters and subscribe to the plans and strategies of the
cluster. Whenever feasible, Nationabased partners to attend sukcluster meetings when on
field missionsalh OABIT OO0 AAAE ET . AEOI AE #1 OOOAO i1 AAOET ¢«

U Cluster coordinators at National Level : Make sure to provide regular updates to OCHA for
inclusion in sit-reps. Be proactive in sending information to be shared not only for OCHA but for
all documents describingthe overall humanitarian response.
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ETHIOPIA:

U Cluster Coordinator at National Level : Continue to ensure that education is included in the
bi-annual Government assessment. Broaden training of assessment teams to ensure that they
know how to oollect the information. If the information emerging from this assessment is not
sufficient to plan a response, consider coordinatingraeducation focused needs assessment in
parallel to the Government assessment.

3.6 INTERCLUSTERINKAGES

There is a strong desire by education clusters tocontinue to work more closely with other

clusters/sectors for planning and programming in a drought responseCluster members mentioned
the difficulty in collaboratin g when other sectors/clusters are already overwhelmed with theirown

targeted response. That said, concerted efforts b@luster Coordinatois to share information with

other Clusters, attend nter-cluster meetings and try tojointly fundraise have been madeln both

Kenya and Ethiopiamembers of OCHA noted that the Eaation Cluster was a reliable partneand

are regularly present at meetings,are vocal in advocating for their sector and actively try to
establish linkages to other clusters.

In all countries, the Protection Cluster has been eager to work with educati@and has found this to
be a valueadded relationship for information sharing and technical support. Together the clusters
have successfully developed and implemented joint trainings in Somalia. In Ethiopia partners
reported that the two clusters worked together to promote informal educationin Child Friendly
Faces (CFS) in campsit the height of the emergency. Although there are linkages between
education and protection clusters in Kenya, the protection clustemoted that this working
relationship does notusually begin until later in an emergecy.

In Kenya, a local education partner facilitates the linkage with WASH and sits in on their Cluster

meetings and reports on education activities. Although this has led to positive information sharing,

it is unclear whether tangible actions or coordinated activities have resulted. Here the Education

#1 OO0OAOB60 AAOI U AOOAOGOI AT O xAOG OOGAA AU 7!'3( ATIT1.
This kind of collaboration is a good example where intesectoral assessient can be beneficial to

multiple audiences.

When the Government announced that schools would remain open for the holidays, the Education
Cluster worked closely with World Food Program (WFP)to mobilize the school feeding program. At
that time WFP was equested to providefood for 595,000 school children in 32arid and semiarid
Districts. Although this collaboration was indeed positive, there were some problems with the
distribution which should be noted. First, there was a delay in communication abouhe schools
remaining open Thecommunication flow was supposed to go from the MoE to the Provincial heads
to the District Education Officers(DEOs) and then down to the head teachers. However, this
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channel took too long and almost all districts reportedhat they received information of the holiday
feeding after schools had closeék The result of this delay was poor mobilization of pupils for the
feeding program, and a lack of teachers to supervis€urther, WFP reported very poor record
keeping of feedirg and delivery notes in schools. ABEOs were not given funds to transport for the
food from DEO office to the schoolsin some cases they could not get the food to the schools where
it was to be distributed. Finally, many other agencies, including World/ision and the Red Cross,
were intervening to provide support during the holidays. There was duplication of efforts in some
caseswhere the same commodities were given in the same place and could have been spread to
other areas of need. The Cluster couldawe ensured better coordination and communication. Intte
end, WFP reported that only373,004 children were fed during the holiday.

The Education Cluster worked with Nutrition to target distributions at the ECD centers, even
though there was not a set pla in place for this kind of coordindion. However, the Nutrition
Clusteris keen to work with the Education @Quster to improve the collaboration andthey are in the
process of revising their survey tools and learning how to work better with education and @
centers in the future.

In Ethiopia, the main link to other Clusters isseen through the Cluster Coordinators regularly

convening at the Cluster Leadsand Disaster Risk Mamagement Technical Working Group
(DRMTWG)meetings, to share information,issuesand experiences. The other Cluster Coordinators

are also included in theEducation Cluster email list. Although information is shared with Kild

Protection (CPh OEAU AT 11 0 OACOI AOi U AOOGAT A AAAE 1T OEAODG ¢
the WASHCcluster either. Although some respondents reported that within the Savéhe Children

programs linkages existed due to the fact that managers were sitting in the same office, at a Cluster

level, this coordination was lacking.

Partners of the Somalia Education Quster worked with the Nutrition and WASH @@isters. There
was also some limited collaboration between Education an#élealth for vaccination programs. A
Training of Trainers (ToT) course for 31 CFS facilitators was held in Mogadishu between64
September 2011, and prticipants included multiple NGOs engaged in Child Protection and
Education activities in different regions like Hiran, Bay, Bakool, Middle Shabelle, Lower Shabel and
Benadirs2 A total of 76 Educationsupported Child Friendly Spaces wer constructed in Banadir
and Lower Shabelle, to support 3,070 childref?

LESSONS

U The drought crisis presented an opportunity to reach childrenrand communities through an
integrated approach incorporating not only safe learning environments, trained tealkers and

61 August 2011 School Meals Programme Report, WFP.
62 UNICEF Somalia Weekly Situation Report # 8, September 8, 2@1Hamine in Southern Somalia
63 UNICEF Weekly Situation Report #26Horn of Africa, 22 September 2011
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educational materials but also providingaccessto lifesaving WASH messagingpsychosocial
support and food through school feeding or the voucher system. The drought demonstrated
that schools are central to communities and they can be used as ar@rstone for an integrated
humanitarian response. Furthermore education is a means to communicate vital ligaving
DRR messages to the wider community.

U There is a strong opportunity for better advocacy with other sectors to not only appreciate the
added benefit that education could play in their programming, but to realize that the end goals
of their implemented programs can often not be reached without education (examples
mentioned by partners included needing to read instructions for medicine, being able to count
for livelihoods)

RECOMMENDATIONS

U Cluster members at Regional/local levels : Provide evidence where joint programming has
proven effective as well as use the regional forum to give tangibkxamples of how education
can be incorporated into other sector plans. Share this information with National level Cluster
coordinators who can then use the information at National forums to advocate for increased
collaboration.

U UNICEF As Cluster lead ofa number of these overlapping clusters (WASH and Nutrition
especially) UNICEFcould actively promote an integrated response through proposal writing,
strategic planning, advocacy messaging.

U Cluster Coordinators at National level: As recommended in the Somlia Mission report,

AAOEOA AT GCACAi AT O xEOE OEA AT A OAAOOEOU Al OOOA

feedings could be strengthened. The lessons from the Kenya holiday feeding experience should
be shared with other countries and improved for fture.
U Cluster coordinators at all levels: Continue to promote joint assessmentsand field visits to

AAT TT OOOAOA AAOBAAOGCET 1680 OI 1 A xEOE 1 OEAO #1 OOOAOC

3.7 ADVOCACNRESOURCMKIOBILIZATION

All of the countries have struggled with advocacy and resource mdization for the Cluster.
Educationis chronically under-funded in appealsin all countries (especially Kenya) Furthermore,
any funding that has come through to the Cluster has been mosttjlateral funding. Table6 below
outlines the percentof targetsreached for the Cluster and what percentf this was for UNICEF and
Save the Children. It is clear from this table that Education remains one of the least funded sectors,
while at the same time UNICEF is the main recipient of fundshough it should be noted that a
major part of the funding was allocated to UNICEF through wearmarked contributions)s4. There

% Kalmthout, Ellen van & Dasglha.Global Education Cluster Support MissgoBomalia, Debriefing Note.
February 2012.
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is a danger of the Cluster being seen solely as UNICEF and Save the Children as involvement and
engagement of partners will wane.

TABLES. FUNDING LEVELS FOREBUCATIOKLLUSTER ANDNICEBNDSAVE THEHILDREN FROMI'S

2011 Funding Information (from OCHA Financial Tracking System)

2011
Funding
from FTS

Kenya Education 16% 100% 0%

Agriculture 29%

Food 87%

Health/Nutrition 98% 78% 3%

WASH 67% 49%

=[el I Education 71% 99.67% 0.33%

Somalia

In many emergency contexts education is one of the least funded sectors. It seems though that the
main challenge within this response wasarticulating to donors the role of education in a drought
and differentiating emergency programming with what was generally conceived of as basic
development programming. Working in contexts amongst highly mobile communities where
educational performance is chronicdly lacking, many actors struggled to identify the role of
emergency education and therefore develop convincing messagés fundraising. In other rapid
onset emergencieswhere school structures may be damaged and communitiegapidly displaced,
emergency responses such as establishing temporary learning spaces and equipping them with
educational materialshave been shown to have an effecHowever, these standard EIiE responses
were challenged during this drought emergency and new ways of respondirage explored. The EIE
sector therefore needs to be more targeted in its approach to fundraising by learning more about
how communities adapt to drought emergencies and what are the best ways which they can be
supported.

% Ethiopian data collected from the Ethiopian Cluster Revised Strategy. No data available on FTS, or for other
clusters.
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In Kenya, respondents outside the EducationCluster mentioned this response highlighting how
central schools are to a community and the need to use them for their own response&3ne
respondent recalled thatactors within OCHA wereeager to hear whether the Government would
keep school open duringthe holiday term, and realizing how important this decision was to the
overall response.

