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Foreword/Acknowledgements 

2015 was the Education Cluster’s first year implementing its new strategic plan. It was also a year 

that broke records for forced displacements1, saw the highest number of globally displaced since 

World War II2, experienced devastation in terms of the Nepal earthquake3 and ended with the 

worsening effects of El Niño in countries such as Ethiopia4.   

This report seeks to illustrate how the work of the Global Education Cluster and its new strategic 

direction have been particularly significant in achieving results despite the challenging environment 

faced by humanitarian agencies in 2015. We do this because we believe that the strategic plan made 

a difference, and that the choices and investments made in this first year of implementation are 

already bearing fruit. We also wish to highlight that these results were achieved even though 

education continued to be deprioritised5 and under-funded6 in many emergency contexts, with 

protracted crises countries such as the Democratic Republic of Congo and Iraq amongst those worst 

affected7. 

We present examples of our work that illustrate how our aim to be as field focused (and field 

informed) as possible has successfully enabled education responses to be more effective, through 

better coordination. In particular this is shown through the efforts of our dynamic Rapid Response 

Team; how they both support change at the field level and bring that learning back to the Global 

Cluster to strengthen the frameworks and guidance we provide. Through country examples drawn 

from the Liberia Ebola response, the Nepal earthquake, and the ongoing conflicts in Nigeria and the 

Central African Republic we hope to demonstrate a step change in the effectiveness and quality of 

cluster coordination and the use of Information Management. 

For capacity development we now have an innovative and tested new Education Cluster 

Coordination Core Skills Training package in place, we made good progress in the revision of our 

needs assessment guidelines, and have developed new guidance and resources to support clusters 

to monitor and report on attacks on education. This has been made possible through significant 

engagement by global partners and we look forward to turning the draft guidance into easy-to-use 

field friendly tools.  

On the advocacy front 2015 was also a key year for education in emergencies with work starting in 

earnest on the Education Crisis Platform following the Oslo summit on Education for Development in 

July 2015. The Education Cluster has been an active participant in these discussions supporting 

workshops and events in Oslo, London, Geneva and Washington. We look forward to the upcoming 

World Humanitarian Summit and the relaunch of the INEE Advocacy working group as opportunities 

to highlight the need for increased funding and support for education in all crises situations. 

It has not all been plain sailing. We have learned some tough lessons and we will continue to re-

focus and re-prioritize based on our field experiences and feedback from our partners. We have also 

needed to put considerable time and resources into instituting new structures, ways of working, and 

reporting. Some of this, but not all, is in the report. However we wish to acknowledge support of all 

                                                      
1 http://www.unhcr.org/5672c2576.html 
2 http://www.unhcr.org/558193896.html 
3 http://www.dec.org.uk/appeal/nepal-earthquake-appeal 
4 https://plan-international.org/news/2016-01-15-children-risk-el-nino-hits-ethiopia 
5 Education was deemed a non-priority cluster by the Humanitarian Coordinator in Nepal 
6 Education received 1.8% of overall humanitarian funding in 2015 and the education component of humanitarian appeals 
was only 31% funded across all the HRPs, https://fts.unocha.org/. 
7 Iraq only received 17% of its funding requirements for education in 2015, DRC 15%, https://fts.unocha.org/. 

http://www.unhcr.org/5672c2576.html
http://www.unhcr.org/558193896.html
http://www.dec.org.uk/appeal/nepal-earthquake-appeal
https://plan-international.org/news/2016-01-15-children-risk-el-nino-hits-ethiopia
https://fts.unocha.org/
https://fts.unocha.org/
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our partners, our RRT host agency partners, Cluster Lead Agencies, and donors in helping turn our 

strategic plan and vision into a reality; one we feel that (and we hope this reports shows) has made a 

meaningful impact on the lives of children, learners, teachers and communities. 

Finally we would like to share that we are both moving on, Ellen after more than 5 years in the role 

of Global Education Cluster Coordinator at UNICEF, and James after more than 4 years in the same 

role at Save the Children. It has been a privilege and a pleasure to work with the Education Cluster, 

to build and develop it to the point where we are now.  We treasure the partnerships and 

commitment to the common goal of achieving results for education in emergencies that is at the 

heart of the Education Cluster.  The future looks full of potential; the World Humanitarian Summit 

may well bring changes in how we do business and the Education Cluster must be ready to adapt 

and evolve to remain relevant. The Education Crisis Platform brings the hope for greater resources, 

but we must stand ready to ensure those resources are effectively targeted and utilized.  So in 

closing we wish for positive change in 2016, and look to the continued commitment of all cluster 

partners, donors and stakeholders in delivering the right to education to those affected by crises and 

conflict. 

 

    
Ellen van Kalmthout James Sparkes 

Global Education Cluster Coordinator Global Education Cluster Coordinator 

UNICEF Save the Children 
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1. Key Achievements 

In 2015, Education Clusters were actively supporting operations in 22 countries8, including a total of 

5 Level 3 (L3) emergencies: Central African Republic (CAR, downgraded to a L2 emergency in April), 

Iraq, South Sudan (downgraded to a L2 emergency in November), Syria (Jordan, Southern Turkey 

and Syria), and Yemen (L3 emergency declared in July). Education Clusters transitioned into 

Education in Emergencies Working Groups (EiEWG) in Liberia, Nepal and West Bank, but the cluster 

remained active in Gaza. The map below illustrates clusters as of December 2015 including those in 

L3 emergencies, as well as sector working groups. 

 

The Education Cluster provides support to three key coordination services; cluster readiness, 

activated clusters and cluster de-activation and transition through a range of discrete products. 

These products are delivered through a three tiered approach:  

1. Direct support to the provision of the three key coordination services at the country level;  

2. Strengthening frameworks and capacity for the three key coordination services through 

capacity building, development of tools, procedures and guidance, and promotion of their 

use;  

3. Global engagement with the wider humanitarian and education sectors to ensure an 

enabling environment for the three key coordination services at country level.  

The following sections (1.1 - 1.3) present major achievements in 2015, while a full overview of the 

global cluster’s work can be found in the annexes. The chapters 2 to 4 provide highlights of work 

that was particularly significant in achieving results. 

 

 

                                                      
8 Central African Republic (CAR), Chad, Democratic Republic of Congo (DRC), Liberia, Mali, Ethiopia, Somalia, South Sudan, 
Iraq, Palestine, Sudan, Syria response (Jordan, Southern Turkey and Syria), Yemen, Nepal, Pakistan, Myanmar, Pacific 
region, Philippines, Colombia, Ukraine 
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1.1 Field Support 

Key achievements include a total of 129 weeks of cluster coordinators deployment, and over 136 

weeks of information managers (IM) deployments. This was realized through the deployments of 

Rapid Response Team (RRT) members, stand-by partners (SBP), and Education Cluster Unit (ECU) 

missions. 13 countries benefitted from direct field support: CAR, Guinea, Iraq, Liberia, Malawi, 

Nepal, Nigeria, Sierra Leone, Southern Turkey, Sudan, Ukraine, and Whole of Syria (WoS). 

RRTs and ECU staff also provided 91 weeks of remote support to 13 country clusters9, both for 

coordination and IM functions. RRTs provided extensive remote support before and in follow-up to 

field deployments, but also when directly contacted by cluster coordination teams. 

Various tools were also set up by the Education Cluster to facilitate remote support: a Skype-based 

Helpdesk managed by RRTs where country coordination teams can ask for support, and an 

Education Cluster Skype group where cluster coordination staff can ask questions to their peers.  

Expansion of the Rapid Response Team, a key contribution from global partners 

With the support from global partner organisations, and founding members of the RRT, NORCAP, 

Finn Church Aid and Save the Children Denmark, and new hosting agencies, Save the Children 

Norway and Save the Children UK, the Global Education Cluster (GEC) was able to expand its RRT 

to 7 members in 2015. The GEC would like to thank all RRT hosting agencies for their continued 

support which has made a tremendous difference in the way we do business. RRT members are a 

very efficient way of providing coordination support to country clusters. Through deployment and 

remote support they help country clusters improve their coordination structure, develop 

response strategies and set up proper IM systems. RRTs also bring back lessons learned from the 

field to help the GEC develop appropriate tools, guidance and trainings as well as strengthening 

the understanding of the cluster system within their hosting agencies. 

1.2 Strengthening Frameworks and Capacities 

The Education Cluster, in collaboration with the UNICEF West and Central Africa Regional Office 

(WCARO), conducted two Information Management (IM) trainings in Dakar, Senegal in March and 

July 2015. A total of 41 participants were trained on practical, core and technical competencies in 

order to better establish relevant coordination mechanisms, including IM systems and effective 

response monitoring. At the global level, the GEC initiated a series of advanced IM skills webinars, 

one on Secondary Data Review (SDR) and another one on the monitoring tool ActivityInfo.  

A major achievement in 2015 was the development of the Education Cluster Core Skills training. The 

training, which seeks to blur the line between traditional “coordinator” vs. “IM” roles and 

responsibilities, aims to equip all cluster coordination staff with the required skills to establish and 

effectively run an Education Cluster. A pilot training took place in September, and additional 

trainings are scheduled to take place in 2016.  