In Ethiopia the Cluster Coordinator has tried to raise the profile of the sector by sitting in the
Cluster leads meetings, Humanitarian Community Coordination meetisgand the Disaster Risk
Management Technical Working GroupOnly a very small amount from the Humanitarian Relief
Fund (HRF) went to Education activities (USD 16.5k), and this was a component of a larger WASH
intervention by Save the Children UK. This yeahough, the HRF remains untapped and education
proposals, although requested by HRRave not come through. This was explained again as a lack of
understanding by Cluster partners of what EIiE looks like in thidrought context, and how programs
can be talored to respondin a way thatwill not be perceived as development.

As mentioned, the SomaliaEducation cluster successfully released a press statent at the start of
August The ECUappreciated the one pagers released by the Somalia Education Clustessith
simple pie charts clearly depicting achievements versus targets, and has suggested this could be
useful type of advocacy tool for other clusters alsoThe challenge is that Somalia is always
considered to be in a state of emergencgnd education is often overlooked with priorities being
given to nutrition, WASH and others. The lack of prioritization of education was most recently seen
in the 2012 CHF forSomalia which omitted edwcation. The Cluster Coordinator has submitted a
letter to the Humanitarian Coordinator (HC) outlining concerns about this, lut some felt that this
letter was not strong enoudn to have the intended impact.

Although the CAP for Somalia was underfunded, the Cluster still exceeded its targets for enroliment.
This was curious tosome actors at the Global level and calls into question whether the targets that
are written in the CAP are based on accurate informan. Respondents on the ground explained
this phenomena as being a result of families prioritizing education as a means &ccess food and
water. The Custer did not anticipate that schools could be such an important mechanism for
families, especially those pastoralist families who lost their livelihoods and see education for their
children as a means for future income/jobsThis influx of students demonstratesthat families do
prioritize education and that more funding is necessary to meet the needs of this number of
children in schools.

LESSONS

U Thedrought openedopportunities for greater advocacy & manyschoolswere positioned at the
center ofa holistic community response As schools were in some communities the only central
structure, their utility and importance was considered critical to share information, provide
other risk reduction interventions. There areopportunities for communities to use education
forums to better plan for and minimize the risks of natural disasters anather epidemics with
the support of PTAsS/CECs, teachers and youth. School feeding, immunization campaigns with
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the support of health duster partners, links with WASH to improve the water and sanitation
and hygiene promotion in priority schools can all help to mitigate future emergencies.

The sector as a whole needs to better articulate how in a chronically drought prone context
education in emergencies is different than development activitiesand responses to other
emergencies Until the role of EIiE in drought is more clearly and convincingly articulated and
understood within the sector actors should be wary of releasing poorly informe& and generic
advocacy pieces which do little to strengthen the case.

Enroliment rates surpassed what the Cluster expected in Somalia (exceeding their CAP target),
demonstrating a clear prioritization of education by families. This is powerful evidencehtt
should be systematically captured, shared and used for further advocacy.

RECOMMENDATIONS

i

Donors: A flexible funding model for organizations implementing development education
programs is recommended. This would allow development actors who regularlyespond to
seasonal droughts and who are in the best position to know the short and long term coping
mechanisms of the communities, to be able to quickly alter spending on emergency related
programming when there are spikes in drought. There could also beserve funds available to
these programs for use in areas that experience more severe droughts and are characterized by
higher migration patterns. Funding for established development actors could prove the most
rapid, effective and costeffective way to respond in chronically emergencyprone areas, and
needs to be encouraged and supported by the Cluster and its strategy.

Cluster Coordinators at all Levels: Gather specific evidence from the field of positive
achievements and the increases in enrolment angetention of students in a drought context.
Use this evidence to craft more convincing advocacy messages and proposals.

Senior officials in the different Cluster Lead Agencies: Work with Cluster coordinators on
advocacy,and useinfluence with higher-ranking officials in the government and OCHAFor
example, provide back up support to the Cluster Coordinator in Somalia who wrote a letter to
the HC after Education was omitted from the HRF.

U Advocacy messages that emerged during interviews which can be used in the future are

Education can provide an ideal platform for integrating other lifesaving and lifsustaining
humanitarian interventions such as Child Protection mechanism, WASH facilities and
messaging, Health or Nutrition pograms. Schools are centrally positioned and are an excellent
resource to launch a holistic response for an entire community.

66 Ethiopia Education Cluster. Education in iergenciesz A Strategy for Ethiopia in 2012.
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e Education is a fundamental way to build resilience within the community to prepare for and
respond to future shocks. Incorporating life saving messages about DRR into curricula can help
children and their families better cope in the future. Teachers are oftentimes the most learned
people in the community and can be used to reach the wider community.

e The Education sector can showigns of distressbefore children becomemalnourished, before
cattle die, even before the government declares an emergency. The seasonal failuwan affect
educationin the form of increased dropouts everbefore a national crisisis declared Education
indicators can help serve as a warning for an escalated emergency and should be shared and
addressed early.

e 4EA O1 AoPAAOGAA ET AOAAOGA EI ATori111 AT 00 EI
prioritization of education especially during times of drought. As mawn pastoralists lost their

AA

AT OEOA 1 EOAIT EETTAOh ET OAOCOI AT O ET OEAEO AEEI AOA

future.

3.8 CROSS BORDH8SUES

In both Kenya and Ethiopia where large refugee camps are situated (Dadaab and Dollo Ado
respectively) a clear line of distinction exists between IDPs in the country, handled by the Cluster,
and refugees, handled by UNHCR. UNCHR does not work with the education cluster (or any others
clusters) in refugee camps.

The situation in Kenyawas viewed as two different drought-related emergencies, one for IDPs and
one for the refugees. The masses of refugeagiving in Kenya on a daily basis resulted in @ early
focus on the refugee situation, rather than the host communities or the IDPs within Kenya. The
Cluster was initially unclear in terms of its role with regards to the influx of refugees arriving and
settling on the outskirts of the camps.Many agencies who attend Cluster meetings work in the
camps and report on activities going on there even though thidoes not fall squarely under the
#1 OOOAO60 OAI EOS

Dadaab has been an established refugee community for over 20 years, with numerous
organizations already working there long before the most recent drought/food crisis. Given the
enormity of education needs in Dadaab, a MoU is in the process of being signed betwe&dNHCR

and UNICEF, along with an education strategy in which UNICEF will provide the technical
assistanceThe MoU between UNICEF and UNCHR is a new type of agreement, and as such there is
much complexity. In light of this, there has been an implementatiodelay of the MoU due to time
taken in country for the respective organization to sign.

With increasing security difficulties in Dadaab,implementing organizations are considering the
importance of coordinating with the MoE, and thus the Education|lGster. Some cluster members
have suggested it would be beneficial to have a MoU signed between WRHandclusters, rather
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than agencies This was refuted by UNHCR staff, on the grounds of alrgadaving an MOU with
UNICEFwho can act as a source of inform&n sharing back to the clustersThere are reportsthat
communities hosting refugees complain that resources ardepleted byrefugees and that refugees
have better schools than the host communities.

In Ethiopia, a similar divide exists between the workn the camps andresponding to the needs of
Ethiopians. The regional influx has mainly been from Somalia to the Dollo Ado refugee camp. A
Refugee Education Task Force led by UNHCR and the government refugee agency ARRA deals with
the refugees there and coatination and information sharing between these two bodies remains
very limited despite some efforts to improve it, mainly through UNICEF. There is very limited
involvement of the Education Cluster although some implementing partners in the camp (SCUS and
WVI) attend Cluster meetings. The importance of greater coordination between the two is
highlighted when refugees reside and remain in the host communitiehaving an mpact on
education service there.At the time of writing this report, an influx of refugees from Kenya
following pre-election violence to Moyale and Borenghas not been owned by UNHCR and ARRA.
The local education office has reported1500 children affected which seems small considering
30,000 people have reportedly crossed the border. ThEthiopian Education Cluster is currently
trying to support a comprehensive needs assessment there

In Dollo Ado, UNCHR have been lobbying with the government for the inslon of education
programming. UNHCR and UNICEF are currently in the process of signabetter of Understanding
(LoU) (much less detailed than a MoU.) UNCHR aseeking government approval to staff an
education advisor in each refugee camp. These positions will be staffed by UNHCR, bufucded

with UNICEF.

As there are no refugees arxiing into Somalia,the Somalia Eucation Cluster only works with the
Somali population in Somalia Ohce theycross the borderit is up to foreign governments, UNHCR
and potentially Education Qusters in recipient countries to support the education needs othe
Somali refugees.

LESSONS

u ST A OAEOCAAO xET AOA 110 AAETT xI AACAA Au OEA '
under UNHCRcan fall through the cracks. There is a risk of significantly delayed response to
these populations while agencies deliberate on responsibilities.

U There are reports that communities hosting refugees complain that resources are depleted by
refugees and that refugees have better schools than the host communities. There is an
opportunity for the Education Cluster to serve as a link between the camps ankost
communities and ensure that resources are equitable.
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RECOMMENDATIONS

ALL COUNTRIES

U Cluster Lead Agenciesq, )1 A£OOOOA -1580h AT OOOA OEAOA EO

very start so all important aspects are considered from the outset.hE MoUs should clearly
outline what information needs to be shared, how it will be shared and how often it will be
shared.

U UNHCR and UNICEFThere is a need for further higheilevel discussions between UNHCR and
UNICEF on how to work together more quicki in future regional crises of this magnitude.
Provide good examples of UNICEF/UNER having worked together in crises and have old
MoUs O AOAET AAT A &£ O OAEAOAT AAs8

U Cluster Coordinators at National leve |: Somalia Education Cluster could communicate with
the KenyaEthiopia Education Cluster (or UNICEF ctead who has MoU with UNCHR) to offer
support regarding Somali educatiorprogramming, gaps in curriculums, numbers enrolled

U Cluster Coordinators at National level : Some refugees are beginning to return t&omalia, so
there is a need for the Somalia Education Cluster to be prepared, aware of the potential
returnee rates and needs. Needs further coordination with either UNCHR, or Education Cluster
member organizations that work in the camps, or UNICEF (in Baab). There is also a need to
galvanize support from different stakeholders around this issue, as it will require other sectors
in additional to education to fully respond to returnees.

KENYA ANDETHIOPIA:

U Cluster Partners working near cam ps: The Education Cluster can serve as a link between the
camps and host communities and ensure that resources are equitable. Cluster partners who
work near or within the camps can collect evidence of these discrepancies and promote
improvement of schools outéde of the camps (with greater resources and materials) or ensure
that host children are allowed access to refugee schools.

3.9GLOBAL REGIONAISUPPORT ANBEPORTINGINES

3.9.1 REGIONAISUPPORT

Coordination amongst countriesin the Horn has remained limited. Althoughinformal discussions
amongst Cluster Coordinators and some sharing sfrategies and planshave happened, it has been
ad hoc When askedabout the need for a more regionally oriented response or supparCluster
Coordinators were hard pressed to know what this could look like/ T A 1 AT Ore rebidhdl h

OA

support was lacking to the countries, but alssve AEAT 8§ 0 ET T x xEAOA OEEO OACE

come fromi O x EAQO ERegidhlgiaif diso Widrenét certain what thér role could or should
have been in this response. Although some statistics about the number of refugees coming into
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camps may have been useful in better understanding the drop out rates in certain areas,

Ai 1T OAET AOGT 00 AT A DPOT COAI with thrigifl€dags@hidh iredibnal shartdg AT | A ¢
would have had a significant impact. All acknowledged that this was a regia emergency, however

they repeated that the situations in each of their countries &re so different that they did not know

what collective actions could have been taken. Also, asany struggled to get information within

OEAEO 1 x1 A1 O1 OOEAOh OEAU AEAT 80 ETTx xEAO OEAU
have been useful.

Some respondents did however say that early on an oppoinity to learn from the programmatic
lessons in other countries may have been helpfubs they designed their own responsesThe
regional workshop that was conducted for this assessment was mentioned as an interesting
opportunity to share best practices ad a forum like that one could have happened earlier.

One way that theUNICEFRegional Office could have added value wasnadvocacy. The Regional
and global actors had prepared a 2 page summary of the effects of drought on education early in the
response but due to bureaucratic hurdles amongst agencies, lack of technical expertise and
available research on drought and education, it was never released. This could have been a useful
tool for resource mobilization and better inter cluster linkages. The Reghal teamin Nairobi could
also advocate more strongly with OCHA and the Hd@r education to be higher prioritized.

LESSONS

U A need for a formalized regional response did not exist in this case. Given the differences in all
three countries, regionally oriented action was not considered necessary. That said,
opportunities for better visibility of the Education Cluster for advocag and fundraising, if the
proper evidence and messaging is providedould exist.

RECOMMENDATIONS

U Regional Actors and Cluster Lead Agencies: Although a formal regional coordination mechanism
was not deemed to be necessary, aaxchange of best practiceso share ideas about how to
respond could have been organized early in the responsBven if a meeting could not take
place, early conference calls to share information, update each other on challenges and
opportunities, programming and advocacy could haveeen initiated.

3.9.2 GLOBALSUPPORT

4EA wAOAAOQEIT #1 OOOAO 51T EO ET ' ATAGA 111EOI OAA O
system, with regular calls and communicationsto the Education Qusters in Somalia, Kenya and

Ethiopia and the regional UNICEF EIiE advisoiThe ECU admits, however, that after tlse initial

calls follow up did not continue, and communications took place through other means (such as
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email). Though this was not raised as an area of concern by the Ethiopia and Kenya Clustaff, for
consistency purposes and to ensure the ECU is-tgp-date with the clusters in affected areas, clearer
communication procedures need to be developed and maintained by the ECU.

Between UNIEF, Save the Children and standby partners, the GlobaVé¢l was able to send surge
capacity to assist staffing in each of the Somalia, Kenya and Ethiopia Education Clusters. The ECU
also supported the Education Clusters in developing ToRs for cluster staff positions, estabiighan
online file-sharing system (box.net) for the region to increase information sharing between the
countries, deploying staff for Needs Assessmenigeleasing a listserve messageon the education
situation in the HoA with INEE. The global assistance for Needs Assessments and clusteffsg

were very successful, however it was felt the box.net site was undaetilized by the field cluster

staff possibly due to lack of understanding and/or time, and the ECU advocacy brief took much too
long to develop given a lack of technical advoca@apacity and lack of clarity on who signs ofaind

has stil not been used in the field.

Reporting channels between the global, regional and national levelsvere deemed unclear by all
parties. | O T T A OAODI 1 A kis vas @ Oirdddbuntty redpbnse, there were no
procedures...So organizationally, this led to a situation where globally, there was no formal channel
to liaise with the country offices or the regional offic@Tais is likely a consequence of the etead
arrangement, with UNICEF and SC global staff communicating directly with their
global/regional/national counterparts and not having any clear procedures specific to a regional
response. Global level felt there should have been more capacity at a regional level for education
however there were no channels available to find out how/what they could do to provide it.

LESsmis

U Tools and means of sharing information need to be useful to the field if they are to be used. The
underutilization of Box.net is an example of this. Finding creative ways to engage that are
appropriate and valuable for the field is important if this interaction will have any traction.

U Communication and reporting lines for multrcountry responses from GlobaRegionatNational
are confused and need swift resolution for multicountry responses.Although the Global level
have developed SOPs, designated fopalints and created an EiE working group within Save the
#EEI AOAT h OAODBT T AAT O Care@eéific enouljt dn dir@s ofedkpbiting @i A 3/ 0 (
communication on a regular basis.

U Bureaucratic hurdles at global level can delay important messaging andten, as was seen by
the 2-page briefing note not being released. Faster and clearer decision making is necessary if
the Global level is to have relevance and use for field actors.

RECOMMENDATIONS

U Global Cluster Lead Agencies: Further developingthe SOR (or more broadly sharing what
already exists) in a multicountry response and providing guidelines at each level (Global,
Regional and National) is needed®erhaps communicating these lines to all actors at the outset
of a response will help reinforcepé 1 A6 0 AxAOAT AOO T £ Ei x OEAU OADPI
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U Global Cluster: Have a designatededucation clusterfocal point in the region, to act a go
between for information sharing and support requests. Communicate with other clusters such
as WASH and Nutrition clusters at gbal level to find out how they provided regional support
for their clusters.

U UNICEF:As UNICEF leads/cdeads three clusters and two AORSs, explore ways to facilitate the
communication between the clusters it leads at a global. Also, explore ways for comnmcating
globally/regionally with other clusters.

\ EDUCATION IDROUGHTPROGRAMMING

As discussed respondents recognized a lack of understanding of both the impact of a drought on
education, (particularly for pastoralist groups who regularly move in rsponse to doughts), as well
asa lack of understanding of how education actors can best respond in these situations. This lack of
comprehensive information on the impact of emergencies on drop out, enrolment rates and overall
education statuscan lead b inadequate and untimely responsé? Part of this study explored ways

in which actors are responding and successful interventions to dealing with drought. These insights
will hopefully be used to inform future drought responses both in the Hormof Africaand elsewhere.

Many of these ideas seek to mainstream education into the ongoing coping mechanisms of the
community. It is important to note that although these are considered emergency interventions,
some struggled to delineate how these were differenthian regular development programming in
regions that are chronically affected by droughts. Many fall under preparedness or DRR activities,
but there is still vagueness around what constitutes preparedness versus development. A clearer
understanding of thisdelineation is necessary anlustersshould investigate this further.

Some of the ideasire explained in general terms belowbut many are outlined in greater detail in
the Ethiopia Cluster Strategy for 20128 This strategy document provides an excellent\erview of
some ofthese programmatic responses and what is needed for them to be implented and could
be used as a source for new programming ideas.

DRRIN FORMAL AND NGRORMAL EDUCATION

One of the best ways to prepare communities for future shocks i® provide key lifesaving
messages in schools. These can includdisaster preparedness, health anthtygiene, GBV, and peace
education. Formalizing these lessons as part of the curricula will help build resilience and mitigate
the effects of future droughs and other emergencies. Cluster coordinators should acknowledge and
advocate forintegrating DRR and conflict risk reduction into Sector Plasiand budgetsto ensure
sustainability.

67 Education Cluster in Ethiopia: Status, Issues and Way Forward, 27 July 2011.
68 Please refer to Education in EmergenciegA Strategy for Ethiopia in 2012
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TRACK PASTORALIST MDIBY THROUGH THEWEDATION SECTOR

Many partners cdled for greater information on where pastoralist communities go during normal
times of drought. As these seasonal impacts are predictable, pastoralist movements can be mapped
using existing resources and supporting local actorg either members of the goernment or local
NGOsWhile this is not exclusively an education intervention, this tracking can be integrated with
other Clusters or be integrated as a system to track schools and other educational resources within
the Ministry. The Education @ster could link with WASH Cluster who does an extensive natural
resource mapping. The WASH Cluster also reportedly provides data on where water can be
available, who provides the water, and when to get it in the event of a drought.