With the support of the UNICEF education section and 5 Education Cluster partner agencies, a 

technical working group (TWG) was formed and a team of consultants hired to review the Rapid 

Joint Education Needs Assessment (RJENA) guide, and develop new guidance and tools for needs 

assessment (NA). The NA training package was also reviewed and a pilot training took place in 

December with 27 participants. The guide and tools will be finalized in 2016. 

                                                      
9 CAR, Ethiopia, Iraq, Liberia, Mali, Nepal, Nigeria, Sierra Leone, Somalia, South Sudan, Sudan, Whole of Syria and Yemen 
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The mapping of existing guidance and practices on monitoring, reporting, response and prevention 

of attacks on education is another key project which will be finalized in 2016 with the development 

of a guidance and training package for cluster staff.  

1.3 Global engagement 

Education in emergencies (EiE) was on the agenda this year, and the Global Education Cluster was 

directly involved in many initiatives: Safe Schools Declaration, Oslo Summit, World Humanitarian 

Summit (WHS) preparation work, and consultation on the potential education in crisis platform. The 

ECU spoke at various panel discussion to raise the profile of EiE and highlight the lack of funding for 

education in humanitarian response. The discussion on the potential platform for education in crises 

certainly was the key initiative for the cluster in 2015 and continues to be 2016 as it could bring 

more resources for EiE responses. The GEC provided technical inputs in the consultation to ensure 

the platform modalities do not duplicate existing mechanisms and deliver for EiE response in 

humanitarian crisis.  
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2. Field Support: More Effective Education Response through Strengthened Coordination 

In 2015 the investments in a highly skilled Rapid Response Team and the more strategic use of 

deployments led to key contributions in making education responses more focused, effective and 

efficient in a range of emergencies. This section does not provide a comprehensive list of RRT and 

standby partner deployments but highlights examples of work in the field that illustrates 

effectiveness of response in the field through better coordination.  

The Ebola response in Liberia highlights how deploying multiple RRTs at critical times can have a 

massive impact and how both cluster lead agencies (CLAs), partners and the Ministry of Education 

(MoE) worked together demonstrating the Education Cluster at its best. In Nepal we look at how 

experienced RRTs can help shoulder the burden when education is de-prioritised during a response. 

The RRT mission to Nigeria illustrates how strengthening information management and data analysis 

can be used to reshape and refocus a response. A case study from the Central African Republic 

shows clearly how the cluster can support and integrate its work with development actors. Finally 

we look at how the cluster benefits from other deployable resources and the impact that RRT 

remote support can have in supporting field colleagues.  

2.1 The Ebola Response in Liberia 

Background to the crisis: In March 2014, a rapidly 

evolving outbreak of Ebola virus disease (EVD) 

started in Guinea. The outbreak subsequently 

spread to Sierra Leone, Liberia, Nigeria, Senegal and 

Mali, with a few cases outside Africa in Spain and 

the United States. Liberia, Guinea and Sierra Leone 

had the highest number of Ebola cases. On 8 

August, the World Health Organisation (WHO) 

declared the Ebola outbreak in West Africa a Public 

Health Emergency of International Concern (PHEIC) 

and the first-ever UN emergency health mission, the 

UN Mission for Ebola Emergency Response (UNMEER) was set up to respond to immediate needs 

and to coordinate the response. The EVD outbreak was unprecedented in scale and geographical 

reach and had consequences for the populations of the affected countries, impacting their 

livelihoods, societies, economies and their governance, security and political stability.  

Impact on education: It was estimated that the education of 5 million children and youth10 was 

affected in the three worst hit countries, Guinea, Liberia and Sierra Leone, as schools did not re-

open at the start of the new school year in September 2014. The impact of prolonged school 

closures in a region with some of the lowest education indicators in the world was dire. The 

outbreak had negative consequences on the availability of teachers, the safety of school premises, 

vulnerability of girls and women and, in the longer term, the ability of affected countries to 

accelerate economic and social development. Children and youth’s well-being was also impacted by 

school closures as school provides a sense of stability, hope and helps to mitigate the psychosocial 

impact of a crisis. The Ebola crisis has made the poorest families even more vulnerable, increasing 

                                                      
10 UNICEF report “Ebola: Getting to Zero – for communities, for children. For the future” 
http://reliefweb.int/sites/reliefweb.int/files/resources/EbolaReport.pdf  

Aliyu*, 13, receives help on his math work from his teacher 

http://reliefweb.int/sites/reliefweb.int/files/resources/EbolaReport.pdf
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the risk of children being forced to work to contribute to the household economy and subsequently 

lose out on their education. The longer a child stays out of school the less likely they are to return. 

The Role of the Education Cluster: getting children back to school safely 

In Liberia, schools were shut on 30 July and the Education Cluster was activated only on 28 

November. Over the course of the next four months three RRT members (two coordinators and one 

IM specialist) were deployed in a staggered approach with the three being present for the critical 2 

weeks leading up to school reopening. In addition a SBP IM specialist was deployed in late January. 

As cases of Ebola were ebbing in Liberia, the Education Cluster worked hand-in-hand with the 

Ministry of Education, UNICEF, Save the Children and many other committed partners to ensure 

schools reopened with proper safety measures in place. Schools officially reopened on 18 February.  

The partners of the Liberia Education Cluster came together in a phenomenal way to ensure children 

returned to learning with steps in place to ensure schools did not become grounds of Ebola 

transmission. The Cluster coordinated the development of the Protocols for Safe School 

Environments in the Ebola Outbreak in Liberia in close collaboration with the Health and WASH 

clusters. With the Protocols a massive logistical operation was coordinated to ensure each school 

was provided the materials that, among others, allowed all children to wash their hands and have 

their temperature taken each morning. It involved over 30 cluster partners coordinating with 

UNICEF and the MoE to deliver kits to all known schools. Their extraordinary effort reached nearly 

4,000 schools in just two weeks! 

Even while the delivery of supplies represented the initial challenge, partners also worked to ensure 

that one teacher, one administrator and one Parents-Teachers Association (PTA) member from 

every school was trained in the implementation of the Protocols. This has meant training nearly 

9,000 individuals across the country. 

Considering the vast number of schools, individuals and agencies involved in the back to school work 

of the Education Cluster, a unique monitoring tool was developed and put in place. Over the first 

four weeks of school opening, the Cluster utilised RapidPro, an SMS based mobile data collection 

technology, to collect data from all counties in Liberia. The results gave a real time insight into the 

results of back to school programs, and the ability of families to send their children back to school 

after seven months without learning.  

In early March, the Education Cluster facilitated a workshop around a recently completed 

Assessment on the effect of Ebola on education in Liberia. This joint needs assessment provided 

important information about the education sector before, during and after the Ebola emergency. It 

was discussed by cluster partners and the MoE and used to develop a post-Ebola recovery strategy 

clearly articulating action points for the phases of response following the Ebola outbreak and 

reopening of schools. 

How the RRT and Education Cluster made a vital difference 

The Education Cluster response to the Ebola outbreak in Liberia provided an example of an efficient 

cycle of humanitarian planning, designed and driven fully by the Cluster. Focused coordination 

processes and products lead to a highly effective response; for several reasons:  

 Strong inter-sectoral collaboration: The initial Education Cluster response aimed at reopening 

schools in a safe way, a process that was guided by a set of minimum Health and WASH 

requirements that had to be in place in all 4000+ schools. These minimum requirements were 

drafted by the Education Cluster, on behalf of the Ministry, in close consultation with health 

https://www.humanitarianresponse.info/en/system/files/documents/files/Liberia%20School%20Protocols%20-%202015-01-19%20-%20signed%20and%20stamped%20-%20incl%20checklist%20-%20amended%26condensed_0.pdf
https://www.humanitarianresponse.info/en/system/files/documents/files/Liberia%20School%20Protocols%20-%202015-01-19%20-%20signed%20and%20stamped%20-%20incl%20checklist%20-%20amended%26condensed_0.pdf
http://educationcluster.net/?get=002241|2015/02/Liberia_Education_Cluster_Ebola_Assessment_Report_FINAL.pdf
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and WASH experts from the government and the international community. They in the end 

gave the green light, from a technical point of view, before the document was shared with the 

MoE for approval. 

 Evidence-based strategy development: Without guidance from OCHA and the Ebola response 

labelled a “health emergency”, the Education Cluster made a decision to develop its own 

response plan, based on evidence and consultation. The GEC deployed an IM RRT working with 

the cluster coordinator RRT to undertake an assessment of the impact of Ebola on education. 

The findings were then distilled through a workshop of the MoE and over a dozen partners into 

the key activities necessary for response and also guided the planning for transition of the 

Cluster back towards government development planning.  

 Unified cluster leadership: The heads of agency for both Save the Children and UNICEF 

displayed a unity of leadership that was critical to achieve high level government buy-in and 

broker key decisions. The active cooperation between the CLAs allowed for an efficient 

expansion and use of resources while also demonstrating commitment to the Liberian MoE. In-

turn, the Ministry embraced the process, inviting the Cluster to be seated in the Ministry itself. 