The purpose of the mapping exarise would be to know where families will likely end up and to
bolster education support to children when they settle.Prior to predicted droughts, actors can
mobilize communities and schools to incorporate new children and provide the education support
they needincluding supporting new learning spaces in schooldf there are no schools in the areas
where communities move, actors could preposition Temporary Learning Space (TLS) materials to
be used quickly.

SOURCE TEACHHRACILITATORS FROMETBEOMMUNIY AND INCENTIVIZEHM TO STAY

'l OET OCE OEEO EO 110 1TAAAOGOAOEI U A O1 Ax8 ET OAOOA
support from the Ministry. There appears to be challenges in recruiting and maintaining quality

teachers across the HoA region. Ethiopia experienced challggs due to a lack of commitment from

facilitators to teach at mobile schoolsIn Somalia both prequalified teachers and those who have

participated in the educaion cluster teacher trainings, leaveschools to work with NGOsTeacher

salaries areoften negatively affected by drought, reinforcing absenteeism. Therefore strengthening

the payment system so that that it continues to functiorz even when the facilitators move further a

field with the communities z could be an important way to ensure taching and learning continues

during these periods.

Education responders could identify potential teachers or facilitators from within the pastoralist
communities and rapidly train them so that theycan provide education to children during
migrations. Teaders would be provided with incentives to stay with communities. In Ethiopia,
facilitators were often brought in from the outside which generally resulted in higher levels of
absenteeism. If facilitators are from the community, they will have more of a camtment to the
children and community members can hold these people to account, and the education Cluster can
advocate with the Government so that they are considered legitimate educators. They could also be
provided with rapid training and mentoring by the NGO community. In Ethiopia where this
approach is usedfacilitator absenteeism is lower than at regularschoolsand subsequent student
drop-out rates are alsosubstantially lower .69

69 Please refer to Education in EmergenciegA Straegy for Ethiopia in 2012
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Some also mentioned supplementing teaching with radio education programgould be a useful
way to enhance the work of recently trained teachers. Preecorded and developed radio lessons
translated in the local language or the language of instruction dhat country could be used to
augmentthe teaching especially where the cagrity of the teaching staff is low.

SUPPORTING BOARDINGHOOLSKENYA / HOSTELSETHIOPIA

In Kenya the boarding school model was very successful and many children enrolled in boarding

schools to continue their education while their parents migrated. IrEthiopia a similar system was

established where hostels were created so that children had a place to stay while they continued

their education. Supporting these structures with learning materials, ensuring close linkages with

WASH and nutrition could provA A  OOA &£O01 xAU O AT OO0OA AEEI AOAT &
collaboration with the Protection Cluster is necessary in these cases so that problems apparent

with institutionalization (including abuse and neglect of children) do not occur.

ADVOCATE FORMORE FLEXIBLE EDUORN MODEL

The school terms in drought affected areas may need to be altered to accommodate family
movementsand the realities of community resources A more flexible school year model should be
investigated in these areas so that te&ers and schools can adjust to the needs of the communities.
Clusters could use existing data on schoalropout during times of drought to advocate with
government officials on adopting school calendars to the seasonal realities. Further, more could be
done to waive school fees and adapting the curriculum content to incorporate DRR which could
help mitigate drought impacts in the future.

Create a networking system within and across schools

This approach creates a network of schools who would accept newdyrived pastoralist children to

school with a card that shows theAEET A6 O COAAA AT A DPOI COAOGO8 4EEO
Ethiopia where in normal situations, schools are clustered in groups of 50, usually managed by a

Kebele (Administration Division). The School cluster use the same curriculum and have one
supervisor. If the community is travelling within the radius of the cluster it is easy to implement the
networking card for students affected by the drought.

The Cluster could advocate with the laal government to formalize the system, help coordinate and
build capacity of the involved schots including defining roles and responsibilities ofsupervisors,
teachers, PTA memberslThey could also work to mobilize the communities and build awareness of
this system so that it is widely accepted.

EMERGENC®CHOOLFEEDINGAND FOODVOUCHER SYSTEM

Although school feeding § an obvious intervention for times of drought, as shown through this
assessment, more work is needed in coordinating the program, monunicating to schools and
communities early that it will be happening and ensuring proper supervision and distribution of
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food. Targeting schools that are most at risk and ensuring that feeding happens in schbas shown
to mitigate some of the risks todrop out and school closure.

Food Vouchers are used is some areas of Ethiopia (Afar region) and Somalia. The students are
provided with food vouchers which they would exchange for food at food distribution centers. This
helps promote the economy if the guchers can be spent in local shops andepple often prefer
vouchers to traditional food assistance, because they offer more choice and varietihe voucher
system has been shown to promote enrollment and provide assistance to the entire family.

FURTHERSUPPORT TAMOBILESCHOOLS

Mobile schools have been used in North Eastern Kenya and Afar Region of Ethiopia. These schools
move along the migration routes as the communities. In the Afar region the entire school is parked
on the back of a camel and movesith the community. There were concerns from Ethiopia Oromia
Region that the Mobile School Kit used in that part of Ethiopia is heavy, bulky and importable and
therefore inhibits the effective implementation of this model.Providing lightweight materials that

can be carried when communities move was mentioned as needed. Portable temporary learning
kits to improve the tree-shade schools can provide a more conducive and attractive learning
environment.

For all of theseinterventions further investigation into their application and effectiveness is
necessary. Also, advocating with donors to support innovative ideas will be key to either proving or
disproving them as viable models. There is still much to be learned with regards to education in a
drought contextand the EIE sector should commit resources into better understanding thtontext.

VI  CONCLUSION

The education needs arisingrom chronic under development in theHorn of Africaare massive and
are likely to continue to outweigh the resources available a the Cluster. As suchstrategic
prioritization based on sound evidence, efficiency and needsased, integrated education
programming is essential. Although progress has been made in ensuring education is a central part
of an emergency drought responseguestions still remain about what are the most appropriate
ways to program and how best to advocate to donors and other partners about the role emergency
education can play in a chronically drought affected area. Some of the debate centers around the
guestion of where education programs in response to drought fit within the continuum of
preparedness, emergency relief, recovery and development programming. Regardless of which
stage these interventions sit, they need to be tailored to the needs and coping rhanisms of the
community.

Much of the current response and progress in the Horn is hampered by a lack of funding. It is key
that the sector is clear on its goals and role of education in emergencies as it approaches donors
and other stakeholders for supprt. More work in understanding the particular needs of
pastoralists during droughts and how best taassisttheir coping mechanismsshould be supported.
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Many ideas emerged from this study, but further analysis should be undertaken to better target
education programming and have a more informed position on how education can be best placed to
respond. Development actors who respond to seasonal droughts every year must have the capacity,
both financial and technical, to scale up appropriately during spikes idrought. In order to optimize

the resiliency of the population for future disastersjnvesting in longer term solutionsis necessary.
Emergency education can sit at the center of a holistic, integrated approach with other sectqs
namely WASH, Nutrition a&ad livelihoodsz using schools as the centerpiecé reaching the wider
community and mitigating future shocks due to drought
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Weissengruber, Petra. The Kenya Education Cluster. Initial Rapid Assessment Repdihe Impact
of the Drought on Education. September 2011.
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ANNEXII: LIST OKEYINFORMANTS

INTERVIEWEES

Name Title Organization Country/Level
James Sparkes Deputy Global Cluster Save the Children UK Globallevel
Coordinator / former
Education Cluster Advisor
Lene Leonhardsen Education Officer UNICEF (ECU) Global level
Ellen van Kalmthout  Global Education Cluster UNICEF (ECU) Global level
Coordinator
Carl Triplehorn Former acting deputy Save the Children (ECU) Global level
global cluster coordinator
Wendy Wheaton Knowledge Management Save the Children (ECU) Global level
Advisor
Charlotte Balfour EIE / Education Cluster Save the Children UK Global level
Poole Advisor
Susan Nicolai Former Global Deputy Save the Children (ECU) Global level
Cluster Coordinator
Rachel McKinney EiE / Education Cluster Save the Children US Global level
Advisor
Ita Sheehy Senior Education Officer UNCHR Global level
"ATTEO AG8! Regional EIE advisor UNICEF ESARO
Omer Hind Officer UNICEF ESARO
Bob Mcarty Regional Emergency UNICEF ESARO
Advisor
Jim Ackers Regional Education UNICEF ESARO
Advisor
Arlo Kitchingman Education Cluster Save the Children UK Ethiopia
Coordinator
Abdulkadir Mah Director Partnership for Ethiopia
Pastoralist Dev. Ass.
(PAPDA)
Ali Ahmed Abdi Executive Director Aged Children Ethiopia
Pastoralists Association
(ACPA)
Haile Girmai School Feeding Project UNWFP Ethiopia
Officer
Maekelech Gidey Education Specialist UNICEF Ethiopia
Francesca Bonomo  EiE Specialist / Cluster UNCIEF Ethiopia
focal point
Kefyalew Ayano Emergency Education UNICEF Ethiopia
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Officer