The leadership of Save the Children and UNICEF fostered collaboration among other EiE 

agencies and proved to donors that the Cluster was leading an effective and coordinated 

response.  

 Integrated use of Information Management: From the beginning of the school reopening 

process, the Cluster used a data-driven approach to coordination. Clear target figures were 

established based on evidenced-needs, and they were organised after careful analysis of 

secondary and recently collected assessment data. As the response evolved, progress was 

tracked and reported back to partners during weekly meetings through data visualization. The 

effect of the response, namely the successful reopening of schools, was monitored through the 

use of mobile data collection tools. This provided a real-time view of the successes and the 

challenges of the response in the field.  

Tyler Arnot, NORCAP/NRC RRT member outlines the key reasons why the Ebola support mission 

was so successful 

The RRTs’ close working relationship with the UNICEF Representative and the Save the Children 

Country Director really strengthened the Cluster response and the involvement of the Ministry, 

partners and donors. We also found that deploying several experienced RRT members to the 

same emergency simultaneously was a very positive experience for all RRTs, as it allowed RRTs to 

get a lot done in short period of time. In addition having a standby partner Information Manager 

and RRT Information Manager deploy at the same time meant having critical extra capacity plus 

substantial on-the-job training for the stand by partner, which benefited both the Liberia 

response and future responses. 
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2.2 The Nepal Earthquake 

Background to the crisis: The earthquakes of 

magnitude 7.8 and 7.3 that struck on 25 April and 

12 May left a devastating effect on Nepal. Out of 

the 75 districts in the country, 31 were considered 

“most affected” and within that, a subgroup of 14 

districts were classified severely affected and 

prioritized for humanitarian assistance. 1.6 million 

children were enrolled in over 6,000 Early Childhood 

Development (ECD) centres and schools in the 14 

affected priority districts. A structural assessment of 

all school buildings in the affected areas 

coordinated by the Nepal Education Cluster found that 34,500 (63%) of assessed classrooms were 

destroyed or damaged beyond use. The Cluster response in Nepal was successful in supporting the 

government and coordinating partners to ensure over 350,000 children were provided with safe and 

protective temporary classrooms. 16,000 teachers were trained on psychosocial support and life-

saving messages and close to 900,000 children benefited from emergency education supplies. 

Marian Hodgkin, Education Specialist, UNICEF Nepal, outlines the support provided by the 

Global Education Cluster in the aftermath of the 2015 earthquake 

The GEC responded to the crisis in Nepal immediately, contacting Cluster co-leads on the ground 

and providing initial technical backstopping and remote information management assistance as 

the Nepal Education Cluster was activated. The Nepal Education Cluster, as a result, initiated the 

emergency response extremely quickly, working closely with the Child Protection Sub Cluster to 

establish Child Friendly Spaces (CFS) that then transitioned to Temporary Classrooms (TCs) once 

schools reopened. The RRT deployed an experienced team within days to support the staff in 

country, focusing on both Information Management and Cluster Coordination.  

The RRT members were integral to the good functioning of the Nepal Education Cluster at 

national and sub-national levels; establishing a strong and user-friendly 3W tool, drafting the 

Cluster’s Strategic Response Plan (SRP), developing guidance on key issues such as schools as 

shelter and district-level coordination roles and responsibilities, and providing capacity building on 

core cluster functions to partners and government counterparts. Furthermore, the experienced 

RRT staff were able to provide strategic guidance and strong advocacy in the Humanitarian 

Country Team (HCT) and inter-cluster fora as education was deprioritized and not well recognized 

as a key part of the initial emergency efforts by key humanitarian actors in country.  

After the initial deployment ended, further remote support was provided on an ongoing basis and 

a third deployment took place to support transition work as the Nepal Education Cluster planned 

recovery efforts and handed over coordination to reconstruction actors. Technical support was 

provided to undertake a Cluster Coordination Performance Monitoring (CCPM) exercise, an 

updated contingency plan was drafted and a lesson learned document finalized. From a country 

cluster perspective, the support and technical expertise provided by the ECU and RRT throughout 

the response was invaluable and provided much needed guidance that was timely, flexible and 

field-focused. 

Books lie among the rubble of destroyed Chaturmala 
Higher Secondary School in Muchowk. 
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The challenge faced by education to find space in the humanitarian response 

All clusters were activated on 26 April following the earthquake and the GEC deployed two members 

of its RRT a (senior cluster coordinator and an IM expert), to support the coordination staff already 

present in Kathmandu. 

The situation in Nepal was made more challenging as the Inter-Agency Standing Committee (IASC) 

global guidance was not followed and a decision was taken not to develop an inter-cluster 

Humanitarian Response Plan (HRP). This undermined the development of a shared strategic 

direction for the overall response and in particular education in emergencies was actively de-

prioritised, both in funding appeals and in inter-cluster coordination. 

In recognition of these challenges, the RRT members focused on: 

 Providing a clear strategic direction for the Cluster, through the development of an Education 

Cluster Earthquake Response Strategy with accompanying monitoring framework, in 

collaboration with the Ministry of Education, and based on extensive partner consultation. 

This ensured that the Cluster response contributed to the strategic objectives (set within a 

later version of the Flash Appeal) for the overall humanitarian response; 

 Monitoring the education response and progress towards the targets and indicators set in the 

response strategy; 

 Putting in place adequate Education Cluster coordination capacity, with appropriate terms of 

reference, induction and on-the-job training for all staff; 

 Continuous advocacy backed up by evidence to ensure education was an integral part of the 

response, by preparing solid and regularly updated data, representing the Cluster also when 

not invited, demanding that OCHA involve all Clusters in inter-cluster coordination, and calling 

on donors and the Global Cluster. The initial work in developing monitoring systems and 

dashboards, allied to a strong relationship with the ministry was key in capturing this clear 

picture of the needs; 

 Strengthening sub-national coordination through visits to 7 of the most affected districts, 

which gave the district clusters a better understanding of their role, and allowed the national 

cluster to act on the challenges faced at district level. 

As a result of these efforts, the Education Cluster was always able to present a strong case for 

educations role within the response and often received feedback as to the quality of the evidence 

and arguments presented. This to some extent provided space for education in the response but it 

was a continual battle which required time, resources and repeated advocacy.  

Two key recommendations of the RRT team were to: 1) revise the Education Cluster contingency 

plan, and 2) prepare for transition of the Education Cluster to ensure smooth transition to 

reconstruction. A third RRT member was later deployed in September-October with a particular 

responsibility for these two areas. 

Annelies Ollieuz, NORCAP/NRC Senior RRT member explains what worked well and where the 

RRTs made a difference in Nepal:  

Nepal was the first emergency where an RRT coordinator deployed to support and advise the 

Education Cluster Coordinator in-country during the initial high pressure first weeks of an 

emergency. This worked very well for both of us, and I would highly recommend it for future 

emergencies. In addition the deployment of two RRTs allowed regular field visits to sub-national 

clusters, a prerequisite for an integrated and quality coordination system. In hindsight we would 
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have liked a third RRT deployment dedicated to strengthening sub-national coordination. Another 

key lesson learned was that the combination of our extensive experience, connection to the 

global Cluster, and the short-term nature of our deployment made it easier for us to stand up to 

the Humanitarian Coordinator (HC) and OCHA when they did not follow global guidance and 

deprioritized education (taking the pressure off the in-country staff). 

2.3 Conflict in Northern Nigeria 

Background: The development of a Humanitarian 

Response Plan for 2016 by the Education in 

Emergencies Working Group in Nigeria (EiEWGN) 

was the direct result of Global Education Cluster 

support and follow-up.  

Global engagement started with the GEC 

coordinator (Save the Children) participating in a 

joint cluster/OCHA mission to Nigeria. The mission 

report contained strong recommendations for the 

strengthening of coordination in the response to 

the Boko Haram insurgency in the north-eastern states.  

Further, recognizing the need for an improved strategy for 2016, an RRT mission, consisting of a 

coordinator and an IM specialist, was deployed during the HRP preparation period. The team quickly 

organized partners through a consultative process and began to distil data based on partner 

reporting and assessments from across the affected regions. The process itself led to a significant 

increase in the number of agencies participating in response planning. The plan itself, now based on 

a broad platform of cooperation and consultation, is grounded in a clear set of agreed needs and 

targets and is designed to guide partners. Not only does the strategy identify needs through sound 

data, but establishes standards, and guides new partners into EiEWGN participation. The 

culmination of this plan was a GEC-organized global call for Nigeria. This conversation, with EIEWGN, 

GEC and donor presentations, created an opportunity for stakeholders to interact with the new 

strategy, determining their ability to support the EiE response in northeast Nigeria. 

Dominik Koeppl, UNICEF IM RRT member outlines the focus behind his successful support 

mission to Nigeria 

The Information Management capacity for the education and most other humanitarian sectors in 

Nigeria was limited due to the absence of dedicated IM officers. The IM RRT deployment to 

Nigeria focussed on improving basic monitoring and reporting within the humanitarian system to 

provide regular updates, needs analysis and to track progress of the response.  