Rahel Asmare Emergency Program Save the Children US Ethiopia
Coordinator

Birhanu Yiman Program Support Officer COOPI Ethiopia

Teshome Asseffa Emergency Program Savethe Children UK Ethiopia
Coordinator

Mohammed Tikuye Resource Mobilization MoE Ethiopia
expert

Angaw Nurlign Education Advisor Islamic Relief Ethiopia

Organisation

Martha Getachew Humanitarian Affairs UNOCHA Ethiopia
Officer

Joe Read Consultant NHRPII Ethiopia

Katy Webley Policy and Programmes  Save the Children UK Ethiopia
Director

Sibeso Luswata Chief of Education UNICEF Ethiopia

Charles Karumba Education Cluster Save the Children UK Kenya
Coordinator

Rose Wahome Dadaab Area Program Save the ChildrerUK Kenya

Manager

Caroline Keenan

Former Kenya Education

Formally Kenya

Cluster Coordinator Education
Cluster
Kerstin Karlstrom EiE officer / former UNICEF Kenya
cluster coordinator
Paul Kamau Officer Girl Child Network Kenya
Mary Ann Wacheke  Program Officer WFP Kenya
Lucy Dickinson Project Officer UNOCHA Kenya
Leah Odongo Officer LWF Kenya
Peter Muthi Officer Save the Children UK Kenya
Brenda Akwenyi Project Officer UNICEF Kenya
Henry Akelo M&E Officer RCK Kenya
Anne Brunborg Advisor Protection Cluster Kenya
Lucy Maina Education Specialist Africa Educational Trust Somalia
Said Ahmed Hiran sub-cluster lead BUDO Somalia
Mohamed
Adulilah Middle Juba sukcluster AFREC Somalia
lead
Abdikadir Issa Farah Program Officer Formal Education Somalia

Network for Private
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Schools (FENPS)

Abdirashid Sheikh Banadir subcluster lead  Somalia Community Somalia

Mahmoud Concern

Mohamed Ahmed Gedo subcluster lead NAPAD Somalia

Arai

Mahat Mossa East Galgaduud sub HOPEL Somalia

Mohamed cluster lead

Ali Abdi Whelie EastGalgaduud sub Save the Children Somalia
cluster lead

Ariel Solari Galkayo subcluster lead  Save the Children Somalia

Jennie Taylor Education Specialist Save the Children UK Somalia

Simon Owino Middle Shabelle sub Shabelle Reflieaind Somalia

cluster lead

Development
Organisation

Workshop Participants:

Name Organization Country of Cluster
Angaw Nurlign Islamic Relief Ethiopia
Abdulaziz Aragie KELEMEducation & Training Ethiopia
Getachew Solomon UNICEF Ethiopia
Eyerusalem Azmeraw Save theChildren UK Ethiopia
Arlo Kitchingman Save the Children UK Ethiopia
Grace N. Situma Save the Children UK Kenya
Andrew Nzimbi Save the Children UK Kenya
Mohamed Abdulkedir AYUUB Somalia
Hasaan Abdi Islamic Relief Somalia
Mbugua Faith Save the ChildrerUK Kenya
Rwngu Wanjauj MoE Kenya
"OEATTA /38#1 11 CISP Somalia
Ngao Dominic CWSK Kenya
Abrehiman Yusuf Ali SRC Somalia
Amos Maigong MoE Kenya
Charles Karumba Save the Children UK Kenya

Lene Leonhardsen

UNICEF (ECU)

Global Level (ECU)

Benoit d’Ansembourg

UNICEF (ESARO)

UNICEF (ESARO)
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ANNEXIII: INTERVIEVGGUIDE

KEYINFORMANTNTERVIEVGGUIDE

ALL RESPONDENTS

1. Please describe your roll in the Education Cluster.
a. What was your position?
b. Where were you based?
c. At what point in the response did you work?
d. For how long were you involved/deployed?

2. General Questions (to start them thinking about the response and how well/not well it worked):

a. Were the clusters prepared, how did they scale up, what did they do, whadded value
did they bring, what were the constraints, whatwould they have done different,
compare and contrast the clusters.
Please describe in your opinion what worked best about the Education Cluster response
in the Horn? And the education programminggtself?

b. What did not work well in the Education Cluster response in the Horn? What about the
education programming itself?

c. What could have done differently/better? How can the challenges be resolved now?
What more needs to be done?

d. Where there opportunities now to improve both in terms of the Education Cluster
experience as well as the education programming to this response?

o0 (This question should come at the end of the intervjeWhat are the key takeaways from this
response that should be or should not & implemented in a future drought/famine response? What
findings or lessons should emerge from this exercise that could influence future policy and
advocacy efforts within the education field?

3. Specific Questions for each respondent group (respondents manot be able to comment on all
AOAAO T &£ ET OAOOECAOQEITh O 111U ETNOGEOATDPOT AA AA]
experience).

EDUCATIONCLUSTEFCOORDINATORS IN EACKOUNTRY

0 Preparedness:

¢ How did the emergency response develop? When the engency was declared, what was
scaled up? Please describe this scale up process. In retrospect, what would you have done
differently?

e \What preparedness measures were taken for drought? Were there contingency plans in
place? What were we prepared forandwh O x AOAT 80 xA DOAPAOAA A& Oe

e How well prepared was the country cluster?

e How did their preparedness or lack of influence the response in terms of timeliness?

0 Resources/setup:
e What was the set-up of the Education Cluster? National, subational, regional levels?
Thematic Working Groups?
e How was the cluster staffed to respond specifically to food/drought crisis, and how/why did
this change throughout the response?
e In your opinion, was this sufficient? What could have been done differently?

o Capacity:
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A What was the level of cluster coordination capacity between the national and swimtional
levels? How did these two levels interact to respond to the drought? Was this adequate?

A How did the cluster get information from the field, conduct assessments etc.

A Did you have sub clusters, how were they managed. What were the challenges, what benefits
did they bring?

Leadership: Save and UNICEF

A Could you describe the leadership arrangements in your cluster. Were there any specific
benefits or challenges encounteré by the cclead arrangements when responding to the
drought?

Government Involvement:

e What was the role and capacity of Ministries of Education and local education authorities in
coordinating the education food/drought response? Were they prepared to spond? How so?

¢ Did the relationship with the government change? If so, how? How could it be better? What is
the long-term impact of this working relationship?

Local partner involvement:

e Any partner involvement changes due to responding to the food/drougt crisis, the
benefits/challenges, and longterm effects?

¢ \What efforts were made to ensure their involvement?

¢ What were the constraints to their involvement?

Regional/Global Support:

A What regional/global support was required in responding the needs of the food/drought
crisis? How were these different/similar to needs from other emergencies? Was adequate
support provided?

A Was there proper dissemination and application of standards, té® and guidance, support
staff?

Regional Action:

A Can you speak about how the three countries coordinated, how this was a regional response
and what your impressions are of how that worked? What could have been done differently in
this regard?

ResourceMobilization and Advocacy:

e What advocacy initiatives were taken? Was this sufficient to garner resources and attention to
the education sector? How was advocacy undertaken specific to a drought/food crisis?

e Increased enrollments in schools vs. CAP not ing met. (Need to explore this appeals
requirements/process discrepancy further) Why did this happen?

Information Managers (Ask all questions given to Coordinators but also ask):

From an information management perspective, what in your opinion worked wéle 7 EAO AEAT €
work well? What could have been done differently?

Can you speak about any needs assessments that were done and comment on its usefulness,
effectiveness and challenges relating to a drought/food crisis response? Was there something in

relation to NA that could have been done differently?

What kind of monitoring and reporting was done? How easy/hard was it to get information and

disseminate it in a timely way? What strategies did you develop to overcome these challenges?

What particularities about a drought/famine response affected information management roles and
responsibilities? Was there anything about this emergency that was different than others?

What were the key milestones?
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International Education Cluster partners:

0 Use as a promptif necessary:In your opinion, how effective or ineffective was the cluster in terms
of:
¢ Coordination among partners, with government, with other clusters, at a National level,
subnational level, with local partners
e Information Sharing and Assessment
e Advocacy
e Resource Mobilization
e Strategic development
e General support to the education response as whole

o What was your role visavis the Education Cluster? Please describe how you worked and
interacted with the cluster. At what stage of the response diglour organization get involved with
the cluster?

0 What added value did the cluster have to the education response in the drought crisis?

0o What could have been done and what could not have been done without the cluster? Was there
something specific that thecluster did that added value to your organisations work?

o0 What would the cluster need to do to improve their value added? How can the cluster work with
the partners to make these improvements?

o For all of these areas what worked well, what did not work we]l and what could have been
improved?

o In terms of education programming to a drought/food crisis, what was achieved, what were the
challenges, what could have been improved?

0 Please describe the impact of regional displacement on educational interventions
e UNHCR refugee/IDP situation. Host vs. displaced population education services. What

tensions did this cause and how were they remedied?

e How involved was the local population in driving the response? Were their opinions
solicited? How so and with what freuency?

¢ Initial enrollment drop, then enroliments higher than ever. What/why/how did this occur?
Future impacts on drought programming and advocacy.

e Increased enrollments in schools vs. CAP not being met. (Need to explore this appeals
requirements/process discrepancy further) Why did this happen?

0 Please discuss the impact of access/security issues on programming

0 Schools as feeding centerg how did this impact enrollment and education? Was this an effective
programming approach?

o0 ECD and boarding schoolg how did these work?