This was achieved by both setting up the relevant monitoring systems (linking them directly to the 

Education Cluster Strategy and HRP) and building the capacity of national and State level Ministry 

of Education, local and international NGOs and UNICEF staff. It was also particularly important to 

produce products that fed the information back to partners and MoE staff so that they benefitted 

directly from their own reporting and to ensure that the information was presented in a way that 

supported both strategic and operational planning.  A further outcome was that the clear 

articulation of needs and targets that came from setting up the system allowed for stronger 

media and communications messaging. 

 

More than 400 schools have opened or re-opened in Borno 
State, in both camps for people displaced by the conflict 
and in the communities where most IDPs are staying. 
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2.4 Central African Republic 

The Global Education Cluster provided Rapid 

Response Team deployment and mission support to 

CAR at three strategic moments during the year:  

“State of Education” Assessment: The focus of the 

10 week mission in March 2015 was to lead an in-

depth assessment of primary and secondary 

education in CAR in support of the back to school 

initiative. This involved training and supervising 

University of Bangui students on data collection, 

coordinating 15 UN, INGOs and NNGOs, and field 

visits as well as remote data collection using the 

Kobo11 toolbox to cover all prefectures. Key findings 

included: 

 Enrolments had risen, though overall enrolment was still 6.5 per cent below pre-crisis levels. 

 In some areas of the country primary enrolment rates surpassed pre-crisis levels. A key factor 

appears to be the work of the government and cluster members, comprising 32 organizations. 

 The beginning of the school year was delayed, and on average 11 school weeks were lost.  

 83 per cent of schools were open nationwide, with the highest rates in the capital Bangui and 

along the main road that links CAR to Cameroon. 

 Education still remained heavily affected in the unstable central region of the country; the 

majority of schools were not functioning and attacks on schools were a major challenge. 38 

per cent of schools assessed suffered from at least one type of attack. 

These assessment findings (based on a nationally representative sample) were used for education in 

emergencies prioritization as well as education sector planning by the Ministry of Education, Global 

Partnership for Education (GPE), and key donor partners in CAR. The World Bank used the findings 

for a proposal on civil servant salary support, and highlights were presented in the May CAR 

conference in Brussels.  

UNICEF cluster support mission: Two UNICEF global Cluster Coordinators from the WASH and 

Education clusters visited CAR in July to review UNICEF’s cluster capacity and coordination set-up 

and explore opportunities for cluster transition. The mission was prompted by the ‘downgrading’ of 

CAR from an L3 emergency to L2 in May 2015, improvements in security, and a decline in donor 

funding necessitating downsizing in many organisations. 

The mission focused on supporting UNICEF led/co-led clusters to review their functions in this 

unstable and difficult environment. The mission recommended the development of a transition to 

recovery scenario as well providing recommendations for work on the transition of cluster functions, 

and for UNICEF cluster staffing, resourcing and management. This led to a UNICEF CAR decision to 

retain dedicated cluster coordination positions, which meant coordination structures and capacities 

were still in place when violence flared up again in September and October.  

Humanitarian Response Planning: The fighting in September and October worsened the 

humanitarian situation, and interrupted the re-opening of schools. The GEC deployed an RRT 

                                                      
11 KoBoToolbox is a suite of tools for field data collection for use in challenging environments. The software is free and 
open source: http://www.kobotoolbox.org/ 

"You often have children missing out for up to two weeks, 
after acts of violence in town ", says Delphine Yanipandet, 
teacher in St. Christof Primary School, Bambari. 

http://www.kobotoolbox.org/
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coordination specialist in October to specifically support the 2016 HRP process together with the co-

lead, NRC, and cluster partners. This was strategically important as it helped ensure that the 

education response was aligned with the Ministry of Education transition plan, while also 

maintaining a humanitarian focus. 

2.5 Standby Partner Support 

As well as the Rapid Response Team the Education Cluster has drawn on significant support from 

both the UNICEF Standby Partners (SBP) and the Save the Children Humanitarian Surge Team (HST). 

Lauren Cheshire, Emergency Specialist Standby Arrangements UNICEF 

Standby Arrangements are partnerships built to strengthen emergency response capacity. Under 

such an arrangement, standby partners maintain a pool of operational resources including 

personnel, technical expertise, services and equipment that can be deployed to UNICEF to enhance 

the response capacity.  

In 2015 through 29 standby partners, Standby Arrangements were once again able to deliver 

urgently needed expertise in a range of profiles to support children in need of assistance including 

major responses as well as countries experiencing smaller, underfunded or “forgotten” 

emergencies.  The Standby Arrangements supported 221 deployments for a total of 25,689 days to 

UNICEF programmes, operations and cluster positions. 

In the last few years UNICEF Standby Arrangements have worked closely with the Education Cluster 

to increase education cluster expertise on the rosters (both coordination and information 

management specialists) and provide them with the necessary training and skillset to undertake 

cluster deployments. 

2015 saw deployments from Danish Refugee Council (DRC), Norwegian Refugee Council 

(NORCAP/NRC) and Swedish Civil Contingencies Agency (MSB) in support of the Education Cluster to 

a range of emergencies including Guinea (Ebola response), Nigeria, Malawi, Somalia, Southern 

Turkey (Syria response) and Ukraine. 

Typically UNICEF SBP can deploy for longer missions (3 to 6 months) and considerable support has 

been provided in terms of Information Management12. In addition to the UNICEF SBP arrangement, 

the Cluster has also been able to draw upon surge staff provided by Save the Children (SC) members. 

SC staff are often education in emergencies specialists who have participated in the Education 

Cluster training and who have experience in representing Save the Children within education 

clusters at country level. In 2015 the SBP and Save the Children members provided 66 weeks of 

education coordination support and 86 weeks of IM support to 10 countries13. 

Hannah Snowden, Co-chair of the Save the Children Education in Emergencies Working Group  

As co-Lead of the Education Cluster, Save the Children is committed to providing the necessary 

coordination surge staff. In 2015 Save the Children members Norway, Denmark and the UK 

provided three members of the Education Rapid Response Team and in 2016 SCUK will be 

providing an additional  information management/needs assessment specialist (through a UNICEF 

Programme Cooperation Agreement). 

                                                      
12 The Education Cluster has supported the development and delivery of a Joint Information Management Training (JIMT) 
as part of its role in the Geneva based Information Management Working Group chaired by UN OCHA. 
13 Guinea, Liberia, Malawi, Nigeria, Sierra Leone, Somalia, Southern Turkey, Sudan, Ukraine, Whole of Syria 



 

Global Education Cluster 2015 Report  18 | P a g e  

As well as the RRT positions Save the Children members maintain a group of deployable education 

in emergencies specialists who can also deploy to cluster roles. We work closely with the 

Education Cluster to ensure these deployable staff are adequately trained allowing them to play 

an active role as cluster partners as well as in coordination positions. 

Children’s right to an education is a key focus of Save the Children’s 2030 ambition and Save the 

Children’s continued commitment to co-leading the Education Cluster will play a critical part in 

achieving this ambition. 

2.6 Remote Support:  Whole of Syria Response Planning and the Education Cluster Helpdesk 

Remote support to the Syria Response 

Background: The complexity and scale of the Syrian 

crisis continues to increase with an estimated 13.5 

million people in need inside Syria, including six 

million children14. Humanitarian interventions 

including education are provided through multiple 

hubs, including Damascus as well as cross border 

interventions from Southern Turkey and Jordan. 

Smaller operations are also taking place across the 

Lebanese and Iraqi borders. 

To put together a coherent, focussed and prioritised 

response plan for such a large number of actors 

facing multiple challenges is a significant feat. It 

involves substantial information management capacity to integrate large datasets, and to make the 

data comparable across hubs and sectors. This work has to be guided by technical and coordination 

specialists who can see the story behind the numbers and who can put forward meaningful and 

achievable solutions.  

The Rapid Response Team provided significant support to the Whole of Syria (WoS) focal points and 

hub coordinators in the development of the Humanitarian Needs Overview (HNO), the alignment of 

the various activities across the hubs and the finalisation of the overall education strategy as part of 

the WoS Humanitarian Response Plan. Particularly useful was the support provided by an RRT 

member who had been deployed as Education Cluster Coordinator to Southern Turkey, and as the 

WoS focal point earlier in the crisis, and so was familiar with the context, challenges and the actors. 

Although deployment remains the primary focus of the RRT, the remote support capacity of the 

Education Cluster is invaluable in extending support to country clusters. RRTs’ ability to provide high-

quality remote support and advice based on their significant field experience makes an important 

contribution in the development of HNOs and HRPs. 

                                                      
14 Syria 2016 Humanitarian Response Plan 
https://www.humanitarianresponse.info/en/system/files/documents/files/2016_hrp_syrian_arab_republic.pdf  

Luca Fraschini, Save the Children UK RRT member explains how the Global Education Cluster 

supported the education sector during the development of the Whole of Syria Humanitarian 

Response Plan 

The protracted nature of the Syrian crisis has weakened the capacity of the education system to 

address critical education needs in the country. Five years into the crisis, 5.7 million children and 

Huda*, 8 years old, sitting behind her desk in a school 
supported by Save the Children in the suburbs of Idleb. 

https://www.humanitarianresponse.info/en/system/files/documents/files/2016_hrp_syrian_arab_republic.pdf
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Education Cluster Helpdesk 

During the second half of 2015 the Education Cluster trialled a helpdesk facility for its country 

coordination staff and HQ staff with backstopping responsibilities for country-level clusters. Using a 

Skype group platform the helpdesk is open during Geneva office hours and guarantees a reply to 

queries within 24 hours. RRT (and occasional ECU) staff man the helpdesk on a rotational basis. Eight 

countries15 have already taken advantage of the helpdesk in 2015. For example, Nepal was provided 

support updating their HR.info cluster web page as well as received guidance and assistance with 

the Cluster Coordination Performance Monitoring process.  