NATIONAL EDUCATIONCLUSTER PARTNER®#SK ALL QUESTIONS EN TO INTERNATIONAL
CLUSTERPARTNERS BUT ALSO ASK

0 How participatory was the education cluster to national NGOs? What evidence is there to
demonstrate high or lowparticipation?

0 What further support did you require? If so, how was this required support specific to
drought/food crisis response?

PROTECTIONNUTRITION ANFOOD SECURITYCLUSTER MEMBERYSPECIFIC TO DROUGRDOD
CRISI®

o (I x AEEAAOEOA 10 EIAEEZAAOEOA xAO OEA AAOAAOEI

not well did your cluster work with the Education Cluster?

o In your opinion, was the education cluster equipped to handle this drought/food crisis response?
Why or why not?

0 What could be improved regarding either the coordination or the response? (In general
coordination and specific to a food/drought crisis response?)
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MINISTRIES OEDUCATION

How well was the MoE prepared for the crisis?

What was their role in the Cluster and perceptions of facilitative role played by Cluster
coordinators? In your opinion, what could have been done differently and how could the response
been improved?

What was the role and capacity of Ministries of Education and local eduaati authorities in
coordinating the education drought response?

Were they prepared to respond? How so?

What is the longterm impact of this working relationship?

OCHAWFP,UNHCR:

How well was the Education Cluster positioned in terms of inteagency cordination?
What were the achievements and challenges with regard to working with other agencies and
sectors?

7EAO0 xAO OEA %AOAAOEdvVIsth#CAODOAOS6O DI OEOET T OEO
How is the Education Cluster perceived by members of the humanitarian community?
WhAO 1 AOOTT O £AEOII OEEO OAODBITOA xEII AA OAEAI

drought/famine response?

ECUAND GLOBALLEVEL

What support was given to the Education Cluster at the National level? Was this sufficient? Do you
believe further support should have/could have been given? In what form? How was the required
support different for a drought/food crisis response? Was Global level adequately prepared to
respond to the National Level Education Cluster needs for a drought/food crisis?

From the gbbal perspective how well do you believe the Education Cluster responded to this
response? How was this different than other responses and how will the findings from this
assessment be used?
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ANNEXIV: WORKSHORPPROACHK: AGENDAOUTLINE

1) INTRODUCTION
U Everyone to introduce themselves with their Name, Country, Position/Organization and
Affiliation with Cluster.

2) PROVIDEOVERVIEW OASSESSMENT ANBORKSHOP
U Purpose of the assessment: Consider which key elements of Education Cluster
coordination and response in the three countries worked well, which worked less well, and
why, and to articulate recommendations for improvement.

U Purpose of the workshop : Gather feedback and information from a diverse set of
stakeholders from the Education Clustewhich form a critical part of the Assessment. The
workshops provides and opportunity to bring together stakeholders from all countries
together to review the response and learn from each other.

U Review the agenda for the day and any housekeeping

U Answerany questions

3) TIMELINES

In order to all be on the same page regarding key milestones and dates of the response,
respondents are asked to break into their respective countries and fill in the provided
timelines.

u "AZEI OA xA CAO ET O OAOEAxEIT C Ei x OEA OAODI T OA
terms of what happened in the response.

U Activity: Each group will take 30 minutes to review the response and key dates within their
countries and then have 10 mintes each to report back to the group.

Information required
A Not important to tell us specific dates necessarily, but a way to frame what happened
and when. Tell us the story of how it unfolded in the country you worked.
A Please fill in the key steps andactivities. What were the steps for scale up and
activities in scaling up and mobilizing the response. When did these things take place?
e Assessment

e Funding decisions
e Strategic plans written and agreed upon,
e Staffing/ key personnel in
e Programming decisbns
What are we missing, where are the gaps in our knowledge? What were the steps?
e Nominate a leader in each group to lead the discussion.
e Each group present back on the events that were discussed.

U In the whole group, ask participants to comment orthe similarities and differences
between the countries. Why did some things work faster/slower in some countries? Any
learning from what the other countries presented?

4) ANALYSIS OF RESPONSERENGTHICHALLENGESPPORTUNITIES FENRPROVEMENTS

U Activity: Break into 2 groups: Cluster Partners and CCs/Ministers. Ask each group to outline
the Strengths, Weaknesses, Opportunities of the Education Cluster response.
o On a flip chart, have each heading and have respondents write three pdishotes on
them with ideas.
0 Give them 10 minutes to write down their thoughts. Organize them by country.

U Guide the different categories by the following questions:
o Strengths What went well with the education response to the droughts? Where do you think

the Cluster made a dference?
e What are theexamples of these?
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e How did this strength enhance your response?

e TEAO xAO ET DI AAA O1 AT AAT A EO OI AA A OOOAI
the future?

e For partners: What has been the added value of being a cluster mieen?

o Challenges What were the key challenges to this response? Where were there main gaps?
A What are theexamples of these?
A What was the impact on your education program of this weakness? How did it impact your
programming? How did you deal with it andget around it?
A Why do you think it played out that way?
A Who was responsible?

o Opportunities: Where are there opportunities to now improve? What does the cluster bring that
can help us improve on our weaknesses?

What are the opportunities to improve the emergency response next time?

How could this be done differently/better?

What would be needed?

Who would be involved?

How long would it take?

Would this be practical?

What could you and/or your organization do toimprove this aspect?

e o o o T

When respondents explain their answers make sure to ask whether these have been experienced in
other countries. What are the similarities? What are the differences? What can we learn from the
other country experience?

Key areas ofnvestigation to probe:
0 Preparedness
e \What could have been done better to ensure that education partners and the MoE were
prepared? When this happens again this year, as we know it wilwhat can we do to
ensure that we are ready to respond? What are thkey actions to take? Aside from
contingency plansz what needs to happen to ensure that what is on paper actually
happens?
e How did a lack of preparedness affect your education response? If there was good
preparedness, what did this allow you to do? Can yaive examples of this?
0 Scale up
A Could this have been done faster? How? What about the rapid or slow scale up
impacted your work? What do you think the constraints were for improving this?

o0 Information Flow

A A challenge across all countries. How can we sure that this improves next time? What
needs to be put in place so that people are actively sharing information and following up
on what is shared? Is there a value to information from the ground? What kind of
information is needed?

A How did the lack of @curate data affect your ability to respond?

A What were you able to achieve or not achieve given the lack of information? What kind of
information do you need for the future?

A From sub-National level to National level. How did this work? Why is it so diffult to
obtain information from the sub national level?

A For Cluster coordinators especiallyz what were the lines of communication to Global
level? Did you receive the support you needed? What was that? And how did you
communicate information back to the ¢pbal level? What was the regional piece of this?
From the regional perspective, what information did you need? Global perspective, what
information would have been important to you? How can these linkages be improved?

e For Partnersz what information were you receiving and/or sending to the sublevel?
What about to the National level? How could this have been improved? How did this
information flow and commHow did this affect your response?
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0 Resource Mobilization and Advocacy

A What was needed for further resources?

e #1 0 O1 AAOAEOT AAA AOO xA30A AGAAAAM Ale@® OAOCA
appropriately requesting funds? Based on what information?

e Ask Partners in Ethiopia: HRF for Ethiopig why have no partners requeste funding?
Where is the gap here and what needs to be done to improve this?

A Do you believe that the advocacy messages were sufficient? What were they? What
OET Ol A xA EAOA AT T A OEAO xA AEAT 60 Aile

A What are the key messages that education as a cluster can amuld be articulating for
a drought response?

o Coordination with Other sectors
A Where did this work? Where did it need improvement?
A If it was a strength, how did it impact your program? At the school level, what was done to
help the response in schools?
A For weakness, what would you have needed from other sectors? Why? What difference
would that have made for children?
A How can we improve this? With what sectors?
A Would you say it was a strength or a weakness? Where are there opportunities? What about
threats? How can education better integrate itself into the overall humanitarian response?
o Cross Border Issues
A What does this look like for the education cluster?
A For partners z what information is needed from a cross border perspective?
A What are the waysthat interaction with regional level can be improved? What about global
level? Is there space for that?
A Where is there room for collaboration with UNHCR? Model of a collaborative approach for
emergency education
A In alarge scale emergency where is the opO OT EOU O O0O0DPDPI 0O 5. (#280
of these lessons?

5) Education in Drought

U Acitivity: Exploring how education is impacted in a drought emergency and ways to mitigate this
impact.

0 Break group up into 4 or 5 groups. Ask each group to explain how education is impacted in a
drought emergency. Tell us the storg how is education impacted during a drought crisis? What
are the particularities about a drought crisis that impact education?

0 What are the solutions to these problems? What are the creative ways we can think about
addressing them? What are best practices of education programming in a drought response?
What have we learned from this response that we can apply to the upcoming dight? What are
the specifics of a drought response that make it different than other emergency education
responses? What are ideas for programming? Advocacy? What are the ways we as education
personnel can respond effectively to a drought situation? Whatra the programmatic ideas?
Examples? Best practices?

o Give each group two large sheets of paper. On one sheet list the impacts on education, on the
other list the ideas for education programming that can address those issues.

U Each small group to then preent their findings back to the rest of the group.

6) Cluster Support

U Activity: Exploring ways in which education clusters can effectively implement the drought
education porgraming ideas discussed in the previous activity.
o0 Have the different programmaticresponses listed on the flip chart paper, and list of the
key areas where the cluster works:
e Preparedness and Scale up

e Information Flow
e Coordination of actors
e Links with other Clusters/sectors
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e Advocacy and Resource Mobilization
o0 What are the priorities? What do we need to do in each of these areas to achieve this education
goal?