 

  

                                                      
15 Chad, Iraq, Mali, Nepal, Sierra Leone, Southern Turkey, Sudan, Tanzania 

adolescents (in and out of school) and education personnel are in need of education assistance. 

Schools and educational facilities continue to be attacked and suffer damage as a result of 

indiscriminate assaults, while students face severe risks by simply attending school. The Whole of 

Syria coordination group was tasked with putting together a coherent needs analysis of the 

situation inside the country and to then bring together plans from the various hubs into a 

consolidated, prioritised strategy.   

Therefore the overall aim of the support provided by the Global Education Cluster to the WoS 

coordination team was twofold: 

1) To ensure that the education needs overview and strategy for 2016 were successfully 

finalized and adequately reflect the needs identified on the ground and could be utilised 

to inform partners’ strategies. In order to achieve these results we facilitated discussion 

and consultation among education actors from different humanitarian hubs, in 

Damascus, Southern Turkey and Jordan. In addition we supported the finalisation of the 

education needs overview, despite many challenges in collecting data from conflict 

affected areas in Syria. Data was analysed mainly from limited secondary data and a WoS 

education need assessment. The synthesised findings were used to inform a strong and 

coherent evidence-based education strategy for the HRP 2016.  

2) To maintain longer term monitoring and support for the plan, this was achieved through 

an extensive handover with the newly recruited WoS focal point and further remote 

support during her first weeks in post.  
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3. Strengthening Frameworks and Capacities 

This section highlights key products in terms of frameworks (guidance, tools) and capacity (training 

materials) developed by the Education Cluster which support in the delivery of the core cluster 

functions as described in the Cluster Coordination Reference Module (CCRM).  

3.1 Education Cluster Coordination Core Skills Training 

In September 2015, in Turkey, the Global Education 

Cluster delivered its new, cutting edge course: the 

Education Cluster Coordination Core Skills Training 

(hereafter referred to as 'the Core Skills training'), 

introducing content based on the latest guidance 

and tools, and a new delivery format. The course, 

which seeks to blur the line between traditional 

‘Coordinator’ vs. ‘IM’ roles and responsibilities, aims 

to equip all cluster coordination staff with the 

required skills to establish and effectively run an 

Education Cluster. 

Landon Newby, Save the Children Denmark RRT member and IM Specialist outlines the 

Education Cluster’s approach of putting information and analysis at the heart of cluster decision 

making 

Effective humanitarian response, and effective coordination of that response, is based on having 

adequate and timely access to relevant information. Information Management, therefore, is 

essential for an evidence-based response that is led by informed decision making. One of the 

primary roles of the cluster should be to serve as the primary source of information and 

information management to its cluster members, which will in turn lead to increased cluster buy-

in and participation and true coordination.  

Every phase of the Humanitarian Program Cycle, and therefore all aspects of cluster coordination, 

rest squarely on the foundation of proper IM. Through analysis and the identification and 

prioritization of needs, the cluster can conduct an evidence-based strategic planning process. IM 

is crucial to strategic planning, especially in determining key figures and caseloads, prioritizing 

where and how resources should be allocated, creating a response framework based on SMART 

objectives and indicators, and developing the accompanying tools and processes for monitoring 

these established indicators. These tools can then be used by the cluster to monitor partner 

implementation of the prioritized and standardized activities agreed upon in the strategy which 

allows for regularly reporting to relevant stakeholders and continuous, informed decision-making 

throughout the response. 

The Global Education Cluster recognizes the centrality and importance of IM within a 

humanitarian response. This is why it has developed and is continuing to develop innovative and 

cutting edge trainings, guidance, tools and templates for its staff at global and field levels. The 

new Education Cluster Coordination Core Skills training as well as revised Needs Assessment 

training and package, for example, intentionally blur the traditional lines between ‘Coordinator’ 

and ‘Information Manager’ roles and seek to ensure all cluster staff are equipped with the core 

skills, including IM skills, to perform the tasks outlined above. The Global Education Cluster is also 

Participants working on their cluster strategy at the 
Education Cluster Core Skills training in Antalya 
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in the process of developing much-needed, improved guidance and tools for Cluster Strategy 

development and response monitoring. 

The first phase of the course is on-line distance learning: participants complete and pass a series of 

training modules containing both theory-based readings and quizzes, as well as practical, IM-focused 

exercises. This brings all participants to a similar ‘floor’ of knowledge and skill levels, and ensures 

workshop time is not taken by introducing basic content.  

The second phase is a face-to-face workshop. This phase uses an intense, scenario-based simulation 

of a rapid onset emergency. Participants are provided with various simulation-related documents, 

briefings and tools and are essentially thrown into the emergency. Throughout the week-long 

training, they are expected to organize their clusters and cluster teams following the steps of the 

Humanitarian Programme Cycle (HPC): identify education needs through conducting a secondary 

data review, establish their cluster caseloads and key figures, feed into the Humanitarian Response 

Plan’s strategic objectives, develop a Cluster Response Plan and an accompanying monitoring 

framework with appropriate objectives and indicators, monitor the cluster response, conduct an 

analysis of response data, turn the analysis into a visually appealing dashboard, and then finally 

present an education situational analysis and funding appeal at a Humanitarian Country Team 

meeting.  

The training, with its focus on practical, day-to-day skillsets required of cluster staff, has been 

evaluated as highly successful by participants and facilitators alike. 

Feedback on the Education Cluster Core Skills Course 

After five and a half days of intensive technical training, this is what some of the participants told 

us: “I am super motivated after the training.”; “Being able to perform the Cluster role in a scenario 

really built my confidence.”; “Before the training I thought it was ‘just coordination’, now I realize 

it’s so much more.”; “For the first time I felt that I could really add value as an Information Manager, 

there was no hierarchy between Coordinators and IMs.”; “It was looong days but time just flew.” 

3.2 Monitoring and Reporting Attacks on Education 

Attacks on education and the military use of schools are a major challenge to education provision in 

conflict-affected countries. The report by the Global Coalition to Protect Education from Attack 

(GCPEA), Education under Attack 2014, found significant patterns of attack in 30 countries over a 5-

year period, and their report Lessons in War 2015 found that in the majority of countries with armed 

conflicts, including at least 26 countries in the past decade, government armed forces and non-state 

armed groups have used schools and other education institutions for military purposes. 

In recent years, Education Clusters and Education in Emergencies Working Groups (EiEWG) have 

been increasingly engaged in monitoring attacks on education and military use of schools, as a basis 

for advocacy, prevention and response consistent with the cluster mandate of ensuring a timely and 

effective education in emergency response. In 2015 the Global Education Cluster has worked with 

the GCPEA to identify and undertake key tasks to support and guide Education Cluster staff on how 

they can engage with this vital work. 

 

 

 

 

http://www.protectingeducation.org/sites/default/files/documents/eua_2014_full_0.pdf
http://www.protectingeducation.org/sites/default/files/documents/lessons_in_war_2015.pdf
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Working with the Global Partnership for Protecting Education from Attack 

From 5-7 October, two Rapid Response Team 

members participated in the workshop “Promising 

Practices for Protecting Education from Attack and 

Schools from Military Use” organised by the GCPEA. 

During the workshop the RRTs presented on how 

the Cluster is currently and has in the past engaged 

in monitoring, reporting and responding to attacks 

on education, and has contributed to the global 

coalition’s work. While collaboration is strong, they 

put forward the even greater role the Global 

Education Cluster and national Education Clusters can play given that clusters are natural entry 

points for monitoring, reporting and responding to attacks on education.  

Going forward, an RRT member will participate in GCPEA’s Monitoring and Reporting Working Group 

(MRWG), to ensure consistent approaches to monitoring across stakeholders and bring in cluster 

field experiences. 

Mapping perspectives and practices 

From November to December 2015, the Global Education Cluster in partnership with UNICEF 

Education commissioned a mapping of practices by Education Clusters in contexts with prevalent 

patterns of attacks on education. Sixty respondents representing country-based Education Cluster or 

EiE Working Groups, Child Protection Coordination Groups, and Monitoring and Reporting 

Mechanism (MRM) teams from 22 country contexts provided insights. A range of regional and global 

thematic experts and stakeholders were also interviewed.  

Key findings include:  

 Key stakeholders agree that Education Clusters have a key role to play in monitoring, 

reporting and responding to attacks on education; 

 Education Clusters in 16 of the 22 countries already engage with attacks on education;  

 The Education Clusters’ monitoring and reporting is distinct from, but positively contributes to 

MRM monitoring and reporting; 

 However, there is a lack of formal coordination mechanisms between the Education Cluster, 

MRM Country Task Forces, and other groups such as Child Protection Coordination Groups. 

The mapping will also provide the basis for the development of field guidance in 2016 that will 

reflect the insights and expertise of the respondents, and draw on global knowledge and resources. 

The guidance aims to share and reinforce good practices, address practical gaps and challenges 

encountered, and include key global resources and tools. 

While this work presents a great stride forward, the GCPEA workshop and the mapping study 

highlight that the Education Cluster can and needs to do more as it continues to play an increasingly 

important and greater role in monitoring, reporting and responding to attacks on education. It is 

hoped that funding will be available for the cluster to test and further develop guidance and 

standardized tools for national Education Clusters, deliver training for relevant stakeholders, and 

convene key global and country level stakeholders on better defining roles and responsibilities. 

 

Destroyed school in the suburbs of Idleb in Syria 
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Ellen van Kalmthout, UNICEF Global Education Cluster Coordinator – Why map practices and 

perspectives?  

This work was important because it provides an evidence-base that will guide further work on field 

guidance and building capacity of country coordination teams on the very important issue of 

attacks on education.  

It is also very encouraging that global and country level stakeholders all agree that the Education 

Cluster has a unique contribution to make in monitoring, reporting and responding to attacks on 

education. In 2016, we plan to bring these stakeholders together to jointly explore a better 

delineation of roles and responsibilities at country level, to ensure complementarity and synergies, 

and avoid duplication.   

3.3 The Education Cluster’s Partnership with INEE around Standards and Guidance  

The Inter-Agency Network for Education in Emergencies (INEE) Minimum Standards (MS) for 

Education: Preparedness, Response and Recovery are the underpinning framework for every EiE 

response. In 2015 the Education Cluster continued to work in support of INEE in the promotion, 

contextualisation and institutionalisation of the INEE Minimum Standards 

 At global level the Education Cluster joined the reformulated INEE Minimum Standards and 

Network Tools Working Group which had its inaugural meeting in Geneva in November 2015. 

 A key example at country level is the support provided by the Education Cluster in Iraq in the 

contextualisation on the INEE MS and the roll out of those standards to Ministry of Education 

staff and EiE partners16. 

Arianna Pacifico, INEE Coordinator, Standards and Practice 

INEE views its partnership with the Education Cluster as vital for both organisations given the close 

alignment between the mandates of INEE and the EC and with INEE’s broad membership allied to 

the Cluster’s reach at the field level. Main areas of collaboration include EIE advocacy, the 

development of technical guidance and resources and the contextualisation of the INEE Minimum 

Standards at country level. 

The Education Cluster will be one of 19 new members of the sixth INEE Minimum Standards 

Working Group (inaugurated in September 2015) with a renewed mandate and reconstituted 

membership. The current group (2015-2017) includes 29 members from 20 countries. For more 

information on the WG’s strategic plan and membership see the WG Charter. 

The INEE MS have been contextualized in 11 countries to-date. INEE is currently involved in four 

additional ongoing cluster-led MS contextualization processes in Iraq (Kurdistan), Iran, Sudan, and 

Ecuador. Visit the contextualization webpage for more information and guidance on how to 

contextualize the INEE Minimum Standards. 

3.4. Strengthening Education Needs Assessments and Sector Analysis 

Due to the increasing caseload for humanitarian organisations and in line with recommendations 

from the Transformative Agenda (TA) it is now even more important to ensure response plans have 

a strong evidence base so that limited resources can be targeted effectively. A key component to 

                                                      
16http://reliefweb.int/sites/reliefweb.int/files/resources/20150423%20PR%20UNICEF%20Save%20INEE%20Workshop%20
v2%20KE%20Edits.pdf  

http://s3.amazonaws.com/inee-assets/resources/SPWG-_Charter_Nov_2015.pdf
http://www.ineesite.org/en/minimum-standards/contextualization
http://reliefweb.int/sites/reliefweb.int/files/resources/20150423%20PR%20UNICEF%20Save%20INEE%20Workshop%20v2%20KE%20Edits.pdf
http://reliefweb.int/sites/reliefweb.int/files/resources/20150423%20PR%20UNICEF%20Save%20INEE%20Workshop%20v2%20KE%20Edits.pdf
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achieve this is building technical capacity around needs assessments within the Education Cluster 

(both at the global and country levels, including partner organisations and Ministries of Education). 

Significant advances have been made in the way humanitarian organisations conduct assessments, 

especially in terms of analysis, visualisation of data (including mapping), use of technology for data 

collection and more formal secondary data/desk reviews. In addition a multi-stakeholder group has 

revised the Multi-Sector Initial Rapid Assessment Tool (MIRA) along with other relevant guidance in 

support of the Transformative Agenda. 

In view of these developments, the Education Cluster is undertaking a revision process of its Needs 

Assessment Guidance and Training Materials with the support of UNICEF and Save the Children 

Norway and the participation of a number of its global partners17. 

27 participants including Rapid Response Team 

members, partner staff from global and country 

level, Ministry of Education officials and Cluster 

coordinators/Information Management officers 

participated in a 5-day needs assessment workshop. 

The dual purpose of the workshop was to build 

education needs assessment capacity across the 

Global Education Cluster, and to review the cluster’s 

new draft needs assessment guidance and tools, an 

exciting cluster project implemented with technical 

support from ACAPS consultants. Workshop findings will feed into the next iteration of the guidance, 

which will be available for piloting in 2016.  

The workshop itself concentrated on many of the practical aspects of needs assessments such as 

secondary data reviews, tool and database design, training and supporting field teams and 

visualisation and analysis. The most popular session was the data collector de-brief featuring Sloppy 

Joe, a session which supported the underlying theme of quality over quantity of data. 

 

  

                                                      
17 A steering committee overseeing the Needs Assessment revision included technical advisors from Finn Church Aid, the 
International Rescue Committee (IRC), the Norwegian Refugee Council (NRC), UNICEF New York, and UNHCR. 

Participants at the NA training in Divonne 
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4. Global Engagement 

2015 was a crucial year for education, with the adoption of the New Sustainable Development Goals 

(SDGs). This time, education in emergencies was on the agenda. The following section highlights 

how the Education Cluster has been engaged in key initiatives that took place to advance education 

in emergencies.  

4.1 Making the Case for Education in Emergencies 

Education Crisis Platform: In January, at the World Economic Forum in Davos, the UN Special Envoy 

for Education, Gordon Brown, called for a global fund to provide education in crisis-affected 

countries. Since then, the Education Cluster got involved in various meetings and consultations to 

explore the potential of such a global humanitarian fund/platform for education. The GEC 

contributed to the mapping of gaps, challenges and opportunities for education in immediate onset 

and protracted crisis in the context of the humanitarian system architecture, providing inputs to the 

discussion through UNICEF and Save the Children as cluster lead agencies and by taking part in the 

INEE-led consultation which fed into the Overseas Development Institute (ODI) background paper 

for the Oslo Summit on Education for Development (hereafter referred to as 'the Oslo Summit'). The 

ECU participated in a panel discussion “How Can We Achieve More and Better Humanitarian 

Financing for Education in Emergencies and Protracted Crises?” organised by Save the Children, NRC, 

UNHCR and UNICEF and hosted by the permanent missions of Norway and Canada in Geneva before 

the Oslo Summit, and made a presentation on “Why humanitarian funding is failing education”. In 

November, the ECU participated in another roundtable on the challenges for education in fragile and 

conflict-affected countries organised by the Swiss Development Agency.  

The Education Cluster provided significant technical inputs into the discussion on the platform, an 

engagement that has continued in 2016.  

Oslo Summit on Education for Development: The Oslo Summit was a key moment in beginning to 

mobilise the funding needed to ensure all children, especially those caught up in humanitarian 

crises, are able to go to school and learn. 

The Oslo Summit offered a good opportunity for the 

Global Education Cluster to collaborate closely with 

Save the Children advocacy and communication 

colleagues in developing joint messages and tweet 

sheets in prevision of this important event for EiE. 

The GEC was also present at the side event 

“Partnering for Education” on 6 July, one day before 

the Oslo Summit, and actively live-tweeted during 

the event. This online presence helped raise the 

profile of the Cluster as tweets were displayed to 

the Oslo Summit audience, and one of the GEC tweets was featured on the Global Partnership for 

Education website. The GEC was also able to meet in Oslo with a representative from ECHO who 

later attended the GEC annual meeting.  

World Humanitarian Summit: The first World Humanitarian Summit will be held in May 2016, with 

the purpose of setting a forward-looking agenda for humanitarian action to collectively address 

future humanitarian challenges. The aim is to build a more inclusive and diverse humanitarian 

system committed to humanitarian principles and discussions are focussing on four broad themes: 

UN Secretary-General Ban Ki-moon at the Oslo Summit 
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1) humanitarian effectiveness, 2) reducing vulnerability and managing risk, 3) transformation 

through innovation, and 4) serving the need of people in conflict. Regional and thematic 

consultations took place at field and global levels, providing opportunities for all humanitarian 

actors to discuss challenges, barriers, emerging trends, identify recommendations and develop a 

vision and plan of action for the future of humanitarian action. 