U Each snall group to present their findings and discuss as a whole group.
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ANNEXV: LESSONSEARNED OR

TERMS OIREFERENCE

EDUCATIONCLUSTER, LESSON$EARNEDCONSULTANCY FA#ORN OFAFRICA

Job Title: Lessons Learned Consultancy for the Horn of Africa Education
Cluster response

Place of Work: Home based, with one mission to the Horn of Africa (Keny:
Ethiopia)

Reports to: Knowledge Management Adviser, Education Cluster Unit, Geneva

Works with: Somalia, Ethiopia and Kenya Education Cluster leads and membe

MoE in Somalia, Ethiopia and Kenya, Global Education Cluster Ui
Education Cluster Working Group members, UNICEF Regior
Education in Emergencies Specialist (East and Southern Africe
Save the Children country focal points, OCHA and others

appropriate.

Duration Up to 35 days over 10 weeks from 15 January20 March 2012.

Deadline for Applications 17 January 2012

How to Apply Send CV and cover letter towendy@savethechildren.ch and
lleonhardsen@unicef.org Individuals as well as teams are invited tc
apply.

BACKGROUND

In late July 2011, the United Nations declared a famine in southern Bakool and Lower Shabelle regions in
Somalia. Two weeks later, indicators in three new areag two districts of Middle Shabelle, as well as IDP
settlements in the Afgooye Corridor and Mogdishu z were found to have surpassed famine thresholds. Today,
an estimated 3.7 million people are living in a state of emergency in Somda#ialn addition to receiving
approximately 1,100 Somali refugees a day, 3.7 million people in Kenya are sufferingrfralrought?. Including

the populations being affected by the refugee influx from Somalia along the Ethiopian border, more than 13
million people have been affected by the drought crisis on the Horn of Africa (HOR)

The drought has had a significant impacon the education sector in these three countries. In Central and
Southern Somalia 200,000 children moved from their homes to other locations and number of children
dropping-out has increased substantially. In Kenya, children were already at a high risk dropping out of
school due to time spent on domestic chores and income generating activities. With the drought the time spent
on these activities has increased. Classroom and teaching capacity in Dadaab refugee camp in Kenya and Dollo
Ado refugee camp irEthiopia, as well as the areas around the camps, had already surpassed their absorption
capacity prior to the drought crisis, and there are great challenges in providing education to the populations
fleeing the drought in Somalia.
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Coordination of an edication in emergency response has been provided in all three countries through existing
Education Clusters/Education in Emergencies coordination mechanisms. In all three countries, coordination
was mostly covered through existing capacities ktountry, and augmented by the deployment of short term
coordination or information management surge capacity from the global level, and strengthening of capacities
locally. The clusters invested in a range of coordination activities, including rapid education clusteieeds
assessments, data analysis, partner mapping, including 4W and other information management activities.
Fundraising, including the preparation of education components of flash appeals and CAP documents, and
various advocacy activities, aiming to raisehe importance of focusing on education in a drought crisis, have
also been undertaken.

Under the overall coordination of the education cluster considerable support to improving access to schooling
and psychesocial wellbeing of affected children have ben provided. Temporary learning spaces have been
erected, child friendly spaces established, basic learning materials, recreational and hygiene kits has been
distributed. In addition, support to education authorities in receiving and registering new studets has been
provided.

The Education Cluster has previously undertaken lessons learned country studies on the education cluster
response to the floods in Pakistan in late 2010/early 2011 and the 2010 Haiti earthquake. Also in 2010, UNICEF
commissioned anAsia Lessons Learned Studyocusing on the effectiveness of the Education Clusters in four
countries affected by sudden onset emergencies. This will be the first lessons learned exercise conducted on
OEA wAOAAOQOETT #1 OOO0A 086 GandwA theExiudte® AespOrise td thelsaniaiSiCi rOultigieO E O E
countries.

OBJECTIVES

The purpose of the lessons learned exercise is to consider which key elements of Education Cluster
coordination and response in the three countries worked well, which worked less well, and why, and to
articulate recommendations for improvement.

The specifc questions will be finalised based on the desk review and in consultation with the countries
concerned (each country may require a slightly different emphasis). It is expected that common themes will
include:

CLUSTER COORDINATIBNNCTION
o0 Level of clister coordination capacity at national and sunational levels for each country Education
Cluster
o0 Functioning of Education Cluster coordination mechanisms
The role and capacity of Ministries of Education and local education authorities in coordinatingeh
education response
Needs assessment, including analysis and use of NA information for planning and decision making.
Cluster planning and strategy development
Information Management
Advocacy and resource mobilisation
Regional and global support to couny Education Clusters, and crossountry collaboration

o

o O O O O

EDUCATIONCLUSTER RESPONSE

e Selected aspects of the education response in each country, with attention to education
programming in a food and drought crisis;
e Collaboration between the Education Clusteand other key clusters (Nutrition, others)
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PROCESS

The HoA lessons learned exercise is likely to include the following steps corresponding to the responsibilities of
the consultancy:

Short desk review of existing review/evaluation/lessons learned documetation of relevance to the
work of the Education Clusters in Somalia, Ethiopia and Kenya,;

Online survey of in-country cluster members and other key partners in each country;

Oneto-one interviews with key individuals in Somalia, Ethiopia and Kenya, as weks regional and
global level;

Country visits to Kenya (for Kenya and Somalia response) and Ethiopia: additional meetings/interviews
with MoE, Cluster Coordinators, cluster partners, OCHA and other clusters as necessary.

In-country workshops at nationallevel (likely Ethiopia and combined Kenya/Somalia), drawing in key
individuals from different levels (sub-national, national, regional, global). The workshop would review
initial results/analysis from the online survey and interviews.

Draft and final repat and recommendations in a matrix format, including a review and approval
process involving HoA Education Clusters, UNICEF Regional Education in Emergency Specialist, Save
the Children focal points, Global Education Cluster Unit, and a reference group.

MANAGEMENT

The consultancy will be managed by the Education Cluster Knowledge Management Adviser, supported
by the Education Officer.

Within the Education Cluster Unit, the Education Cluster Coordinators at UNICEF and Save the Children
will have a steering and oversight role.

A reference group comprised of key stakeholders, principally from within the Education Cluster
Working Group will be established to comments on the lessons learned key outputs. Selected members,
especially from the Knowledge Managenr& group will also comment on other consultant deliverables.
This will be managed by the Knowledge Management Adviser.

PERSONSPECIFICATION
Education and qualifications

Degreelevel qualification or equivalent in relevant field such as: education, geogphic sciences,
humanitarian affairs, political science, information technology, information systems, or
communications.

Professional experience

Experience in knowledge management or a related field.

At least five (5) years combined field and headquarters experience in a relevant humanitarian
international organization(s) (e.g. UN agencies, INGOs, 10s, Donors, IFRC or ICRC).

Experience in the Horn of Africa region an asset.

Good knowledge of the workof Education Clusters at national and global levels, and a good
understanding of international humanitarian coordination in general.

Knowledge of educationrelated technical guidelines, standards, and indicators, particularly the INEE
Minimum Standards.

Track record in conducting reviews, lessons learned exercises, evaluations or similar processes, with
proof of publications and reports.
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e Workshop facilitation skills.
Managerial and Coordination Skills

e Good communication and interpersonal skills. Must be dto work with many different functions from
high-level decisionmakers to technical specialists.
e Ability to work in a multidisciplinary team.

Core Competencies

e Excellent written and oral presentation skills.

e Ability to be flexible and work wellindependently under pressure and in a faspaced environment.
e Demonstrated abilities in the context of partnershipbuilding and consensual decisiormaking.

e Cultural and gender awareness and sensitivity.

e Fluency in English.

e Knowledge of any local language§Somali, Swahili, Amharic) a plus.
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Date of report (regional HOA OCHA Situation Report)

Inclusion of Education in

Inclusion of Education

Inclusion of Education in

Somalia in Ethiopia Kenya

Eastern Africa Drought, HumanitarianrReport No 1. 29 March 2011 no yes no
Eastern Africa Drought, Humanitarian Report No.2 April 30 2011 yes yes no
Eastern Africa Drought, Humanitarian Report No.3-B1 May 2011 yes yes no
Eastern Africa Drought, Humanitarian Report No.4 15 July 2011 yes yes no
Eastern Africa Drought, Humanitarian Report No.5 25 July 2011 no no no
Eastern Africa Drought, Humanitarian Report No.6 26 July 2011 no no yes
Eastern Africa Drought, Humanitarian Report No.7 29 July 2011 no no yes
Horn of Africa Drought Crisis Update & Developments 2 August no no no
2011

Eastern Africa Drought, Humanitarian Report No.9 11 August 2011 yes no yes
Eastern Africa Drought, Humanitarian Report No.11 25 August yes no no
2011

Eastern Africa Drought, Humanitarian Report No.12 2 September yes yes yes
2011

Eastern Africa Drought, Humanitarian Report No.13 8 September yes no yes
2011

Eastern Africa Drought, Humanitarian Report No.14 15 September no no yes
2011

Eastern Africa Drought, Humanitarian Report No.15 22 September yes no yes
2011

Eastern Africa Drought, Humanitarian Report No.16 29 September yes no no
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2011