As part of the WHS consultation process, ALNAP convened a Global Forum for Improving 

Humanitarian Action in New York in June. The aim of the Forum was to identify recommendations 

that will help the international system become more adaptable to different crisis context, thereby 

improving the effectiveness of humanitarian action. The Education Cluster was represented by the 

UNICEF Global Cluster Coordinator. 

In order to raise the profile of education and child protection in the WHS, the Child Protection 

Working Group (CPWG) and the global Education Cluster developed a joint advocacy piece Education 

and Child Protection interventions can increase humanitarian effectiveness, linked to the work 

stream on humanitarian effectiveness. The GEC and the CPWG, along with many NGOs and UN 

agencies participated in a panel discussion on "Putting Accountability to Children at the Heart of the 

World Humanitarian Summit" on 2 October in Geneva, ahead of the WHS Global Consultation. Co-

sponsored by the Permanent Missions of Lebanon, Luxembourg, Norway and Switzerland, the event 

was well attended with representatives from 27 States and many UN agencies and NGOs.  

The Education Cluster has also developed key messages for use by CLAs and partners.  

4.2. Supporting Global Initiatives: The Safe Schools Declaration 

In situations of conflict, widespread attacks on schools and universities, their students and staff, as 

well as the use of school buildings by armed parties is denying education to many thousands of 

people – with devastating results for individuals and their communities. The Guidelines for 

Protecting Schools and Universities from Military Use during Armed Conflict, formerly known as 

“Lucens Guidelines”, (hereafter referred to as 'the Guidelines') were developed over several years of 

discussions involving governments, armed forces, civil society actors and international organisations. 

The process was spearheaded by the Global Coalition to Protect Education from Attack (GCPEA), 

while the Norwegian government together with the government of Argentina committed to lead 

States in finalizing, endorsing and implementing the Guidelines.  

The final Guidelines were unveiled at a meeting hosted by the Norwegian and Argentinian mission at 

the UN in Geneva in December 2014. This process then culminated in the adoption of the Safe 

Schools Declaration in Oslo on 29 May 2015 by 37 States. By joining the Declaration, countries agree 

to endorse and use the Guidelines and commit to take concrete action to protect students and 

school buildings, but also to record casualties from attacks on education and promote conflict-

sensitive education. Further countries have since then joined the Declaration. Much of the political 

level preparation and consultation was done in Geneva, a process led by the permanent missions of 

Norway and Argentina plus a core group of members States, supported by GCPEA and the Save the 

Children advocacy office in Geneva. The Global Education Cluster was involved in the preparatory 

work and attended the Oslo meeting.  

Aurélie Lamazière, Save the Children Humanitarian Advocacy Advisor 

The Global Education Cluster has been a key player in the preparation of the Guidelines for 

Protecting Schools and Universities from Military Use during Armed Conflict and of the Safe Schools 

Declaration. Through its operational presence and expertise, the Cluster is essential in contributing 

http://educationcluster.net/?get=002985|2015/09/Child-Protection-and-Education-in-Emergencies-Increase-effectiveness.pdf
http://educationcluster.net/?get=002985|2015/09/Child-Protection-and-Education-in-Emergencies-Increase-effectiveness.pdf
http://educationcluster.net/wp-content/uploads/2016/04/WHS_key_talking_points_Ed_Cluster_2016_03_24.pdf
http://protectingeducation.org/sites/default/files/documents/guidelines_en.pdf
http://protectingeducation.org/sites/default/files/documents/guidelines_en.pdf
http://www.protectingeducation.org/sites/default/files/documents/safe_schools_declaration-final.pdf
http://www.protectingeducation.org/sites/default/files/documents/safe_schools_declaration-final.pdf
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to the documentation and research around attacks and military use of schools in all the countries 

where it has a presence. Furthermore, through its advocacy work, the Global Education Cluster 

brings a unique voice to ensure that schools are kept safe and that access to education is improved 

for millions of children out of school. 

4.3. Education Cluster Communications Strategy 

A majority of the communications work in 2015 has focused on global opportunities and key events, 

in particular the Safe Schools Declaration, Oslo Summit and the work around the Education Crisis 

Platform. The Education Cluster Unit collaborated with Cluster Lead Agencies’ advocacy and 

communication colleagues to develop specific messages and tweet sheets in relation to specific 

events to raise the profile of the Cluster and education in emergencies. Most of these events were 

covered through live tweeting. 

In parallel to communication around specific events, the Global Education Cluster has produced 

regular communication products to inform global partners and country cluster staff of the GEC 

ongoing work, new resources, updates on country clusters and involvement of the GEC in global 

initiatives: 

 Through quarterly updates, the GEC reports on progress against the objectives and activities 

in the current work plan; 

 Newsletters cover global and country level activities, share key resources and events, and 

highlight relevant work of global partners; 

 Regular information and updates are also shared via the website, social media (Twitter, 

Facebook, YouTube and Yammer) and listserv messages. 

Lisa Sabot-Schmid, ECU Communications and Programme Officer describes the first ECU 

advocacy and communications field mission 

The ECU undertook a new type of support mission, focusing on communication/advocacy support 

to the Southern Turkey Education Cluster to write a monitoring report on attacks on schools 

based on the data collected by the cluster partners since February 2015. Schools under Attack in 

Syria provides a snapshot of the situation of schools in Syria. The report does not provide an 

exhaustive list of all attacks on schools which took place in the first half of 2015, but it highlights 

the devastating consequences of such attacks on Syrian children’s right to education. This first 

experience as communication/advocacy support mission was important for the Southern Turkey 

Education Cluster as the cluster partners used the report in their advocacy efforts with donors. In 

collaboration with advocacy colleagues, the report was also shared widely at global level, in 

particular with UN missions in Geneva during a briefing session on the Syria crisis. The GEC hopes 

to replicate similar missions, in particular to country contexts where EiE is not prioritized.  

 

 

http://educationcluster.net/resources/quarterly-updates-2015/
http://educationcluster.net/resources/newsletters-archive/
https://twitter.com/GlobalEdCluster
https://www.facebook.com/pages/Global-Education-Cluster/167967499915542
http://www.youtube.com/user/educationclusterunit
https://www.yammer.com/informationandknowledgemanagement/#/threads/company?type=general
http://facebook.us2.list-manage2.com/track/click?u=079fdaa49094f1a4f0c1a395a&id=22e21dd586&e=38d4d81651
http://facebook.us2.list-manage2.com/track/click?u=079fdaa49094f1a4f0c1a395a&id=22e21dd586&e=38d4d81651
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4.4 Education Cluster Global Meeting 

45 participants representing 11 country clusters and 

12 global partner organisations joined the Education 

Cluster Unit and the Rapid Response Team for the 

GEC annual meeting in October. The meeting 

reviewed experience with the new strategic plan, 

progress made against the 2015 work plan, new 

guidance and tools developed, and discussed 

priorities for 2016. A survey shared with field 

coordination team and global partners prior to the 

meeting helped identify the following key topics 

discussed during the meeting: 1) funding and de-

prioritisation of EiE: 2) role of the Education Cluster in monitoring and reporting attacks on 

education; 3) transition out of the cluster system and integration of EiE into education sector 

planning; 4) capacity development and Human Resources strategy; 5) coordination in mixed settings 

(refugees and IDPs); and 6) psycho-social support (PSS) and EiE technical harmonization. In addition 

two parallel sessions were organised, one for global partners with the ECU, and one for country 

cluster staff and RRTs to discuss key issues they face in the field and the support they need from the 

GEC. 

The annual meeting was unique as discussions on priority areas and key challenges benefitted from 

the experience and lessons learned shared by field staff and RRTs. The meeting outcomes outline 

the priorities and activities for 2016 focusing on improving field support.  

James Sparkes, Save the Children Global Education Cluster Coordinator explains the importance 

of the 2015 GEC Annual Meeting 

The annual meeting is a unique opportunity to get view points from across the Education Cluster 

family. It is so important to bring together field coordination staff, the ECU and Rapid Response 

Team and EiE practitioners from Education Cluster partners and the programme divisions of our 

cluster lead agencies. We also had representation from the Mali Ministry of Education and a 

donor perspective from both ECHO and GiZ. 

We used the event to tackle some of the substantive issues facing us in the field. Two big issues 

were dealing with attacks on education and looking at how we can better link humanitarian 

planning and response with development efforts. We also presented the impact that the 

implementation of our new strategic plan is having and to have such a wide ranging and depth of 

experience focussed on discussing, suggesting, critiquing and questioning our work is invaluable. 

This gives us either verification that we are doing the right things, or highlights gaps or poor 

practice that we can then act to correct. It also allows the network to really come together in 

support of certain areas of work that may well otherwise have not been connected. 

I found the reflections and lessons learned on the Nepal response particularly useful and it was 

clear that all our work on strengthening information management tools and practice was really 

appreciated by our cluster partners. 

 

 

 

Participants discussing country clusters and global 
partners ‘ latest initiatives during the Market Place 

 

https://gallery.mailchimp.com/079fdaa49094f1a4f0c1a395a/files/Final_GEC_Meeting_Summary_October_2015_2015_12_17.pdf
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5. Ways Forward 

2015 was a very positive year for the Education Cluster and in many ways we would look for 2016 to 

be more of the same. 