Eastern Africa Drought, Humanitarian Report No.17 6 October 2011

Eastern Africa Drought, Humanitarian Report No.18 14 October
2011

Eastern Africa Drought, Humanitarian Report No.19 21 October
2011

Eastern Africa Drought, Humanitarian Report No.20 28 October
2011

Eastern Africa Drought, Humanitarian Report No.21 4 November
2011

Eastern Africa Drought, Humanitarian Report No.24 25 November
2011

Eastern Africa Drought, Humanitarian Report No.25 2 December
2011

Eastern Africa Drought, Humanitarian Report No.22 10 November
2011

Eastern Africa Drought, Humanitarian Report No.23 17 November
2011

Eastern Africa Drought, Humanitarian Report No.28 23 December
2011

Eastern Africa Drought, Humanitarian Report No.29 30 December
2011

Eastern Africa Drought, Humanitarian Report No.30 13 January
2012

Eastern Africa Drought, Humanitarian Report No.26 9 December
2011

Eastern Africa Drought, Humanitarian Report No.27 16 December

yes

yes

yes

yes

yes

yes

no

yes

no

no

yes

yes

yes

yes

no

no

no

yes

no

no

no

no

yes

yes

yes

no

yes

no

yes

yes (refugees only)

yes

yes

yes

no

yes

yes (refugees only)

yes

yes

no

no

no

no
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2011

Eastern Africa Drought, Humanitarian Report No.31 27 January yes no yes

2012

TOTAL NUMBER OBHCAHOA SITREPS= 30 21 EDUCATIONJPDATES FOR 10 EDUCATIONJPDATES 14 EDUCATIONJPDATES FOR
SOMALIA FORETHIOPIA KENYA ANI2 FOR REFUGEE

EDUCATION

DATE OF REPORTOCHA SOMALIA SITUATION REPORTY INCLUSION OFEDUCATION INSOMALIA

Somalia Humanitarian highlights from Somalia, VVol.4 Issue-March 2011 no

Somalia WeeklyHumanitarian bulletin, issue No 15. 12 April 2011 yes

Somalia Weekly Humanitarian bulletin, issue No 16. 15 April 2011 no

Somalia Weekly Humanitarian bulletin, issue No 17. 21 April 2011 yes

Somalia Humanitarian Overivew, Vol 4, Issue 4 April 2011 yes

Somalia Weekly Humanitarian bulletin, issue No 18. 29 April 2011 yes

Somalia Humanitarian highlights from Somalia, Vol.4 Issue-3ay 2011 yes

Somalia Weekly Humanitarian bulletin, issue No 22. 27 May 2011 yes

Somalia Weekly Humanitarian bulletinjssue No 27. 18 July 2011 no

Somalia Humanitarian highlights from Somalia, Vol.4 Issue-@une 2011 yes

Somalia Weekly Humanitarian bulletin, issue No 28.-85 July 2011 yes

Somalia Weekly Humanitarian bulletin, issue No 29. 182 July 2011 yes
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Somalia Drought Situation Report No. 4 26 July 2011 no

Somalia Weekly Humanitarian bulletin, issue No 30. 229 July 2011 no
Somalia Drought Situation Report No. 5 1 August 2011 yes
Somalia Famine & Drought Situation Report No. 6 3 August 2011 no
Somalia Famine & Drought Situation INTERIM 4 August 2011 yes
Somalia Weekly Humanitarian bulletin, issue No 31. 29 July -5 August 2011 yes
Somalia Famine & Drought Situation Report No. 7 8 August 2011 yes
Horn of Africa Drought Crisis Updates & Developments 9 August 2011 no
Somalia Weekly Humanitarian bulletin, issue No 32. 5-12 August 2011 no
Somalia Famine & Drought Situation Report No. 9 17 August 2011 yes
Somalia Famine & Drought Situation Report No. 10 23 August 2011 yes
Somalia Famine & Drought Situation Report No. 11 30 August 2011 yes
Somalia Famine & Drought Situation Report No. 12 6 September 2011 yes
Somalia Famine & Drought Situation Report No. 13 14 September 2011 yes
Somalia Humanitarian Overview, Vol. 4, Issue 8 August 2011 no
Somalia Famine & Drought Situation Report No. 14 20 September 2011 yes
Somalia Famine & Drought Situation Report No. 15 27 September 2011 yes
Somalia Famine & Drought Situation Report No. 16 4 October 2011 yes
Somalia Famine & Drought Situation Report No. 17 11 October 2011 yes
Somalia Famine & Drought Situation Report No. 18, 18 October 2011 yes
Somalia Famine & Drought Situation Report No. 19 25 October 2011 yes
Somalia Famine & Drought Situation Report No. 24 29 November 2011 yes
Somalia Famine & Drought Situation Report No. 25 6 December 2011 yes
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Somalia Famine & Drought Situation Report No. 22 11 November 2011 yes

Somalia Famine & Drought Situation Report No. 21 4 November 2011 yes
Somalia Famine & Drought Situation Report No. 22 15 November 2011 yes
Somalia Famine & Drought Situation Report No. 23 22 November 2011 yes
Somalia Famine & Drought Situation Report No. 27 21 December 2011 yes
Somalia Famine & Drought Situation Report No. 28, 28 December 2011 yes
Somalia Famine & Drought Situation Report No. 29 4 January 2012 no
Somalia Famine & Drought Situation Report No. 30 11 January 2012 yes
Somalia Famine & Drought Situation Report No. 31 18 January 2012 yes
Somalia Famine & Drought Situation Report No. 32 25 January 2012 yes
Somalia Famine & Drought Situation Report No. 26 13 December 2011 yes
TOTAL NUMBER OB CHASOMALIASITREPS= 45 37 EDUCATIONJPDATES FOSOMALIA
Date of report (OCHA Ethiopia Situation Reports) Inclusion of Education in Ethiopia

Weekly Humanitarian highlights from Ethiopia, 4 April 2011 no

Weekly Humanitarian highlights from Ethiopia, 11 April 2011 no

Weekly Humanitarian highlights from Ethiopia, 18 April 2011 no

Weekly Humanitarian highlights from Ethiopia, 25 April 2011 no

Weekly Humanitarian highlights from Ethiopia, 2 May 2011 no
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Weekly Humanitarian highlights from Ethiopia, 23 May 2011
Weekly Humanitarian highlights from Ethiopia, 30 May 2011
Weekly Humanitarian highlights from Ethiopia, 6 June 2011
Weekly Humanitarian highlights from Ethiopia,13 June 2011
Weekly Humanitarian highlights from Ethiopia, 20 June 2011
Weekly Humanitarian highlights from Ethiopia,27 June 2011
Weekly Humanitarian highlights from Ethiopia, 4 July 2011
Weekly Humanitarian highlights from Ethiopia, 11 July 2011
Weekly Humanitarian highlights from Ethiopia, 18 July 2011
Weekly Humanitarian highlights from Ethiopia, 25 July 2011
Weekly Humanitarian highlights from Ethiopia, 1 August 2011
Weekly Humanitarian highlights from Ethiopia, 8 August 2011
Weekly Humanitarian highlights from Ethiopia, 15 August 2011
Weekly Humanitarian highlights from Ethiopia, 22 August 2011
Weekly Humanitarian highlights from Ethiopia, 29 August 2011
Weekly Humanitarian highlights from Ethiopia, 5 September 2011
Weekly Humanitarian highlights from Ethiopia, 19 September 2011
Weekly Humanitarian highlights from Ethiopia, 13 September 2011
Weekly Humanitarian highlights from Ethiopia, 3 October 2011
Weekly Humanitarian highlights from Ethiopia, 10 October 2011

Weekly Humanitarian highlights from Ethiopia, 17 October 2011

no
no
no
no
no
no
no
no
no
no
no
no
no
no
no
yes (refugee education only)
yes (refugee education only)
no
no
no

yes (refugee education only)

79



Weekly Humanitarian highlightsfrom Ethiopia, 24 October 2011
Weekly Humanitarian highlights from Ethiopia, 31 October 2011
Weekly Humanitarian highlights from Ethiopia, 5 December 2011
Weekly Humanitarian highlights from Ethiopia, 8 November 2011
Weekly Humanitarianhighlights from Ethiopia, 14 November 2011
Weekly Humanitarian highlights from Ethiopia, 23 November 2011
Weekly Humanitarian highlights from Ethiopia, 27 December 2011
Weekly Humanitarian highlights from Ethiopia, 2 January 2012
Weekly Humanitarian highlights from Ethiopia, 10 January 2012
Weekly Humanitarian highlights from Ethiopia, 16 January 2012
Weekly Humanitarian highlights from Ethiopia, 24 January 2012
Weekly Humanitarian highlights from Ethiopia, 20 December 2011

Weekly Humanitarian highlights from Ethiopia, 30 January 2012

TOTAL NUMBER OETHIOPIA SIT RERPS38

yes
no
yes
yes
no
no
yes
no
no
no
no
no

no

4 EDUCATIONJPDATES FOETHIOPIA ANLB FOR REFUGEE EDUCAV|

Date of report (OCHA Kenya Situation Reports)

Inclusion of Education in Kenya

KENYA HUMANITARIAN UPDATE Vol. 70, 21 March- 21 April 2011
KENYA HUMANITARIAN UPDATE Vol. 71, 23 April -30 May 2011

KENYA HUMANITARIAN UPDATE Vol. 72 1- 27 June 2011

no
yes

yes
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