 Our RRT and standby partner missions have delivered significant improvements in the 

coordination of education in emergencies responses. Of particular note is the increased 

understanding strategy development through consultation, strengthening both the strategy itself 

but also its implementation and monitoring. Increased support from partner agencies and donors 

will give us an eight person RRT in 2016 and enable us to deliver even more field support. 

 There is a real confidence in the Education Cluster team that we are delivering in terms of 

capacity development efforts for coordination staff and those that support them. This has been 

clear from participant’s feedback and we aim to reach another significant cadre of staff with our 

capacity development efforts in the year ahead. 

 The World Humanitarian Summit and the launch of the Education Crisis Platform is a fantastic 

opportunity to finally catalyse support for education in emergencies and ensure more and better 

funding over a sustained period. We are also excited by our continued work in partnership with 

INEE and to support the efforts of its working groups. 

However there are areas where we need to be ready to step up and engage. 

 With an increased humanitarian workload there will be an increasing emphasis on building 

alternative coordination solutions in protracted crises. The Education Cluster will need to support 

countries in transitioning out of the traditional cluster approach and help develop appropriate 

coordination solutions at the local level. 

 With the increased effect of climate change as well as the challenge of civil insurgencies the 

cluster will support countries in preparedness and conflict risk reduction activities. 

 The cluster’s capacity development work will need to go beyond the immediate coordination 

staff and partners and look to the strengthening of local actors and ministries of education in line 

with the UN Secretary General’s report for the World Humanitarian Summit18. 

 An across the board effort is needed between the Cluster, UNHCR, GPE and education agencies 

(both development and humanitarian) to bring a holistic approach to sector planning, 

coordination, humanitarian response and early recovery19.  

Although a change of leadership will invariably have some negative effects on certain areas of work 

moving forward, the Education Cluster remains committed to its strategic objectives. The Cluster will 

continue to deliver and support country level coordination, including for preparedness and for the 

transition out of formal cluster mechanisms. The necessary tools and guidance will be adapted and 

improved with an increasing set of best practice and contextual examples being made available. The 

Cluster will also strive to strengthen its engagement in initiatives such as the Education Crisis 

Platform, and in its partnership with INEE through their various working groups. We will answer the 

call to search for innovative and more efficient ways of working and to better include affected 

populations in all our processes. We commit to building better relationships with our development 

colleagues to ensure a more holistic approach to education delivery in crises and emergencies. We 

look forward to 2016 being a year of positive change and progress for the Education Cluster, for its 

global partners and for the provision of education in emergencies.  

                                                      
18  One humanity shared responsibility  
19 It is hoped this approach will be facilitated by the new Education Crisis Platform. 

http://reliefweb.int/report/world/one-humanity-shared-responsibility-report-secretary-general-world-humanitarian-summit
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Annex A: List of Education Cluster Global Partners 

The ECGP is made up of representatives of humanitarian agencies involved in the delivery of 

emergency education services or support of education in emergencies technical policies and guidance. 

This group has three main responsibilities: 

 Work with the ECU to produce and agree on the annual work plan and budget, to select the 

type and volume of products that will be delivered the following year; 

 Be ready to commit significant dedicated resources (staff, products or funding) to the 

implementation of the EC work plan; 

 Ensure that the agency represented is part of the EC country coordination mechanism for 

activities covered by EC services in any country where the agency is present.  

Catholic Relief Services (CRS) 

ChildFund  

Education Above All (EAA) 

Finn Church Aid (FCA) 

Deutsche Gesellschaft für International Zusammenarbeit (GIZ) 

Global Partnership for Education (GPE) 

Inter-Agency Network for Education in Emergencies (INEE) 

International Rescue Committee 

Norwegian Capacity (NORCAP) 

Norwegian refugee Council (NRC) 

Open Society Foundation (OSF) – former Open Society Institute 

Plan International 

RET 

Save the Children 

United Nations Educational, Scientific and Cultural Organisation (UNESCO) 

UNESCO – Institute for Educational Planning (UNESCO-IIEP) 

United Nations High Commissioner for Refugees (UNHCR) 

United Nations Children’s Fund (UNICEF) 

World Vision International (WVI) 

World Wide Education Project (WWEP)* 

TOTAL: 20 organisations 
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Annex B. List of Deployments 

The table below outlines the expected workload for the global Education Cluster for 2015 in weeks, 

the actual number of weeks of deployment and remote support undertaken by RRT and ECU staff, 

the number of weeks of deployments by partners, as well as the list of countries which received 

direct and remote support. 

Product Total  

forecast 

in weeks  

Total  

weeks 

actual 

Variance Countries Supported 

Deployment of Cluster 

Coordinators (Total) 

140 129 -11 CAR, Iraq, Liberia, 

Malawi, Nepal, 

Nigeria, Southern 

Turkey, Sudan, 

Ukraine, Whole of 

Syria 

Deployment of Information 

Managers (Total) 

152 136.5 -15.5 CAR, Guinea, Liberia, 

Nepal, Nigeria, Sierra 

Leone, Southern 

Turkey, Ukraine, 

Whole of Syria 

Deployment of RRT Clusters 

Coordinators 

92 63 -29 CAR, Iraq, Liberia, 

Nepal, Nigeria, 

Ukraine, Whole of 

Syria 

Deployment of RRT Information 

managers 

92 50.5 -41.5 CAR, Liberia, Nepal, 

Nigeria, Ukraine 

Deployment of Partner Cluster 

Coordinators 

48 66 +18 Malawi, Nigeria, 

Southern Turkey, 

Sudan, Ukraine 

Deployment of Partner 

Information Managers 

60 86 +26 Guinea, Liberia, Sierra 

Leone, Somalia, 

Southern Turkey, 

Whole of Syria 

ECU Support Missions 12 5.5 -6.5 CAR, Nigeria, Southern 

Turkey 

RRT Remote Support to 

Coordination Function 

15 37.5 +22.5 CAR, Chad, Ethiopia, 

Iraq, Liberia, Mali, 

Nepal, Nigeria, Sierra 

Leone, Somalia, 

Southern Turkey, 

South Sudan, Sudan, 

Tanzania, Whole of 

Syria, Yemen 

RRT Remote Support to IM 

Function 

26 23 -3 

ECU Support to Coordination 

Function 

18 22 +4 

ECU Support to IM Function 16 8.25 -7.75 
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Annex C. List of Trainings provided or supported by the Global Education Cluster 

 

Type of Training (in 

chronological order)  

Organiser Month Location Language Trainees 

Regional Education Information 

Management (IM) Training 

UNICEF 

WCARO & 

GEC 

Mar Dakar, 

Senegal 

French 20 

Standby Partners Joint 

Information Management (IM) 

Training 

UNICEF Apr Bangkok, 

Thailand 

English 25* 

Regional Education Information 

Management (IM) Training 

UNICEF 

WCARO & 

GEC 

Jul Dakar, 

Senegal 

English 20 

Secondary Data Review with 

focus on protracted crisis – 

Needs Assessment Webinar 

ACAPS & 

GEC 

Sep Online English 19** 

ActivityInfo – Information 

Management Webinar 

GEC Sep Online English 14** 

Pilot Education Cluster 

Coordination Core Skills 

Training 

GEC Sept-

Oct 

Antalya, 

Turkey 

English 23 

Multi-Cluster Joint Coordination 

Training 

UNICEF Nov Limerick, 

Ireland 

English 17* 

Pilot revised Education Needs 

Assessment Training 

UNICEF & 

GEC 

Nov-

Dec 

Divonne, 

France 

English 26 

* Multi cluster 

** Webinars that have also been posted for viewing on the Education Cluster website 
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Annex D. List of Education Cluster Tools and Resources developed in 2015 

 

Tools and resources by type Co-author (s) / 

partner(s) 

Language 

Education Cluster documents   

Global Education Cluster 2011-2014 Strategic Plan report  English 

Global Education Cluster 2015-2019 Strategic Plan  English 

Global Education Cluster 2015 Work plan and outline for 

2016 

 English 

Quarterly updates (4)  English 

Advocacy and communications materials/resources   

Advocacy Resources for Education in Emergencies – 

Compendium of Global Guidance, Visual Resources and 

Evidence 

 English 

Education and Child Protection interventions can increase 

humanitarian effectiveness (for the WHS) 

CPWG English 

No to Child Labour, Yes to Quality and Safe Education in 

Emergencies 

CPWG, ILO/IPEC English, French, 

Spanish 

Safe Access to Learning, During and After the Ebola Crisis INEE, Save the 

Children, UNICEF 

English 

Monthly newsletters (10)  English 

Training packages/materials   

Education Cluster Coordination Core Skills training 

package 

 English 

Updated Needs Assessment training package UNICEF English 

ActivityInfo – Information Management webinar 

(available on YouTube channel) 

 English 

Secondary Data Review with a focus on protracted crises 

– Needs Assessment webinar (on YouTube) 

ACAPS English 

Online support   

Help Desk  English, French 

Education Cluster Skype Group  English 

 


